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German Abstract 
 
Die vorliegende Diplomarbeit Mother-Father-Tongue … when children are raised in 
two languages: A multiple case study on German-English bilingual families in Austria 
behandelt das Thema der Zweisprachigkeit in der Familie. Die Arbeit ist in vier 
größere Abschnitte gegliedert, wobei die ersten zwei Kapitel das theoretische Gerüst 
bilden und die Letzteren die empirische Untersuchung beschreiben und deren 
Ergebnisse präsentieren. 
 
Der theoretische Teil gibt einen Überblick über bisherige wissenschaftliche 
Erkenntnisse im Forschungsbereich der Zweisprachigkeit. Ein spezielles Augenmerk 
ist hier auf frühe Zweisprachigkeit und auf die zweisprachige Sprachentwicklung von 
Kindern gelegt. Weiters bildet eine Diskussion über Sprachen und Sprachpolitik in 
Österreich, sowie die hypothetische Begutachtung der zweisprachigen Familie den 
sozialen, kulturellen und sprachlichen Kontext für die empirische Studie. Die Theorie 
ist relevant für das Verstehen der Komplexität von Zweisprachigkeit, sowohl als 
individuelles Phänomen, als auch als Konstrukt in der Familie.  
 
Im empirischen Teil der Arbeit wird die genaue Vorgehensweise der 
Forschungsarbeit beschrieben und deren Ergebnisse präsentiert. Die Studie umfasst 
eine Untersuchung von sechs, Deutsch-Englisch zweisprachigen Familien aus Wien 
und Umgebung. Qualitative, narrative Interviews mit jeweils beiden Elternteilen dieser 
Familien als auch von allen Familienmitgliedern verfasste Sprachenportraits 
erlauben, das Phänomen der Zweisprachigkeit in der Familie besser zu verstehen. 
Die Datenanalyse beinhaltet eine praktische Diskussion relevanter Themen dieser 
Familien, die sich im Rahmen der Forschungsarbeit herauskristallisierten. Diese 
umfassen Erfahrungsberichte der Familien, positiv und negativ, sowie fundamentale 
Fragen in Verbindung mit Zweisprachigkeit wie Sprachenidentität und Sprachstatus.  
vi 
 
vii 
 
 
 
 
 
Eidesstattliche Erklärung 
 
Ich erkläre an Eides statt, dass ich die vorliegende Diplomarbeit selbständig und 
ohne fremde Hilfe verfasst, andere als die angegebenen Quellen und Hilfsmittel nicht 
benutzt und die den Quellen wörtlich oder inhaltlich entnommenen Stellen als solche 
kenntlich gemacht habe. 
viii 
List of abbreviations 
 
BLA Bilingual language acquisition 
BLD Bilingual language development 
BFLA Bilingual first language acquisition 
CLIL Content and language integrated learning 
e.g. exempli gratia 
ELF English as Lingua Franca 
ESLA Early second language acquisition 
EU European Union 
HL vs. CL Home language versus community language 
i.e. id est 
L1 First language 
L2 Second language 
LAD Language acquisition device 
MFLA Monolingual first language acquisition 
OPOL One person – one language 
SLA Second language acquisition 
ix 
T A B L E  O F  C O N T E N T S  
1. INTRODUCTION 1 
2. BILINGUALISM – A THEORETICAL ACCOUNT 2 
2.1. Terminology 2 
2.1.1. What is bilingualism? Who is bilingual? 3 
2.2. Early bilingualism 6 
2.2.1. The bilingual child 7 
2.2.2. Bilingual language acquisition and development in childhood 9 
2.3. Features of bilingual speech 18 
2.3.1. Interference 18 
2.3.2. Borrowing 19 
2.3.3. Individual creations 20 
2.3.4. Mixing 20 
2.3.5. Code-switching 21 
3. CHAPTER 3 – SOCIAL AND LINGUISTIC CONTEXT 22 
3.1. Socio-cultural background: Austria 23 
3.1.1. Languages in Austria – the status quo 24 
3.1.2. English in Austria 27 
3.1.3. Language relations 30 
3.2. The bilingual family 31 
3.2.1. Bilingual family language planning 32 
3.2.2. Bilingualism and social class 37 
3.2.3. Family introduction: Six German-English bilingual families in Austria 38 
4. RESEARCH DESIGN 42 
4.1. Research objectives and target informants 42 
4.2. Ethical considerations 44 
4.3. Methodological considerations 44 
4.3.1. Qualitative approach 45 
4.3.2. Case study 45 
4.3.3. Data collection 47 
4.3.3.1. The interview 47 
4.3.3.2. Language portraits 48 
4.4. Research quality 50 
4.4.1. Validity and triangulation 51 
4.4.2. Limitations 52 
4.4.2.1. Generalizability 52 
4.4.2.2. Bias and reflexivity 53 
4.4.3. Transcription 55 
5. THE STUDY 55 
5.1. Data analysis 56 
x 
5.2. Discussion 59 
5.2.1. Family language setting 60 
5.2.1.1. Language patterns between parents and children 60 
5.2.1.2. Language patterns between parents 64 
5.2.1.3. Language patterns between children 68 
5.2.1.4. Language choice 73 
5.2.1.5. Language mixing and changes in language behavior 76 
5.2.1.6. Language level 77 
5.2.2. Language identity 80 
5.2.3. Reactions to the families’ bilingualism 88 
5.2.4. Advantages and disadvantages 96 
5.2.5. Language status 104 
5.2.6. Advice to others 109 
5.3. Summary of findings and reflections 113 
6. CONCLUSION 117 
7. REFERENCES 122 
8. APPENDIX A 127 
8.1. Table of Figures 127 
8.2. Curriculum Vitae 128 
9. APPENDIX B 129 
9.1. Interview mother/father English 129 
9.2. Interview Mutter/Vater Deutsch 131 
9.3. Language Background Scales (adapted from Baker 2011) 133 
10. APPENDIX C 139 
10.1. Language portrait girl (Krumm 2001) 139 
10.2. Language portrait boy (Krumm 2001) 140 
11. APPENDIX D 141 
11.1. Form 1: Guidelines for Transcription of Language Portrait task         (adapted from 
Powers 2005: 103-107) 141 
11.2. Form 2: Documentation of Transcript         (adapted from Powers 2005: 108 f.) 142 
 
12. APPENDIX E: Transcripts Interviews and Language Portraits      E1-E135 
 (full version electronic only1)  
13. APPNEDIX F: Transcript Language Background Scales (electronic only) 
                                                                                                                   F1-F81
                                                
1 For the sake of confidentiality I do not include the full transcript of the interviews, but extensive quotations in the 
text. 
1 
1. Introduction 
Bilingualism has gained specific interest in the research field of linguistics for 
over half a century. Research on bilingual families has always been a focus in the 
field. Mostly individual case studies served to form collective knowledge for a wider 
understanding of the phenomenon. Simultaneously, researchers have become 
increasingly aware that different cases require different approaches when it comes to 
the analysis of bilingualism. Essentially, socio-cultural factors have gained greater 
importance – factors that vary tremendously among individual cases – and thus it has 
become more difficult to formulate basic principles that form a comprehensive theory 
of the subject.  
 
Being born into a minority community or into a bilingual family are the most 
common ways for Europeans to become bilingual. There are, of course, 
other reasons – personal, social or cultural – why individuals become 
bilingual. (Hoffmann 1991: 3)  
 
In Austria as well, bilingual families have long been no exception. Globalization, 
melting economic borders, and increasing methods of travel have made this 
phenomenon a subject beyond immigration. A great variety of people live in 
relationships with mixed language backgrounds. Some of them decide to start a 
family and raise their children in both languages. This thesis illustrates such families 
with German-English language background.  
The present paper intends to outline the theoretical background of bilingualism 
from previous literature in the field, paying closer attention to early bilingualism and 
bilingual development in children. The paper also aims to provide the socio-cultural 
and linguistic context behind the primary research. In this respect I will address the 
issue of languages in Austria, and look at the bilingual family as discussed in the 
research field.  
The empirical research forms the core of this project, which is a study 
conducted with six German-English bilingual families who presently live in Lower 
Austria and in an outer district of Vienna. The analysis of this study focuses on 
overlapping themes that occur in those families, and which relate to their bilingual 
language situation. I will investigate the families’ individual language settings to 
provide a comprehensive overview of these six family cases. I will then look further 
into questions of language identity and language status and present the families’ 
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experiences around their bilingual family-lives, such as reactions to the families’ 
bilingualism and advantages and disadvantages of their linguistic diversity. Lastly, I 
will give voice to the participating parents and present their words of advice to other 
families in similar language situations. The research thus serves as a practical 
discussion of certain basic issues that concern bilingual family life.  
2. Bilingualism – a theoretical account 
Since a bicycle has two wheels and binoculars are for two eyes, it would 
seem that bilingualism is simply about two languages. Multilingualism is 
then about three or more languages […] [The] ownership of two or more 
languages is not so simple as having two wheels or two eyes […] the two 
wheels of bilingualism exist in different sizes and styles. (Baker 2006: 2 ff) 
 
Baker’s opening analogy demonstrates what soon becomes clear when looking 
through literature on the subject – bilingualism is a complex issue. One of the 
fundamental distinctions when talking about bilingualism is the difference between 
individual and societal bilingualism. Bilingual or multilingual societies are those which 
have more than one official language (Baetens Beardsmore 1982: 4; Harding-Esch 
and Riley 2003: 23; Baker 2006: 2), such as Switzerland or Belgium. Austria, with 
only German as the official language, is a monolingual society according to this 
categorization. Societal bilingualism may affect language-planning policies, however, 
it does not necessarily speak for the extent or degree of its citizen’s bilingualism. 
Individual bilingualism refers to individual speakers of multiple languages and it is 
what the present chapter will be mainly concerned with. I will first introduce important 
terminology, including a brief discussion about who is bilingual. Then, the focus will 
shift to the topic of the bilingual child and aspects on becoming bilingual at an early 
age. Lastly, features of bilingual speech will be briefly explained. 
2.1. Terminology 
When first diving into the research field I soon realized it was a vast ocean of 
terminology in the many areas of bilingualism. To add to the dilemma, different 
authors repeatedly tend to label already existing terms differently to adopt their own 
explicit meanings and distinctions. Certainly, not all of these terms are relevant for 
this paper, which is why the subsequent selection of the key distinctions will serve as 
the basis for better insight into the subject matter. This section therefore aims to 
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provide a suitable overview of the most commonly used terms relevant for 
understanding the present study and the theoretical constructs behind it. 
2.1.1. What is bilingualism? Who is bilingual? 
“Bilingualism as a term has open-ended semantics.” (Baetens Beardmore 1982: 
1) As the above citation suggests, there is no simple way of defining bilingualism, 
nonetheless many linguists have offered their own interpretations. A dictionary 
definition suggests that bilingualism refers to “the ability to speak two languages”, 
“the frequent use (as by a community) of two languages”, or “the political or 
institutional recognition of two languages.” (Merriam Webster Online Dictionary) 
Different authors on the subject note that bilingualism can also refer to “a person 
speaking at least two languages” (Myers-Scotton 2006: 2) or “the alternate use of two 
or more than two languages.” (Mackey 1962 cited in Harding-Esch and Riley 2003: 
23, italics added) Others use the term ‘multilingualism’ synonymously with 
bilingualism which “allows one to take a broader view of language and dialect 
varieties.” (Hoffmann 1991: 10)2 These few definitions alone show, that there is no 
straightforward answer to determine what bilingualism is. To get closer to an 
explanation two issues need further consideration: what can be viewed as a 
language and what does it actually mean to ‘use’ or ‘speak’ a language? 
Without going into an in-depth debate on defining ‘language versus dialect’ it is 
important to bear in mind that languages have been distinguished on the basis of 
certain criteria. First, people speak of different languages because they are 
separated “on the basis of structural (linguistic) criteria.” (Myers-Scotton 2006:17) In 
other words, if speakers of two distinct languages do not understand each other, their 
languages are not mutually intelligible because their innate rules and characteristics 
are too different. However, often speakers of different languages do understand each 
other despite the fact that they are actually speaking two distinct languages. Such 
languages are for instance, languages that are closely related to each other and, 
hence, share a reasonable amount of structural overlap. On the other hand regional 
varieties of languages are sometimes not intelligible to speakers of another regional 
variety of that same language. Nonetheless the former are still distinct languages 
whereas the latter would be called dialects. This is because often languages are 
                                                
2 For the purpose of this paper the terms bilingual and multilingual will be used as synonyms, closely 
relating to Weinreich’s (1953: 5) description, “the practice of alternatively using [at least] two languages”, in this 
case German and English. 
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distinguished “according to socio-political criteria.” A third reason might be “because 
they’ve been differentiated historically.” (Myers-Scotton 2006: 17)  
What does ‘using’ or ‘speaking’ two languages actually mean? Linguists have 
tried to place definitions typically on the basis of competence or in terms of use of the 
languages. With language competence the problem at hand is that neither a 
maximalist approach such as Bloomfield’s (1933: 55), “the native-like control of two 
or more languages”, nor a minimalist view such as Diebold’s (1964) concept of 
“incipient bilingualism”3 seems to offer an adequate description of the phenomenon. 
The first one being unrealistic and vague, excluding most real life cases, the second 
one including too many cases and thus making the “discussion about bilinguals 
ambiguous and imprecise.” (Baker 2006: 8) When talking about language 
competence or language use one first has to depict the four basic language skills: 
listening, speaking, reading and writing. These four basic abilities, as Baker (2006: 7) 
points out, 
 
can be further refined into sub-scales and dimensions. There are skills 
within skills, traditionally listed as: pronunciation, extent of vocabulary, 
correctness of grammar, the ability to convey exact meanings in different 
situations and variations in style. (Baker 2006: 7) 
 
When we talk about ‘using a language’ which skill are we talking about then? 
Unsurprisingly, types and degrees of bilingualism vary widely and so do its 
descriptions. Linguists distinguish between ‘active’ or ‘productive bilinguals’ and 
‘passive’ or ‘receptive bilinguals’. The difference lies in the fact whether the speaker 
mainly uses active or productive language skills such as speaking, reading and 
writing or if he or she does not really speak the language despite completely 
understanding it.  Moreover, judgment about language proficiency and competence is 
naturally subjective. When conducting the interviews for this study I found that this is 
closely related to personal expectations. For instance, Joana Mitchell, the mother of 
the first family that I interviewed stated the following:  
 
Joana: Okay, so I speak English obviously and understand English, I 
speak German to a good enough extent to converse enough with people, I 
can get by, I can generally have a conversation with people, It’s not 
perfect but I think it’s reasonable now, French, I also understand French 
and I can speak French but since I came here my French is a lot worse 
[…] I mean for me, I wouldn’t call myself bilingual, I would say that I am an 
                                                
3 “The term incipient bilingualism allows people with minimal competence in a second language to squeeze into 
the bilingual category.” (Baker 2006: 8) 
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English speaker who can speak German and to a lesser extent now 
French as a second language (Appendix F1 TI Joana, E14) 
 
Also, a friend of mine who is noticeably fluent in both, his mother tongue German and 
his second language English, once mentioned in a casual conversation that he does 
not view himself as being bilingual because he did not grow up with both languages 
simultaneously from birth on, or early childhood if you will. Others, no matter whether 
they are experts or lay people may clearly categorize these two as examples of 
bilingualism. But as Chin and Wigglesworth (2007: 3) note, their views “may not 
reflect the views of speakers themselves.”  
The concept of ‘balanced bilinguals’ raised the bar for linguists’ expectations in 
bilingual competence. Lambert et al. (1959: 81) firstly introduced the term to describe 
bilinguals who are completely competent in both languages. ‘Balanced bilingualism’ 
portrays the unrealistic ideal of two monolinguals in one person. It has been broadly 
criticized “that balanced bilingualism is close to impossible to achieve, and […] 
therefore very rare.” (Chin and Wigglesworth 2007: 6) The majority of bilinguals are 
thus dominant in one language. 
Additionally, bilingualism is described according to the context of bilingual 
language acquisition, social orientation and age. ‘Natural bilingualism’ refers to 
bilinguals who acquire their languages in a naturalistic setting whereas ‘school 
bilingualism’ implies a formal setting, such as a classroom. ‘Differential bilingualism’ 
is described as losing ability in one language when learning a second one. The term 
thus “highlights the differential development of the bilingual’s first and second 
language.” (Chin and Wigglesworth 2007: 10 ff.) ‘Early bilingualism’ and ‘late 
bilingualism’ refer to the age of acquisition of the two or more languages. What it 
means to become bilingual at an early age will be further discussed in chapter 2.2.  
After an intensive search for the answer to the question of ‘who is bilingual?’ 
there is nothing left but to state the obvious: there is no straightforward way of 
classifying who is bilingual or who is not, or as Baker (2006:8) puts it, “[who] is or is 
not categorized as a bilingual will depend on the purpose of the categorization.” 
Whatever standpoint we take, bilingualism remains a relative concept. Instead of 
trying to find already established imperfect definitions for bilingualism, it may be more 
helpful to create an individual account of influencing factors, a bilingual profile. 
Hoffmann (1991: 31) lists such variable features as the following: 
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(a) language development, maintenance and/or loss 
(b) sequential relationship of L1 and L2 (simultaneous or subsequent 
acquisition 
(c) language competence and dominance 
(d) functional aspects of language use 
(e) features of bilingual speech 
(f) language attitudes 
(g) motivational, social and psychological factors 
(h) environmental circumstances 
(i) biculturalism 
(adapted from Hoffmann 1991: 31) 
 
The author further writes, that “[the] more detailed bilingual profiles become, the more 
insights we shall gather and the nearer we shall get to valid generalizations on which 
to base a [comprehensive] theory.” (1991: 31) The study for this project was 
designed to explore as many of these aspects from my participant families as 
possible, as will be shown in the empirical part of this thesis. Here, added attention is 
devoted to those variable characteristics in context of the bilingual child.  
2.2. Early bilingualism 
As this paper focuses on bilingual families who raise their children in two 
languages the age of language acquisition needs to be discussed more thoroughly. 
Early bilingualism refers to bilinguals who have been in contact with both of their 
languages in early childhood. Some authors further distinguish ‘infant bilinguals’ to 
indicate those who are raised in both languages from birth. Early bilingualism, in most 
cases and particularly in the case of pre-school children, occurs under natural or 
ascribed conditions. If the second language is introduced in later childhood or 
adulthood without pinning down a precise age, then linguists speak of late 
bilingualism, which develops fairly often under artificial or secondary circumstances, 
such as school settings. 
In this respect Krashen’s (1981) key distinction of language learning and 
language acquisition may demand certain attention. He suggests that learning is 
more of a conscious process that involves the study of rules and forms whereas 
language acquisition is a fairly unconscious one; language is simply ‘picked up’ so to 
speak without explicit awareness of forms. Monitor theory is a further development of 
this hypothesis, which claims, “these systems are interrelated.” (Krashen 1981: 1) 
Note that both second language learning and acquisition as defined by Krashen can 
play a role in either, early and late bilingualism.  
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One major difference for child bilinguals however, as opposed to late bilinguals 
is that language plays a fundamental role in their first socialization process. In this 
context Hoffmann (1991:34) explains further: 
 
First language acquisition thus differs from all subsequent language 
acquisition or learning in that the young child experiences language use, 
for the first time, in a social context, with the social consequences that this 
fact may entail; this is the case whether one or more languages are 
acquired from birth. 
 
Certain aspects need further attention when studying child bilingualism. This section 
therefore centers on the bilingual child and its specifics in language acquisition and 
language development. 
2.2.1. The bilingual child 
“[Bilingualism] in childhood usually occurs because of the need to communicate 
with those who play an important role in the child’s life – parents, siblings, other 
family members, peers, and teachers.” (Grosjean 1982: 179) Clearly, there are 
multiple patterns of bilingual children or how children can become bilingual. Like the 
children participating in my study one way is to grow up in a family where two 
languages are spoken or where the family language is different to the language of 
the close environment. A basic distinction in childhood bilingualism is made between 
simultaneous and sequential acquisition. Simultaneous childhood bilingualism 
appears in the literature synonymously for infant bilingualism and refers to a child 
who acquires both languages parallel from birth. Grosjean (1982: 179) describes a 
successive bilingual as “a child who acquires one language in infancy and the 
second after age three.” (Grosjean 1982: 179) According to this definition Pia, the 
oldest daughter of the Mitchell family (see introduction of families, chapter 3.2.3.) is 
considered a successive bilingual whereas all the other children of my study happen 
to be infant bilinguals. In Pia’s case some linguists speak of ‘Early Second Language 
Acquisition’ (ESLA) while ‘Bilingual First Language Acquisition’ (BFLA) is used as a 
term to refer to the other kids of my case study. Principally, children can grow to be 
bilingual at any age. (Grosjean 1982: 192) A more detailed account on language 
acquisition and development in bilingual children will be provided in the next section.  
Before the 1960s childhood bilingualism had been wrongly claimed to cause 
confusion in the mind or delay language development. The negative findings of 
studies from those times were largely criticized later for their poor methodology that 
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failed to consider crucial influencing factors, i.e. socio-cultural ones. Politically, the 
results supported the beliefs of monolingual majorities in Europe and the United 
States, where “the social concept of the ‘melting pot’, in which ethnic differences 
were to disappear” was hence given scientific back up. (Harding-Esch and Riley 
2003: 74) Later research (Meisel 2004; Genesee 2003) shows that “babies appear 
biologically ready to acquire, store and differentiate two or more languages from birth 
onwards.” (Baker 2006: 98) In the last decades views shifted towards an increasingly 
positive perspective and it has been a popular belief among researchers and other 
observers that children make better bilinguals than grown-ups. This view has been 
criticized as being too narrow or too enthusiastic, because a child’s apparent ease to 
acquire a second language is hardly comparable to the advanced analytical skills of 
the older learner. Hoffmann (1991: 35 f.) points out:  
 
Although we can establish that there is a fundamental difference between 
the process involved in first language acquisition and subsequent 
language learning, this does not mean that the difference is of either a 
qualitative or a quantitative kind. 
 
Besides, expectations for linguistic standards of children are much lower than those 
for adult learners and nearly needless to say children simply appear to have more 
time to focus on their language skills. Thus, even though children do not necessarily 
make better bilinguals as such, advantages can still be observed. One point of 
discussion that is commonly agreed upon is that children do benefit from better 
phonetic-auditory ability because their brain is yet fairly open to sounds in both 
hearing and reproducing them. (Hoffmann 1991: 35 ff.) Also, no matter whether 
societal, personal, planned or unplanned factors lead children to become bilingual 
most people share the opinion that children have great potential in becoming 
bilingual or even multilingual and mostly do so with more success than older learners. 
Certain psychological factors such as playfulness, fewer inhibitions and their nature 
to mimic people may assist to realize this potential. (Grosjean 1982: 176) In other 
words, “infant bilingualism is normal and natural, with evidence that it is typically 
beneficial” cognitively, culturally, communicatively, “for higher curriculum 
achievement […] and to increase the chances of employment and promotion.” (Baker 
2006: 98)  
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2.2.2. Bilingual language acquisition and development in childhood 
Is the language acquisition process in its initial characteristics and 
developmental order different for bilingual children? Many studies have been 
conducted to find answers to this particular issue and several theories and 
hypotheses exist. This section aims to capture the most influential ones in order to 
provide a general idea of the study development in this research area. One has to 
bear in mind however, that the research field concerned with bilingual language 
acquisition (BLA) and bilingual language development (BLD), particularly so in 
psycholinguistic research, is far too massive and complex to fit in everything in this 
project and a more thorough account would exceed its purpose.  
To begin with, bilingual language acquisition research is typically compared to a 
standard of monolingual language acquisition. De Houwer (2009: 69) amongst 
others, points out that in fact it should be studied in its own right, as the comparison 
is not essential to understand the acquisition process in bilinguals. The author 
explicitly asserts that, “there is no intrinsic reason why bilinguals should be the same 
as monolinguals”, and vice versa. The fact that research (i.e. De Houwer 2009) still 
includes comparisons yet remains because people still seem to need evidence that 
bilingualism, for one thing, is not bad for a child, and secondly, that children do not 
suffer from disadvantages in their language development because of growing up with 
two languages. The author thus explains satisfactorily: 
 
[The] evidence to date […] shows in fact, bilingual and monolingual 
children develop language in extraordinarily similar ways. Certainly, you 
find differences between a particular bilingual and monolingual child, but 
the magnitude of these differences is no greater than the range of 
variation there is between monolingual children among themselves, or 
bilingual children among themselves. (De Houwer 2009: 69)  
 
In other words, the rate and pattern of bilingual language development appears to be 
remarkably alike to those of monolingual language development. Again, ranges of 
variation apparent in either are fairly normal. McLaughlin (1978: 91 f.) adds that “[the] 
bilingual child has the additional task of distinguishing the two language systems, but 
there is no evidence that this requires special language processing devices.” It is said 
that two-year-olds already perform appropriate language matching; that is using the 
proper language for the person that is addressed. De Houwer (2009: 5) illustrates a 
general time frame of milestones in bilingual first language acquisition (BFLA) 
development with the following table: 
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Milestones in BFLA children’s early language development 
When? (roughly) What? 
between 6 months and age 1 babbling in syllables 
by age 1 understanding many words and phrases 
in each of two languages 
soon after age 1 saying what sounds like single words in 
one or two languages 
between 1;6 and 2 noticeable increase in the number of 
different words BFLA children say 
around age 2 saying two words in one breath 
between 2;6 and 3 saying short sentences that have many 
of the little bits that adults use 
around age 3;6 BFLA children are mostly 
understandable to unfamiliar adults who 
speak the same language(s) 
around age 4  saying sentences that consist of different 
clauses 
between 4;6 and 5 ability to tell a short story that hangs 
together 
Figure 1: Milestones in bilingual language development (De Houwer 2009: 5) 
 
Clearly, language development does not end after age five. Children improve their 
conversational skills by adding words, idioms and phrases until they are adept to 
construct progressively more complex stories. Moreover, they may be taught to read 
and write. The overall time frame for major developmental milestones in language 
acquisition is similar across young monolingual first language acquisition (MFLA), 
early second language acquisition (ESLA) and bilingual first language acquisition 
(BFLA) children. “It takes about five years to develop enough language skill to tell a 
good story.” (De Houwer 2009: 5) 
In the literature typically two key approaches to BFLA can be found, a biological 
and a socio-cultural one. While earlier studies focused strongly on biological factors 
that may facilitate language acquisition for children, more recent research 
increasingly abandons the view of merely physical advantages and emphasizes 
psychological and social aspects that appear to influence language acquisition and 
development a great deal. Baker (2006: 97) accurately stresses that “simple 
generalizations about the development of bilingualism [are] difficult and dangerous” 
because of great variation in individual cases and social circumstances. In general, 
Grosjean (1982: 179) notices that the majority of case studies of bilingual children 
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focus on language acquisition but only a few scholars study the reverse phenomenon 
of infant bilinguals going back to being monolingual. The author argues that 
 
children will become bilingual when psychosocial factors create a need for 
communication in two languages […] and […] they will revert back to 
monolingualism just as quickly when such factors disappear or are no 
longer considered important.” (Grosjean 1982: 179) 
 
The above statement too suggests that factors other than only biological ones highly 
influence language acquisition. Before assessing the socio-cultural standpoint let us 
review the linguistic discussion about age in BFLA research. 
Age as biological advantage for language acquisition has been greatly debated 
among experts. In the 1960s two major theories have been proposed, the theory of a 
‘Language Acquisition Device’ (Chomsky 1965) and the ‘Critical Period Hypothesis’ 
(Penfield and Roberts 1959; Lenneberg 1967). The former model suggests an 
inherited facility in children to acquire human language. Hence, the LAD refers to a 
“hypothesized innate gearing towards language, which needed only to be activated to 
start functioning.” (Hoffmann 1991: 36) In Chomsky’s view the language input 
surrounding children is too irregular and even at times ungrammatical to enable them 
to acquire the language simply through imitation. Principally, researchers seem to 
agree that some kind of innate faculty triggers language acquisition as children go 
through similar stages in linguistic development no matter what language they 
acquire.  
The latter theory implies the idea of a critical period “during which children are 
particularly adept at acquiring language.” (Hoffmann 1991: 36) The initial suggestion 
for this period was roughly from age two to puberty for maturational factors. However, 
both age limits have been repeatedly questioned. “In the early 1970s it was 
suggested that lateralization might be complete long before adolescence […] and 
possibly essentially complete at birth.” The notion of diverse critical periods for 
different language abilities (Seliger 1978) has also been discussed. (Hoffmann 1991: 
37) Up to the present day there is no adequate scientific evidence, which would 
suggest that a critical period is anyway based on biological factors. For this reason 
the hypothesis has been increasingly undermined. Myers-Scotton (2006: 341) points 
out “one of the problems with early ideas about a critical period in child language 
acquisition”, that is “that researchers referred to language as if it were a single 
system.” Virtually, any language involves vocabulary, grammar, and phonology, so at 
least three systems. Now, the acquisition of vocabulary obviously builds up during a 
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lifetime. Morphology and syntax seem to be essentially acquired by age three or four 
and phonological development comes early. Especially receptive language skills are 
said to start developing in very early infancy, some say even in the mother’s womb. 
“[Research] shows that infants can distinguish many pronunciation features of what 
will be their L1 from other sounds.” (Myers-Scotton 2006: 241 f.) In respect to the 
Critical Age Hypothesis Hoffmann (1991: 37) concludes with the following commonly 
accepted assumption:  
 
[We] cannot say that children have an intrinsic language ability of a 
superior order, with the possible exception of a phonetic-auditory ability 
[…] there is a period during which a child has a special facility for neuro-
muscular patterns, i.e. during which s(he) finds it particularly easy to 
acquire any pronunciation features. (Hoffmann 1991: 37) 
 
In fact, countless studies found that the older the age of initial acquisition of a second 
language the weaker is the native-like performance in pronunciation and grammar. 
Whether this is related to age alone though has also been increasingly questioned 
lately. Harding-Esch and Riley (2003: 70) argue: 
 
If it is a fact that adolescent and adult bilinguals do usually retain a foreign 
accent, it looks very much as if the reasons have nothing to do with the 
neurological development and [organization] of the brain, but rather that it 
results from their need (conscious or unconscious) to show that they are 
‘different’, to proclaim and protect their individual and social identity.”   
 
Therefore, the reasons why late bilinguals almost never achieve native-likeness in 
their scond language may not be related to physical restrictions after all, as studies 
confirm that adults do in fact have the same capacity to learn or acquire language as 
children. Consequently, factors other than biological ones must trigger fossilization in 
late bilinguals’ L2. As the extract above suggests such factors seem to be closely 
related to questions of individual and social identity. For example, which native 
language variety is there to choose from in the first place? Additionally, what if we 
admit the possibility that late bilinguals often do not want to sound any different than 
their own distinct variety, or the fact that they do not need to in order to be 
understood and/or accepted. Might these individual choices arise consciously or 
subconsciously? A mother who participated in my study said something in her 
interview about her own late bilingualism that seems relevant in this context. Lilly is 
American and has lived in Austria ever since 1988. She started to learn German first 
in college as her first foreign language. 
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[S]ince I’m having the kids I’ve spoken more English and that’s been better 
for me personally to feel more comfortable here and, as far as my 
German, I feel very confident in German but I also feel like I have a little bit 
of a different personality when I speak in German, like sich anzupassen 
sort of, I even noticed that my tone changes, I think I speak higher in 
English, and I think at work I’m like quieter and a little more serious, but I 
mean I’ve been here for so long, obviously my German has gotten better 
instead of worse (Appendix F3 TI Lilly, E54) 
 
The extract shows how closely related language and identity are. This gives room for 
interpretation and certainly would expand into a whole topic of its own. Nonetheless, 
a short discussion seems appropriate in the context of BFLA. Note that this 
interpretation aims only to tackle the issue of social identity, a topic that is in fact 
highly complax. A more thorough account is not the focus of this paper, however. 
Being raised monolingually herself, Lilly’s initial social identity was American, 
and thus English speaking, in a full monolingual environment. Her language identity 
was never questioned then because it was reflected in the close and broad 
community. When she moved to Austria in adulthood things changed significantly. 
Not only did she learn German in order to communicate in her new environment, but 
also had to adjust to fit into a different social climate, one that is German speaking. In 
her words ‘her personality’ changed with her ‘German identity’ in order to adapt to the 
new social environment. So, the reason why she feels like somebody else when 
speaking German may be because her social identity was initialized in English. Her 
whole childhood and early adulthood was shaped by this ‘English identity’, thus it 
seems fairly natural that she feels at home with it. Children, on the other hand, are 
still developing their own social identity; they are still in their initial socialization 
process when they acquire their first language. Thus, if a child has two first 
languages the social identity may as well be shaped in both, as the social world 
around the child is shaped in both as well. Consequently, if those two languages 
accompany the child throughout the early years it will be part of a deep-rooted self-
identity later in life. The child may feel ‘at home’ with both, so to speak. Pronunciation 
as identity marker may also be explained in this context. An infant or young child may 
pick up the accent of the parents, playmates or other important people within their 
close social community, because nothing has been established before. What other 
accent than the ‘given ones’ should be acquired then? For children the answer 
appears to be fairly straightforward whereas for adult second language learners the 
issue is more complex because a deep-rooted language identity already exists. 
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Taking Lilly as an example, what German accent would anyone advise her to 
acquire? There cannot be one right answer to this question, because it is a matter of 
choice, conscious or unconscious. Non-nativeness hence serves to “proclaim and 
protect [her] individual social identity.” (Harding-Esch and Riley 2003: 70) In the end 
we are all social beings and thus cultural, society and identity related influences must 
not be overlooked.  
Coming back to BLFA as such, certain aspects have been found frequently 
when studying bilingual children (Grosjean 1982; Hoffmann 1991; Baker 2011): an 
initial stage of mixed languages, a “slow separation of the two languages and 
increasing awareness of bilingualism”, an impact of one language on the other when 
favored by the linguistic environment, difficult words and constructions are avoided in 
the weaker language, language dominance can shift rapidly when the environment 
changes and “the final separation of the sound and grammatical systems [yet] the 
enduring influence of the dominant language on the other in the domain of 
vocabulary and idioms.” (Grosjean 1982: 182) 
As mentioned earlier bilingual children’s extra task when compared to 
monolinguals is to differentiate the two languages. It has been widely debated 
whether bilingual children store and process their languages within one unique 
system or two separate ones. Although there still seems to be no final end to this 
discussion Volterra and Taeschner’s (1978) three-stage-model finds wide acceptance 
among specialists. Grosjean (1982: 183) summarizes the model as follows: 
 
[I]n the first stage, the child has one lexical system that includes words 
from both languages; in the second stage the child has two different lexical 
systems (or lexicons) but only one grammar (or syntax); and in the third 
stage the child has not only two lexicons but also two grammars. 
 
Harding-Esch and Riley (2003: 59) additionally stress that actually fairly little is known 
about the language separation process that bilingual children undergo. “What we do 
know, though, is that they eventually get there and that mixed utterances decrease in 
number quickly.” 
The next point of discussion I would like to address is intelligence. From a 
monolingual standpoint bilingual children often appear to be super intelligent. This 
view however is likely to be exaggerated. As Myers-Scotton (2006: 325) puts it, 
“these little bilinguals are not linguistic wizards; they are simply doing what children of 
normal intelligence can do. That is, they acquire the language varieties to which they 
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are exposed.” In other words, “bilingualism does not require any special mental 
processes, but only an extension and refinement of those common to all language 
speakers.” (Harding-Esch and Riley 2003: 54) Brain imaging studies serve to study 
the organization of language in human brains. Researchers generally agree that 
language is located in the left hemisphere; however, what has been found so far 
suggests that where exactly and how a language is stored and arranged may 
possibly be different in first and second language acquisition. In second language 
acquisition it may further depend on the age of when the language is added to the 
linguistic repertoire of the speaker. A study of Kim et al. (1997) found that  
 
in late learners, the L1 and the L2 were represented in different parts of 
the left inferior frontal cortex (Broca’s area). In contrast, overlapping parts 
of Broca’s area were activated in both languages in early learners. (Myers-
Scotton 2006: 351) 
 
As far as BFLA is concerned, these findings then appear to support the assumption 
that both first languages of an infant or child bilingual are arranged somehow 
differently in the brain than the second language of a late bilingual. Yet, researchers 
are careful to draw conclusions from such studies, as it does not offer answers on 
how people acquire or learn a second language. Harding-Esch and Riley (2003: 73) 
conclude the intellect-debate as follows:  
 
For if it has never been proved one way or another that the effects of 
bilingualism are positive or negative from the intellectual point of view, it is 
a matter of daily experience that knowing two or more languages is of 
immediate practical, and social, value.  
 
Now, from a socio-cultural perspective the differences between bilingual and 
monolingual first language acquisition may be more significant, because their world is 
simply different. For example, a child that is raised bilingually can resist speaking one 
language. During my interviews one mother told me the story of her sadly deceased 
son Niko. He was born in Seychelles because that was where the family lived back 
then. From infancy he was raised in both English, his father-language, and German, 
the language of his mother. By the age of four he approached his mother and said 
“Mami, I don’t understand German, you have to speak English to me.” According to 
his mother he obviously understood German, but he just did not want to speak it. She 
added, “er war so ein Sturschädel mit seine paar Jahre. [he was so bullheaded at his 
young age.]” (Appendix F5 TI Nina, E91) Another particularity for the bilingual child is 
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language choice. There are a variety of factors that may influence a child’s language 
choice, the most important one being the participant. Baker (2006: 100) lists other 
parameters that may trigger the choice of language in a child:  
 
[Exposure] to the two languages in different contexts, the attitudes of 
parents to the two languages and to mixing the languages, the language 
competences and metalinguistic abilities of the child, personality, peer 
interaction, exposure to different forms of language education, as well as 
sociolinguistic influences such as the norms, values and beliefs of the 
community. 
 
Also setting and situation seem to affect language choice. Bilingual children in most 
cases choose the appropriate language with monolinguals and they appear to be 
sensitive to the language preference of their conversational partner. (Grosjean 1982: 
203) Children from bilingual families also sometimes find themselves in situations 
where translation is needed for monolinguals of the family or other visitors. Harding-
Esch and Riley (2003: 67) claim that children translate “from the moment they are 
able to use both languages independently.”  So, refusing one language, having the 
choice between two codes and translating all, demonstrate particularities of a 
bilingual childhood. 
Scholars of bilingualism increasingly emphasize the psychological and social 
factors that play an important role in language acquisition and development, in BFLA 
those are essentially attitudes towards the two linguistic groups, both from the child 
and the social surrounding, motivation, that is the need to communicate in both 
languages, the opportunity the child gets to use both languages, that is language 
input and language output both quantitatively and qualitatively and, finally, the child’s 
identity or the willingness to identify with those linguistic groups. 
 
These factors have been shown to be far more important than intellectual 
capacity or language aptitude in predicting whether a particular individual 
will become a successful bilingual or not. (Harding-Esch and Riley 2003: 
70) 
 
Already in the late 1970s Fillmore (1979) suggests to focus on children’s learning 
behavior instead of an exclusively linguistic approach to language acquisition. She 
proposes a three-stage model for ESLA of “how the child learns the social, cognitive 
and linguistic strategies” to acquire a second language in a natural environment. 
(Harding-Esch and Riley 2003: 71) Grosjean (1982: 195 f.) summarizes the stages of 
Fillmore’s theory as follows:  
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In the first, the child establishes social relationships with the speakers of 
the second language; to do so, he or she engages in ‘interactional’ rather 
than ‘informational’ activities and relies heavily on fixed verbal formulas 
[…] as well as nonverbal communication. In the second stage, the child 
concentrates on communicating with speakers of the language; he or she 
thus moves away from socially useful intact formulas to new combinations 
of the words in the formulas. And in the third stage, the child makes sure 
that the form of the language is correct.” 
 
Researchers and other observers more frequently agree that bilingualism is, after all, 
a considerable asset to the child. A study already conducted in the early 1970s by 
Ianco-Worrall (1972) found that bilingual children distinguish word sounds from word 
meaning sooner than monolinguals. The results of this study suggest that, “bilinguals 
reach a stage in semantic development two to three years earlier than their 
monolingual peers.” (Grosjean 1982: 222) A different study done by Ben-Zeev (1977) 
showed that bilinguals sooner realize the arbitrary nature of language, and a third 
study by Scott (1973), set about to test children’s divergent thinking capacity, where 
in the end “bilinguals had substantially higher scores than monolinguals.” (Grosjean 
1982: 222) The author summarizes these and more studies of that kind reviewed by 
Swain and Cummins (1979) as follows:  
 
Among other things, these studies conclude that bilinguals are more 
sensitive to semantic relations between words, are more advanced in 
understanding the arbitrary assignment of names to referents, are better 
able to treat sentence structure analytically, are better at restructuring a 
perceptual situation, have great social sensitivity and greater ability to 
react more flexibly to cognitive feedback, are better at rule discovery tasks, 
and have more divergent thinking. (Grosjean 1982: 223)  
 
Another very recent research interest concerns bilingualism and creativity. Due to 
severe methodological limitations, findings of previous studies are not conclusive and 
much further research is needed before a connection between bilingualism and 
creativity can be established. Nonetheless, Simonton (2008: 159) explains current 
results as follows: 
 
[Bilingualism] might cause creativity. That is, the acquisition of two or more 
languages could contribute to creative development. This effect could be 
either direct or indirect. In the former instance, bilingualism might directly 
influence the processes underlying creative thought, such as remote 
association. In the latter instance, bilingualism might enhance a factor, 
such as general intelligence, that has a positive association with creativity. 
Second, the correlation between bilingualism and creativity may be 
spurious. (Simonton 2008: 159) 
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To conclude this section we can say that BFLA does not greatly differ from MFLA 
when looked at it from a purely biological standpoint. From a socio-cultural 
perspective however it does make a difference whether to grow up with one or two 
languages. It comes naturally therefore, that bilinguals “do make distinctions that are 
hardly likely to be made by monolinguals because their world is different.” (Haring-
Esch and Riley 2003: 62)  
2.3. Features of bilingual speech 
As the speech of bilinguals typically contains at least two codes, certain 
features can be noticed that are absent from monolingual speech such as 
interference, mixing or code-switching. Although to outsiders those features may 
seem confused and confusing, and even lead some people to believe that 
bilingualism causes speech defaults, specialists increasingly emphasize that those 
characteristics of language are nothing to worry about. On the contrary, for bilinguals, 
they either serve as strategies to express their weaker language, or in a large 
number of cases, they are actually conscious choices and, hence, meaningful. 
Subsequently, some of the features most frequently referred to in the literature will be 
explained in more detail. Note that definitions sometimes vary or overlap because 
researchers are cautious to offer clear-cut distinctions, something fairly common in 
the fields of linguistics. 
2.3.1. Interference 
The majority of researchers who studied bilingual speech have noticed a 
transfer of components from one language to the other. Grosjean (1982: 187) 
describes interference as “the involuntary influence of one language on the other.” 
Interference occurs at phonological, grammatical and lexical levels as well as in 
spelling. Grosjean (1982: 190 f.) further explains the phenomenon as a result of 
language dominance. He writes: 
 
The main effect of dominance is not only that the stronger language is 
more developed than the weaker one (more sounds are isolated, more 
words are learned, more grammatical rules are inferred), but also that the 
stronger language interferes with or influences the weaker one. […] it is 
important to view such interferences as the product of strategies employed 
by children to produce their weaker language.  
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Hoffmann (1991: 96) adds that when talking about very young bilinguals “it makes 
little sense to talk about interference at all […] since neither of the two codes is yet 
fully or firmly established.” That is especially true if one follows the assumption that 
some early systems are fused and that the two languages are not separated from the 
very beginning. Interference may very well be affected by psychological, situational, 
as well as emotional factors. 
2.3.2. Borrowing 
Linguists speak of borrowing when a word of one language is used in another. 
“All languages borrow lexical items from other codes, and have always done so.” 
(Hoffmann 1991: 101) Borrowings occur either without any changes to the original, or 
as adapted versions. Hoffmann (1991: 102) mentions the subdivision of ‘pure 
borrowings’ and ‘adjusted borrowings’ to be found in the literature. To adjust 
borrowings they may be adapted phonetically or morphologically. Grosjean (1982: 
309) distinguishes between ‘language borrowing’ and ‘speech borrowing’. The former 
refers to terms that have been adopted from one language and have then come to be 
used in another even by monolinguals, the latter relates to instances where the 
bilingual borrows items impulsively and changes their morphology. “Mackey [1970] 
emphasizes the distinction between interference and borrowing: the former is an 
instance of ‘parole’, while the latter is one of ‘langue’.” Hence, ‘speech borrowings’ 
represent a case of ‘parole’ and are unlikely to become a lasting feature of the ‘host 
language’. (Hoffmann 1991: 101) The author further explains “speech borrowing 
occurs in adults as well as children. The borrowed item serves as a momentary need 
that may be caused by laziness, fatigue, […] some form of emotional stress”, or as 
conscious choice for a more appropriate term. A number of borrowed items may be 
closely related to a particular culture and thus preferably used. One example from the 
parental interviews that comes to mind that occurred when a mother answered the 
question of whether she prefers her second language German in specific situations:  
 
Lilly: I get frustrated sometimes […] ‘cause I try to speak English with the 
kids but then if there’s like German words, like I was talking to you about 
Magistrat or different vocabulary that is only Austrian vocabulary it’s so 
much easier just to speak […] German (Appendix F3 TI Lilly, E50) 
 
Thus borrowings can be used for terms that are culturally embedded in a language 
because a translation would not grasp the whole concept.  
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2.3.3. Individual creations 
Bilinguals can play with their languages in the same way as monolinguals can with 
the only difference being that bilinguals can relate to a more colorful repertoire of two 
codes instead of just one. Hoffmann (1991: 103) adds:  
 
[Bilingual] children can come up with new, idiosyncratic linguistic creations 
and novel formations. They may be the source of either confusion or 
laughter, and sometimes they are adopted by the family as in-words […] 
They can make up new forms in either language and, in addition, use 
elements from both and combine them creatively. 
 
Individual creations are in most cases neither triggered by interference, nor by 
borrowing. 
2.3.4. Mixing 
According to Hoffmann (1991: 103) researchers have been referring to 
language mixing in two main ways. First, they have used the term mixing in 
connection with the study of bilingual adult speech phenomena, particularly code-
switching, and second, it has been studied in relation to language differentiation in 
child bilingual language acquisition. Here, I will only discuss the latter notion, as 
code-switching receives extra attention below.  
Language mixing is the most noticeable feature in the very early stages of child 
bilinguals. It is said to show that the child uses either one underlying compound 
system or draws on the resources of both yet incomplete language codes. Harding-
Esch and Riley (2003: 56) explain that mixing in a child’s speech is part of the 
process of “building up two sets of patterns by making more and more subtle 
contrasts.” This, in addition to many other reports, suggests that mixing is temporary 
and partly about the competence level in the child’s language development and will 
hence decrease with dual language proficiency. (Baker 2006: 99) Grosjean (1982: 
188) adds: 
 
In fact, it has been noted that mixing in the speech of bilingual children 
may continue for some time if the child lives in an environment where a lot 
of code-switching takes place, but even then mixing will be reduced in 
time. (Grosjean 1982: 188) 
 
Language elements most frequently mixed are nouns and adverbs. (Grosjean 1982: 
187) Some linguists point to the importance of language input, both quantitatively and 
qualitatively. In general, children raised on the ‘One Parent – One Language’ rule 
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seem to mix less than those whose surroundings are more fused. Moreover, as the 
child’s self-perception increases so grows the awareness of the two language 
systems, which may also explain the decrease in mixing, as children get older. 
Finally, “[input] and situational factors (such as one-sided exposure or distraction) 
can influence [a child’s] mixing in terms of both quality and quantity.” (Hoffmann 
1991: 108 f.) 
2.3.5. Code-switching 
Possibly the most creative part of bilingual speech is code-switching. The most 
universal description of code-switching is the “alternate use of two languages in the 
same utterance.” (Grosjean 1982: 204) McLaughlin (1984 referred to in Hoffmann 
1991: 104) proposes an extra, more thorough division: 
 
Switches occurring at the lexical level within a sentence (intra-sentential 
switches) are referred to as ‘code-mixes’ and ‘code-mixing’. On the other 
hand, changes over phrases or sentences (inter-sentential), including tags 
and exclamations at either end of the sentence, are called ‘code-switches’ 
and ‘code-switching’. 
 
Certainly, there are several types of code-switching; intra-sentential; inter-sentential, 
but also others have been identified such as switches between pronunciation 
features or triggering. Triggering refers to a “word which is similar in both languages, 
or the name of a person, place or commercial product, makes the speaker continue 
in the second language.” (Harding-Esch and Riley 2003: 64) What is generally 
agreed on though is that code-switching follows certain rules and constraints that 
researchers increasingly are trying to detect. Hoffmann (1991: 115) stresses that 
sometimes occurrences of code-switching may be well explained in terms of 
borrowing. For Grosjean (1982: 308) borrowing involves morphological adoption and 
code-switching does not, however, dividing lines between switching and borrowing 
are fuzzy.  
Code-switching can be found in the speech of both children and adults. 
Specialists argue that it starts as soon as the bilingual becomes aware of the fact that 
s(he) speaks two languages, which implies a specific level of language proficiency 
that has to be reached before bilinguals are capable of code-switching. Child code-
switching differs from adult code-switching in so far that children often use it to clarify 
the discourse content for their interlocutor whereas “only at a later age, perhaps eight 
or nine, does the child begin to code-switch for emphasis or in order to focus on a 
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particular topic.” (Hoffmann 1991: 116) In other words code-switching in early 
childhood  
 
is used mainly to express a word or an expression that is not immediately 
accessible in the other language. With time it is used as a verbal or 
communicative strategy and ultimately as a marker of group membership. 
(Grosjean 1982: 206) 
 
Code-switching then, is meaningful, and therefore, often an essential part of social 
interaction among bilinguals. Very recently, researchers in the field of cognitive 
linguistics study what effects code-switching may have on the brain. Schrauf (2008: 
115) explains that cognitive gerontologists are particularly interested in code-
switching because regularly switching languages, both in comprehension and 
production, is “uniquely related to both executive control and inhibition-processes” 
both thought to deteriorate in normal aging. Results of a study imply that  
 
balanced bilingualism, including constant language-switching across 
lifespan may act as a protective factor against declines in executive 
functions normally seen in monolingual aging. This argues for special 
effects of language-switching on cognitive aging. (Schrauf 2008: 121) 
 
However, further research has to be done before any conclusion can be drawn as far 
as effects of code-switching is concerned. 
For my purposes I will exclusively use the term language because, as 
mentioned before bounderies between the various types of bilingual speech 
phenomena, particularily so between code-switching and code-mixing, are fuzzy and 
often used interchangeably among linguists. Furthermore, the emipircal study does 
not intend to detect and label the quality of language mixing but instead discusses its 
occurance and how it is relevant for the participant families.  
3. Chapter 3 – Social and Linguistic Context 
The previous chapter reveals that bilingualism is a complex issue, mainly 
because it is not an isolated phenomenon but occurs while exposed to various 
significant social factors. The present chapter will thus focus on the social and 
linguistic context that is relevant when analyzing the bilingual families who partook in 
my study. First, this includes the social surroundings outside the family – that is the 
country, and more precisely the region of residency and its language-related policies 
and practices. Thus, I will generally review language occurrences and language 
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distribution in Austria, as well as the nation’s related language policies. Additionally, I 
will address the role and status of English in Austria and provide an overview of how 
the language is integrated in the country’s educational system. Also, the language 
relation between English and German will be of interest, even if only briefly. Second, 
the immediate internal environment for bilingual up-bringing – that is, the bilingual 
family as such, will be given closer attention. In particular, I will focus on family 
language planning and the concept of ‘elite bilingualism’. Lastly, the participant 
families of the study will be briefly introduced. 
3.1. Socio-cultural background: Austria 
Looking back into the past, Austria had a fairly multilingual history in times of 
the Austro-Hungarian Empire. Goebl (1999: 42) listed ten languages in which the 
imperial law gazette (Reichsgesetzblatt) was published in 1849. This started to 
change with the First Republic of Austria (1918-1933). The population of the First 
Republic, which was a successor state of the monarchy, was for the most part 
German speaking, although minorities with various language backgrounds were still 
prevalent all over the country. Apart from certain protective regulations for minorities 
in the treaty of St. Germain in 1920, practical language politics were rather German-
oriented and generally not very minority-friendly. (De Cillia 2003: 22 f.) The situation 
worsened in the following times of Austrofascism and the later unification with Nazi 
Germany, which led to displacement and killing in concentration camps of resistant 
minority groups such as Slovenians in Carinthia or the Roma and Sinti in Burgenland, 
not to mention the approximate 65.000 citizens of the Jewish population. (De Cillia 
2003: 24) The language political history of the Second Republic can be divided 
systematically into three main periods: First, the time until 1955 when Austria was 
occupied by the forces that freed the country from the Nazi regime, second, the time 
until the raising of the Iron Curtain in 1989 and third, the time after 1989 when the 
new geopolitical situation in Central and Eastern Europe, as well as globalization led 
to significant consequences in regards to language politics. (De Cillia 2003: 24) The 
short excursion into Austria’s past shows that the language situation of the nation has 
been determined by various historical periods, which need to be kept in mind when 
looking at the current state of affairs. Now, language politics is a highly complex 
subject by itself but not the main focus of this paper. This section thus merely serves 
to provide a general overview of the current language setting in Austria with a special 
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interest in the role and status of English in this country. Note however, that the issue 
of language politics, as well as national and international language planning and 
policymaking cannot be oversimplified. For deeper insight into Austrian language 
politics see Busch and De Cillia (2003).  
3.1.1. Languages in Austria – the status quo  
Austria is located in central Europe and surrounded by eight neighboring 
countries of which five have different national languages, if you count the French part 
of Switzerland then the number jumps to six. Those languages are: Czech, 
Slovakian, Hungarian, Slovenian and Italian, again French if you include multilingual 
Switzerland. Not to mention the individual language varieties and the geographical 
proximity to other countries. This rich diversity in culture and languages in close 
surrounding areas provides a fruitful ground for language-based discussion.  
Let us briefly review how languages are embedded in Austria’s federal law. 
Article eight names German as the country’s official language and it reserves special 
rights to languages of autochthonous minority groups.  
 
Artikel 8. (1) Die deutsche Sprache ist, unbeschadet der den sprachlichen 
Minderheiten bundesgesetzlich eingeräumten Rechte, die Staatssprache 
der Republik. (2) Die Republik (Bund, Länder und Gemeinden) bekennt 
sich zu ihrer gewachsenen sprachlichen und kulturellen Vielfalt, die in den 
autochthonen Volksgruppen zum Ausdruck kommt. Sprache und Kultur, 
Bestand und Erhaltung dieser Volksgruppen sind zu achten, zu sichern 
und zu fördern. (3) Die Österreichische Gebärdensprache ist als 
eigenständige Sprache anerkannt. Das Nähere bestimmen die Gesetze. 
(http://www.ris.bka.gv.at/GeltendeFassung.wxe?Abfrage=Bundesnormena
ndGesetzesnummer=10000138) 
 
Languages of the officially recognized minority groups, which are Burgenland-
Croatian, Romani, Slovakian, Slovenian, Czech, Hungarian and Austrian Sign 
Language are by some means regulated partly in federal law and partly in different 
state laws. Croatian and Slovenian for instance are enshrined in the treaty of 1955 
article seven.  
The census of 20014 counted a population of 8,032,926 inhabitants, of which 
89% uses German as their vernacular, 9 % uses another language in addition to 
                                                
4 The most recent census was taken register-based in October 2011. However detailed data is not available yet 
and Statistik Austria published only general numbers online. A detailed analysis of the data will be available for 
the public in June 2013. What has been published so far however, is that with the key date of 31st October 2011 
Austria counted approximately 8.43 million inhabitants. The population hence increased by 5 % (ca. 400,000 
people) and the number of non-Austrian citizens has grown by 35 %. 
(http://www.statistik.at/web_de/dynamic/presse/059977)  
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German, and 3 % uses a foreign language exclusively. (Statistik Austria 2002: 17) 
However, presently the largest minority group is not one of those mentioned 
previously, but rather the so-called new minorities or guest workers. The languages 
apart from German most widely used in Austria are Turkish with 183,445 speakers 
and the Ex-Yugoslavian languages (348,629 total speakers) – with Serbian (177,320 
speakers) and Croatian (131,307 speakers) being the most dominantly spoken ones 
among them.  
Since the 1990’s the immigrant question has been increasingly discussed in 
public and political discourse, and has more and more been viewed as a threat to 
certain politicians. The result was a modification of the immigration and citizenship 
law in 1998, which said that immigrants have to establish proper knowledge and 
proficiency of the German language. 
 The ‘integration agreement’ (‘Integrationsvereinbarung’) hence committed new 
immigrants and those immigrants who had been living in Austria for up to five years 
to attend German language courses in order to keep their residence permit. (De Cillia 
2003: 28 f.) A recently revised version of this integration agreement 
(‘Intregrationsvereinbarung 2011’) demands that new immigrants fulfill A2-proficiency 
within two years. If immigrants however want to achieve permanent residency or 
Austrian citizenship, a B1-level of language proficiency is required. 
(Integrationsvereinbarung 2011 online)  
De Cillia’s (2003) review of Austria’s language policies throughout history 
implies that it is first and foremost laissez-faire-policies. The author further elucidates 
that politicians principally give rein to language issues and merely react when 
language-political conflicts arise or when certain political forces push such conflicts. It 
is solely in the context of education that De Cillia (2003: 36) speaks of intentionally 
formulated language policies that have been implemented into school statements 
after they have been tested and evaluated in pilot studies. In many public domains no 
language policies are established, as for example in Austria’s media, although in fact 
minority languages are hardly present on public radio or television. Foreign movies 
are in almost all cases dubbed in German. Within the last few years certain shows, 
mostly popular American TV series are offered in both German and English through 
double audio programming; this is still fairly scarce however. De Cillia (2003: 37) 
criticizes Austrian language policies for not consulting with language-political experts 
in several cases. He stresses that professional expertise in language-political 
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discussion, as well as thorough and systematic language politics, are deeply needed. 
The author suggests a general language related concept for the country, what he 
calls “österreichisches Gesamtsprachenkonzept’. This is meant to be a model that 
defines the function and role of all languages spoken in Austria. (De Cillia 2003: 38) 
Foreign language policies, and in this respect foreign language learning, are 
another point of interest and as far as this research project is concerned, a more 
central issue. English fills a unique position in this context, as it serves as lingua 
franca5 within multilingual Europe. Foreign language skills other than in English have 
certainly gone up in value too, especially since borders have opened and 
transnational economic relations have increased. This largely stands in direct relation 
to the geographical location of the country. Whereas in the South the geographical 
proximity to Slovenia and Italy increases the practical usefulness of Slovenian and 
Italian, in the northeast of the country eastern European languages are of higher 
significance from a socio-economic standpoint. A detailed and comprehensive 
account of Austria’s foreign language policies, and in this context, implemented 
policies in the country’s educational system, would exceed the scope of this paper. 
(De Cillia and Haller 2003 offer further insight into foreign language learning in 
Austrian schools) Instead, the focus will be solely on English, as it is central to this 
research project.  
Before exploring the role of English in Austria we briefly need to take on a 
global and European perspective. As Seidlhofer (2005: 339) points out, “despite 
being welcomed by some and deplored by others,” English cannot be denied its 
“function as a global lingua franca.” Especially economic aspects and globalization 
give more meaning to the language as a worldwide communication tool. Throughout 
Europe, English is the most commonly spoken foreign language. Especially since the 
founding of the European Union, a common foreign language has proven useful, 
although the EU promotes linguistic and cultural diversity, and in fact has 23 official 
and working languages. (European Commission 2006: 12) The wide demand and 
use of English shows results in European language policies, particularly in 
educational policies in favor of the language. Gellert-Novak (1993: 23) writes in this 
context that a solution for a communication problem in Europe, due to large language 
diversity, could be to implement a common first foreign language in Europe. She 
                                                
5 “[The] term ‘English as a lingua franca’ (ELF) has emerged as a way of referring to communication in English 
between speakers with different first languages.” (Seidlhofer 2005: 339) 
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notes that this model is observably implemented already, as English is the foreign 
language most students learn in Western Europe and increasingly so in Eastern 
Europe too. Advantages of English over other languages are pointed out by Décsy 
(1973 cited in Gellert-Novak 1993: 24): English holds a high prestige, the large 
number of English speakers worldwide, be it first, second or foreign language 
speakers, the rather simple grammar, no political baggage and its relation to Roman, 
as well as Germanic languages. The only negative aspect Déscy lists is the possible 
linguistic influence from English on all other languages. To this point the special case 
English represents in a wider context has been demonstrated. Now, let us have a 
closer look at the role English plays in the setting of Austria. 
3.1.2. English in Austria 
When assessing the role of English in Austria four issues demand closer 
attention: first, the social status of the language; second, its implementation into the 
educational system: third, how present is English in Austrians’ every-day life; and 
fourth, what do the former factors mean for a native English speaker to settle here – 
this last point being especially interesting in the context of the bilingual family. I 
realize that the term ‘native speaker’ is problematic and highly questioned among 
linguists; however, this is not relevant for my purposes. I will therefore use this term 
to refer to people who come from an English-speaking context and whose first and/or 
most proficient language is English. 
The high social status of English, as discussed previously in global and 
European context, can certainly be related to the context of Austria as well. Coulmas 
(1985: 36 f.) explains why standardized languages receive higher prestige than 
dialect varieties, and Gellert-Novak (1993: 34) adds that his argument can be 
considered too when talking about competing foreign languages:  
 
Die Attraktivität von Standardsprachen liegt in dem gesellschaftlichen 
Status, den sie symbolisieren. Er ist der Hauptmotor ihrer Verbreitung. Die 
Möglichkeit der Verbesserung der eigenen sozialen Stellung durch die 
Sprache liefert eine starke Motivation, sie zu lernen oder zu benutzen. 
[The attractiveness of standardized languages relates to the social status 
that they emblematize. It is the main impulse for their distribution. The 
possibility for an improvement of one’s own social position through 
language triggers strong motivation for learning or using this language.] 
(Coulmas 1985: 36 f.) 
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English in this respect seems particularly attractive in the European context as 
already pointed out. Whether this happened more or less by accident or because of 
language political actions, the cause remains debated, although an advanced notion 
of language policies suggests the latter. Other languages, such as those of 
predominant minority groups, are also present in every-day life but do not carry high 
prestige, and are therefore far less likely to be learned as a foreign language. 
(Gellert-Novak 1993: 35) Another contributing factor why English receives such 
privileged status in Europe and around the world is its function as the official and 
working language in many international organizations. Gellert-Novak (1993: 35) 
explains:  
 
Sprachenregelungen von internationalen Organisationen kommt in 
gewisser Weise eine Signalfunktion zu. Wird eine Sprache zur Amts- oder 
Arbeitssprache innerhalb einer internationalen Organisation, so steigert 
das ihr Prestige, das heißt, sie wird von mehreren Personen bereitwilliger 
gelernt, weil sich durch das Beherrschen dieser Sprache zum Beispiel die 
Berufschancen erhöhen können. 
 
In general it can be agreed that English receives high prestige in this country as well 
as in many others. This undoubtedly puts English speakers in a very different 
position than speakers of less prestigious languages: Turkish guest-workers in 
Austria for example. Consequently, social acceptance of, and positive attitudes 
towards English speakers from a vast majority of the population undeniably helps 
English speakers to feel more comfortable in this country and spares them much 
discouragement and hurdles that other minority language groups may have to face.  
In Austria’s education system English also enjoys superior status compared to 
other foreign languages. Since the school reform of 1962, foreign language classes 
have slowly but continuously gained priority in Austria, so that since 2002/2003 at 
least one foreign language (of which this has been English for a very large part) was 
obligatory in the curriculum from first grade elementary school onwards. Regardless 
of school types, no student finishes nine years of compulsory schooling in Austria 
without attending classes in at least one foreign language, and again this is typically 
English. (De Cillia and Haller 2003: 114 ff.) An evaluation of the quality of English 
education is not the point of this discussion. The authors summarize that statistics of 
Austrian schools show a low diversity of foreign language education compared to 
other European nations. Although many higher education programs offer a second 
and some even a third foreign language the low foreign language diversity mainly 
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results from regular compulsory school types, which de facto merely offer English. 
(De Cillia and Haller 2003: 125) Another fairly recent development in foreign 
language teaching over the last two decades is employing the foreign language as 
language of instruction beside a content-based approach. This method is known as 
‘Content and language integrated learning’ or CLIL. (Dalton-Puffer 2007: 1) In this 
context bilingual schools are on the rise too.  
This brief overview proves that every average Austrian who follows the regular 
Austrian school path is confronted with English from early on, if attending special or 
intensive programs, then even more so. Consequently, Austrians from a very young 
age on learn that achieving proficiency in the English language is a nationally 
appreciated goal to be achieved, which again boosts the social status of the 
language on a national scale. Moreover English is, when met in everyday life, 
something familiar, as Austrians are nowadays exposed to the English language from 
early age. For German-English bilingual children growing up in Austria this brings 
advantages over other foreign language speakers, as greater possibilities for 
education in both languages exist, plus for reasons closely related to those 
mentioned in the first point of discussion. 
Turning to the next subject matter, it must be noted that the presence of English 
in Austrian society is a highly variable and individual aspect. Depending factors may 
be: age, living area, social contacts and motivation, to name only a few. If one is 
seeking for English language contact, opportunities exist if one looks hard enough for 
them. The obligatory contact with English in the country’s school system has already 
been discussed. Austrian media provides some English language. Austrian and 
German TV programs, as previously noted, almost exclusively screen their program 
in German and foreign movies are typically dubbed. Popular public radio is usually 
hosted in German, however FM4 includes English-speaking hosts on a daily basis, in 
fact German, English and for a small part also French is implemented into the 
station’s program. Aside from these, music is, to a large extent in English, as the 
American or English-speaking music scene highly influences the international music 
market. Austrian newspapers are generally in German, although English ones are 
available online. (See for example http://austrianindependent.com/ and 
http://www.austriantimes.at/) Again, a closer evaluation of these English sources is 
not the focus here. Available in the bigger cities most likely, especially Vienna, are 
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English pubs, restaurants, or other cultural institutions, such as the English theatre 
(http://www.englishtheatre.at/).  
Some of the participating families brought up ‘English groups’ that they attend, 
which basically help them to form English communities and exchange their common 
interests and experience without any language barrier. Such groups seem to have 
formed through casual contact among English speakers in the resident area of those 
parents. One mother mentioned the ‘Vienna Babies Club’, a support network for 
foreign women with children (see www.viennababiesclub.com). There is also an 
expatriate community present (see http://www.vienna-expats.net/). Again, these are 
all examples of how people living in Austria could include English into their daily lives. 
Yet naturally, individual circumstances vary greatly.  
The last point of discussion of this section raises the question of how all the 
previously considered issues affect native English speakers who decide to move to 
Austria for a longer period of time. This question can certainly not be answered in the 
course of this project, nor is it the aim at this point. Again individual circumstances 
vary to a great extent, and therefore no generalization can be made. Nonetheless, 
one should be aware that certain dynamics in German-English families in Austria 
might be explained in this respect – for instance motivational factors for the native 
English speaker to learn German. Comments from participant interviewees, as well 
as casual conversations with native English speakers in Austria suggest that there is 
not an urgent necessity for them to use German on a daily basis. Sufficient 
proficiency however, does help one to feel more comfortable in certain settings, 
especially in regards to social and cultural integration. Moreover, knowledge of the 
official language offers the opportunity to communicate with people of the older 
generation. Further discussion will be provided in the finding section of chapter 5.  
3.1.3. Language relations 
This section aims to give a brief review of the language relationship of German 
and English. Language relationships are of special interest in the field of historical 
and comparative linguistics and a vast area of research. For the purpose of this 
thesis a broad depiction of the relationships of the languages in question seems 
necessary in order to set the linguistic context (for comprehensive reading, see Hock 
and Joseph 2009; König and Gast 2009).  
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German and English are both Germanic languages and derive from the Indo-
European language family. Figure 2 illustrates how closely related the two languages 
are historically, as both belong to the sub-branch of West Germanic languages. In 
simple terms, this can be explained mostly by a history of language contact and early 
settlement approximately 2,500 years ago. Language is not a static entity but 
changes continuously. In general this is why historically related languages such as 
German and English still share common features although they developed in largely 
different directions over the course of time. Thus language relationship between 
languages can ease the learning experience for language learners. In regards to 
early bilingualism, Harding-Esch and Riley (2003: 83 f.) point out that, “the particular 
pair of languages concerned does not make much difference to the eventual 
outcome” of the bilingualism that will be achieved. “Structural differences do have an 
influence on the actual mechanics of the acquisition process,” however.  
3.2. The bilingual family 
There are various ways in which multilingual families go about their linguistic 
situations. Cleary, an incredible multitude of language patterns exist throughout the 
world but even in the same country with bilingual families incorporating the same 
languages the circumstances and strategies of each family differ. The study 
undertaken for this project looks into German-English bilingual families in Austria 
respectively. Many parents make a conscious decision to bring up their children 
Figure 2: Indo-European Language Family Tree 
Source: http://andromeda.rutgers.edu/~jlynch/language.gif 
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bilingually; Grosjean (1982: 169) refers to those families as a “planned affair”. In this 
context it is usually refered to as ‘elite bilinguals’, meaning “middle-class international 
couples, expatriates, academics who raise their children in non-native languages, 
and so forth,” (Piller: 2001: 61) a category in which the participant families of my 
study fit as well. This section thus looks further into the subject of private language 
planning in bilingual families and discusses the notion of how the matter of social 
class is relevant when talking about bilingualism. Finally, I will briefly introduce the 
families who participated in my project. 
3.2.1. Bilingual family language planning 
Bilingual family language planning refers to the strategies parents employ in 
order to educate their children in two languages. In other words, it encompasses 
“explicit decisions about how language is allocated within the family communication.” 
(King and Fogle 2006: 696) Literature on the subject describes six different types of 
bilingual families, or types of communication strategies among them. (Romaine 1995: 
181-240) These strategies are presented in the following (adapted from Piller 2001: 
63 f. and Harding-Esch and Riley 2003: 52 f.):  
Type 1: One Person – One Language 
With this strategy each parent speaks his or her own language to the child. 
Thus they do not share the same native tongue, but preferably have some degree of 
competence in the partner’s language. One of the two languages is also the 
language of the community.  
Type 2: One Language – One Environment 
Here, again the parents do not share their native language and one of them is 
the dominant language of the community. The language spoken at home is the 
‘minority‘ language and thus different to the community language. The approach 
builds up on the belief that the child will acquire the dominant language of the 
community anyway outside the home, especially when they partake in the common 
educational system of the country starting with preschool. 
Type 3: Non-Dominant Home Language Without Community Support 
In this situation, the parents share the same mother tongue, which is not the 
language of the wider community. Both parents speak to the child in their own 
language. Here again the child acquires one language at home and one outside of 
home, the difference being that the home language is both parents’ native tongue. 
Type 4: Double Non-Dominant Home Language Without Community Support 
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In this case, “each parent has a different native language, neither of which is the 
community language, and each parent speaks their own variety to the child.” (Piller 
2001: 63) Here linguists would rather say the child grows up in a trilingual context. 
Type 5: Non-Native Parents 
Here, one or both parents choose to always use their non-native language with 
their child although they share their native language, which is also the language of 
the community. 
Type 6: Mixed Languages 
If the parents employ this strategy they are bilingual and one or both of them 
switch and mix the languages with the child. “The community may also be bilingual” 
in this context. (Piller 2001: 64) 
The first two types are best documented in the literature. Grosjean (1982: 173 
f.) adds that when both languages are used in and outside the family, factors such as 
“time, topic, situation, person, and place [may] dictate which language should be 
used,” and the most unnatural are likely to not hold up. Romaine (1995: 183-85) 
provides a useful overview of those strategies: 
 
 Parental languages 
Community 
language(s) Strategy 
Type 1 Different  
L1s 
The L1 of one 
parent 
Each parent speaks their language to the child. 
Type 2 Different 
 L1s 
The L1 of one 
parent 
Both parents speak the non-dominant language to the child, 
who is exposed to the dominant language outside the 
home, particularly in daycare and preschool. 
Type 3 Same  
L1 
The L1 of neither 
parent 
Both parents speak the non-dominant language to the child, 
who is exposed to the dominant language outside the 
home, particularly in daycare and preschool. 
Type 4 Different 
L1s 
The L1 of neither  
parent 
Each parent speaks their language to the child, who is 
exposed to the dominant language outside the home, 
particularly in daycare and preschool. 
Type 5 Same L1 L1 of both parents One parent speaks an L2 to the child. 
Type 6 Bilingual 
(either L1s 
or L2s 
May or may not  
Be bilingual 
The parents code-switch and mix languages with the child.  
 
Figure 3: Types of bilingual education in the family (Romaine 1995: 183-85) 
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Piller (2001: 64 f.) points out that the terms native and non-native speaker have 
become increasingly problematic, which led to discussions among linguists in recent 
years. One argument against the use of these words is that the term native speaker 
“perpetuates the view that monolingualism is the world’s norm when, in fact, the 
majority of people are multilingual.” Considering multilingual societies for example “it 
is often difficult to decide which language is a speaker’s first, second, third, and so 
on.” (Jenkins 2009: 87) Additionally, this distinction implies that the order of 
acquisition is the most crucial criterion for language proficiency, and that “only a 
single language learnt from birth can fully proficient.” (Jenkins 2009: 87 f.) Piller 
(2001: 65) thus suggests a classification that disregards the native speaker, non-
nativespeaker distinction and suggests reducing those strategies to the following 
three: 
Strategy 1: One person, one language (Type 1, 4 and 5) 
Strategy 2: Home language vs. community language (Type 2, 3 and 4) 
Strategy 3: Code-switching and language mixing (Type 6) 
One more strategy can be added according to Grosjean (1982: 173) 
Strategy 4: Consecutive introduction of the two languages  
No matter what communication strategy parents decide to employ with their 
children there is no generalization in so far that one specific strategy works equally 
well for all families. For example Döpke’s (1992) study referred to in Piller (2001:65) 
which compares bilingual language acquisition of six German-English bilingual 
families who used the ‘one parent – one language’ strategy showed that:  
 
those children whose parents were the most consistent in their language 
choice and who were the most insistent that the children respect the ‘one 
person – one language’ principle achieved the highest levels of 
competence in both languages. 
 
Researchers stress that whatever strategy parents decide to employ within family 
communication, it is important that they remain consistent, so the child has a clear 
system to follow and to not get confused with sudden changes. (Harding-Esch and 
Riley 2003: 88) I will bring up the strategies employed by the families of my research 
in the family introduction section and will discuss their view on them in chapter 5.  
Apart from the question of what language to use with the child and how, 
Harding-Esch and Riley (2003: 77 ff.) offer some additional thoughts parents should 
consider when wanting to establish a bilingual home. Parents serve as role models 
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for their children, and thus their own language background and history, as well as 
their attitudes towards both languages will possibly affect the outcome of the family’s 
bilingualism. It may determine how committed they are to go through with the 
formation of a bilingual home and it may effect the child’s identification with both 
languages. (Harding-Esch and Riley 2003: 81) Another important concern is what 
language the parents speak to one another. The authors claim that this decision very 
often determines “whether it will be easy to bring up the children bilingually or not”, 
depending on whether communication patterns have to be changed a great deal from 
those before the birth of the child. (Harding-Esch and Riley 2003: 78) Furthermore, 
parents should ask themselves who will spend most of the time with the child. “In 
very general terms, the common-sense idea that the more you use a language, the 
better you get at it, holds true.” (Harding-Esch and Riley 2003: 79) This question 
concerns both parents but also other caretakers, such as a nanny or an au pair. The 
authors stress that parents need to be aware that, “raising children bilingually 
requires a lot of thought and effort,” and the time invested into the children’s 
language education should be fully shared between both parents relating to all topics 
and contexts in their close surrounding. (Harding-Esch and Riley 2003: 80 f.) “What 
contacts do you have with the rest of the family?” (Harding-Esch and Riley 2003: 82) 
This is another issue parents may raise in this respect. Kin relations may offer good 
opportunities for the children to be in contact with the weaker language, and may 
also help the children realize that a language that is not used often in their personal 
social surrounding is used by someone elsewhere from home. (Harding-Esch and 
Riley 2003: 82) As Grosjean (1982: 175) points out: 
 
What is essential in the maintenance of the ‘weaker’ (often the minority) 
language and hence in the development of bilingualism is that the child 
feels the need to use two languages in everyday life. 
 
The extended family often serves as a trigger factor for parents to raise their children 
bilingually as they want them to be able to talk to their grandparents, for example. On 
the other hand it may as well complicate or discourage the parents’ decision if close 
family members do not show support or understanding for their linguistic diversity. In 
my study this was the case in one family, although the fact was pointed out only by 
the mother and not the father:  
 
Emily: [M]y mother in law would have a [inaudible] ‘oh my God, they are 
speaking English, they will never understand German, what are you 
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doing!’ […] she was worried yeah, because she thought they couldn’t 
understand her, I said ‘no they understand you, yeah, it might take them a 
while for them to speak German with you, but–’ (Appendix F2 TI Emily, 
E39) 
 
And later, when I asked her about the family reactions towards their bilingualism in 
the family she answered: 
 
Emily: It is different, of course my parents and my sisters think it’s most–
coolest thing in the world, they think it’s wonderful ja, but my 
Schwiegereltern think it’s not that important and they will make jokes about 
it, they will say English is not that important ‘hahaha’ ‘this is doch a 
Blödsinn’ and things like that, it’s quite demeaning […] yes, it’s always 
been a struggle […] even if they see that they’re doing well and it’s 
important in their life and how good Zoey is doing in school, they still, yeah 
(Appendix F2 TI Emily, E40) 
 
Harding-Esch and Riley (2003: 83) note in this context conclusively that obviously 
family relationships vary extremely and that the, “affective and psychological factors 
involved” are very complex and go beyond the authors’ expertise. However, “such 
factors may play a direct and important role in decisions concerning bilingualism.” 
Lastly, parents may assess what languages are concerned, whether they are 
linguistically related or not and “what means of support are available for maintaining 
the languages.” (Harding-Esch and Riley 2003: 83 ff.) As discussed in section 3.1.3, 
although “the particular pair of languages concerned does not make much difference 
to the eventual outcome” of the bilingualism that will be achieved “structural 
differences do have an influence on the actual mechanics of the acquisition process.” 
(Harding-Esch and Riley 2003: 83 f.) The prestige and social status of the languages 
will, however make a difference for the bilingual experience. This issue will be 
elaborated upon in more detail below.  
As family language constellations and their contexts are extremely diverse, no 
one ‘recipe’ on how to raise children successfully in two languages can be offered. 
Yet, experts such as Harding-Esch and Riley (2003: 87 f.) provide a few ‘golden 
rules’ that parents should follow when deciding for bilingualism. The first and most 
obvious advice is that, “the child’s happiness comes first.” If parents truly realize that 
their decision of trying to establish a bilingual home is somehow “a source of misery”, 
they may seriously consider their position, although in most cases “putting the child’s 
happiness first” implies the parents’ effort to actually support and maintain 
bilingualism. (Harding Esch and Riley 2003: 87 f.) The authors also advise to never 
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tease the child’s linguistic performance, in particular so in the weaker language. The 
child should never feel embarrassed about using a language, and certainly never 
punished for making mistakes. “[As] far as possible you should avoid correcting your 
child overtly too […] especially if this means constantly interrupting him.” (Harding 
Esch and Riley 2003: 88) 
 
Above all talk to the child, and this applies to both father and mother. 
Provide him with the richest linguistic environment possible (songs, play 
group, books, television, holidays, visitors, games) in both languages. 
(Harding-Esch and Riley 2003: 88) 
 
Lastly, the authors emphasize to be consistent in the linguistic behavior within the 
family, no matter what communication strategy is chosen to fit the family’s needs best 
and ultimately, “play it down” and be natural about it. (Harding-Esch and Riley 2003: 
88) 
3.2.2. Bilingualism and social class 
At this point I want to address the notion of ‘elitist’ or ‘elective bilingualism,’ as it 
seems relevant in connection with my study. Research literature distinguishes 
between ‘elitist’ and ‘folk bilingualism’. The former term describes “[the] privilege of 
middle-class, well-educated members of most societies.” (Paulston 1975 cited in 
Harding-Esch and Riley 2003: 24) whereas in contrast, ‘folk bilingualism’ arises from 
“[the] conditions of ethnic groups within a single state who have to become bilingual 
involuntarily, in order to survive.” (Tosi 1982 cited in Harding-Esch and Riley 2003: 
24) Clearly, families that can be categorized ‘elitist’ have advantages when it comes 
to the bilingual upbringing of their children over those classified ‘folk bilinguals’, which 
makes the distinction a poignant one. Nonetheless, the issue is more complex than 
commonly assumed and cannot be oversimplified. In this respect Harding-Esch and 
Riley (2003: 24) explain more thoroughly: 
 
[Parents] involved are by no means all people who can afford private 
nannies and governesses or the fees of private or international schools. 
They are likely, it is true, to be middle-class professionals, but this does 
not mean that their problems are somehow less real than those of, say 
guest-workers’ families or people living in linguistic enclaves […] bilingual 
and multilingual families now come from a much broader spectrum than 
ever before […] the teachers, soldiers, secretaries, business people, 
translators, technicians and so on who are now criss-crossing Europe are 
certainly relatively privileged when compared with most migrant 
communities, but to talk about them as if they are rich, with the implication 
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that their riches can automatically solve their linguistic problems, is neither 
helpful nor accurate.  
 
Thus ‘elective bilingualism’ may be a more suitable term, as it has been used to 
describe family situations where bilingualism was “a matter of choice for the parents 
more than an absolute necessity brought about by economic or political 
circumstances.” (Harding-Esch and Riley 2003: 25) Piller (2001: 61) points out that 
although those families live in a society “where bilingualism is increasingly 
[valorized]”, a narrow “understanding of the sociolinguistics of bilingualism” may lead 
to “disappointment and self-doubt.” Grosjean (1982: 175 f.) in this context mentions 
Arnberg’s (1979) study and summarizes its key finding which revealed that: 
 
regardless of strategy, it is probably difficult for a child to become a true 
bilingual while living in a country in which one of the languages is 
dominant, even when the minority language is a high-status language.  
 
After gathering all these arguments it can be summarized that social class, familial- 
relative status and the public attitudes towards the languages involved are significant 
influential factors for multilingual families. These factors are certainly worth 
considering when analyzing individual family language situations. When interviewing 
the parents who participated in my study the notion of their relatively privileged status 
was addressed as well. The data shows that the parents of this study are well aware 
of their privileged language status. Their decision to raise their children bilingually 
has however not been viewed as ‘a real choice’ by a number of participants. This will 
be given closer attention in chapter 5 when discussing the results of my study.  
3.2.3. Family introduction: Six German-English bilingual families in 
Austria 
For the empirical part of this paper I carried out my own research with six 
German-English bilingual families in Austria. The study will be introduced in more 
detail in chapters 3 and 4. This part serves to introduce these families briefly. To 
guarantee anonymous and confidential data treatment all names have been changed 
and places of birth and/or residency remain unmentioned.  
Family 1 – The Mitchells: Joana and Henry Mitchell are both from England and 
parents of three children. Their oldest daughter Pia is ten years old, followed by her 
eight-year old brother Luca, and her five-year-old sister Anna. Joana and Henry met 
at Oxford University when Joana was an undergraduate and Henry was doing his 
39 
PhD. After living in London for a while the Mitchells moved to Austria for a job 
opportunity in 2005. At that time Pia was about three years old and Luca roughly 
eighteen months. Anna, the youngest was born in Austria. Ever since they moved 
here the children have been immersed into the Austrian school system. Now Pia is in 
the fourth grade of elementary school, Luca in second grade and Anna still attends 
kindergarten. Joana currently works part-time as a native English speaker, teaching 
English to elementary school students. Henry’s present job is in marketing at an 
Austrian biotechnology company. The family has been living in a town of Lower 
Austria now for more or less seven years. In regards to the language communication 
within the family both parents usually speak English to each other as well as with the 
children as it is both their native language and feels most natural to them. The 
children speak German outside the home, as they all attend the regular Austrian 
schools.  
Family 2 – The Wagners: Emily is American and her husband Peter is Austrian; 
they are parents of three children. Zoey, the oldest daughter is thirteen years old. 
She has two brothers, Noah (nine), and Samuel (five). Emily and Peter met in 
America. They lived in Korea for a few months before they decided to move to 
Austria. Emily is currently working as a caretaker in a kindergarten and her husband 
is a baker. They have been living in a rural town in lower Austria for fourteen years 
now. All children were born and raised in Austria and immersed into the local school 
system. Peter mostly speaks German with the children while Emily speaks English. 
When talking to each other they use a mixed language approach that is Peter usually 
speaks German to his wife and she speaks English back to him. Sometimes it turns 
into a ‘Mischmasch’ as they call it. The kids tend to mostly speak English to one 
another at home.  
Family 3 – The Sharps: Lilly is from America and her husband Adam is from 
Austria. They have twins, Sarah and Oliver, who are ten years old. Lilly first came to 
Austria in 1988 with a free evangelical mission from Chicago. Here, she met Adam at 
the Technical University where he was studying at the time. She moved back home 
for half a year before they got married in 1991 and ever since has been living in 
Austria, presently in an outer district of Vienna. The twins were thus born here and 
immersed into the Austrian school system. At the time of the research they were 
forth-graders. At present Emily works as a social worker (Sozialpädagogin) at a 
Viennese school for kids with special needs and her husband’s most recent work 
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deals with creating stamps and catalogues for stamp collectors. Their language 
communication strategy within the family looks like this: Lilly speaks English to the 
children and wants them to speak English to her. In practice it does not always work 
as English is their weaker language at this point in time. Adam always speaks 
German with Sarah and Oliver and they always speak German back to him. The 
parents mostly speak in German to each other, although Lilly noted that sometimes 
she just speaks English to everybody at home since the kids were born. The 
language the twins use with each other is typically German.  
Family 4 – The Clarks: Tracy Clark is from Florida, USA and she is married to 
an Austrian, Bernhard Clark. They are the parents of two daughters; the eleven-year-
old Lea and her four-year-old sister Melanie. Tracy met Bernhard in Portugal when 
she was on a backpacking trip through Europe and he was on holidays there. After 
trying a long distance relationship for some time, Tracy decided to move to Austria in 
May 1998, and has lived in a town of Lower Austria with her family ever since. Lea 
and Melanie were born and raised in Austria and their parents decided to send them 
on the ‘Austrian schooling path’ so that they will be fully immersed into the Austrian 
culture. Lea at the time of the research attended the fourth grade and Melanie was 
still attending kindergarten. Tracy presently has an administrative job at an Austrian 
consulting company and Bernhard currently works in the field of process 
improvement. Tracy speaks generally in English with the girls while Bernhard 
addresses them in German. Both parents view German as the stronger language of 
their children. Lea almost always speaks back to her mother in German and Melanie 
most of the times answers in German but now and then some English comes back, 
“especially when she wants something.” (Appendix F4 TI Tracy, E72) The parents 
communicate with each other generally in English and the girls speak German with 
each other.   
Family 5 – The Harrisons: Austrian-born Nina is married to Chris who is from 
England. The children are their sixteen-year-old daughter Leonie, their son Niko (who 
would be fourteen years by now but unfortunately passed away at a very young age), 
and their seven and five-year-old daughters Lindsey and Rose. Nina and Chris met in 
England at a mission school. Due to a job opportunity for Chris they moved to the 
Seychelles together and lived there for nine years. There, the two oldest children 
were born and raised in their early years. When Chris’ job got cut in 2003 they 
decided to move to Austria, and have since lived in a town in Lower Austria. At the 
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time of moving, Leonie was about eight years old and Niko roughly six. A few months 
after coming to Austria Niko died in a fatal accident. The two young ones were born 
in Austria. The schooling history of the children therefore varies. Whereas Leonie 
grew up on the Seychelles, her kindergarten and first years of school were in English 
according to the Seychelles’ school system. Lindsey and Rose have been fully 
growing up in an Austrian culture and schooling system. Nina does translation work 
as her current job and teaches German to some work colleagues of her husband. 
Chris is presently working as technical director of a European Christian radio or 
media ministry based in Austria. As their home country has changed so have their 
linguistic surroundings. The current communication strategy within the family looks 
like this: They separate the language according to person. Thus, Nina addresses the 
children in German and Chris speaks to them in English. This rule applies to the two 
young girls, with Leonie however, the mother communicates in both languages 
depending on the situation. Leonie therefore speaks both languages with her mother, 
again optional according to situation, and always communicates in English with her 
father. Lindsey and Rose speak German with their mother and in most cases also 
talk German back to Chris with some English words mixed in, as German is both their 
stronger language at present. Chris also noted that from time to time he would speak 
German to them if he feels they did not comprehend. The parents usually 
communicate in English with each other and the children speak mostly German with 
one another.  
Family 6 – The Fischers: Hannah is American and married to Andreas who is 
from Austria. The couple has two children, a son Daniel, aged eight and daughter 
Emma, aged six. Hannah and Andreas met in Vorarlberg, (which is where Andreas 
originally comes from), at the ‘Bregenzer Festpiele’. In the summer of 1997, Hannah 
was performing as a singer at the festival while Andreas worked backstage. Hannah 
moved to Vienna, Austria in 1998 because that was where Andreas was attending 
university, and thus lived at the time. Hannah did a Post Master of Music in the U.S. 
and currently works as musician in Vienna performing with a jazz band. In addition 
she is working at the UN as translation assistant. Andreas graduated at the University 
of Vienna with a major in economics, and currently works in advertising. Daniel and 
Emma were both born in Austria and are both immersed in the regular Austrian 
school system. Presently, the family lives in a town in Lower Austria. As their 
language strategies are concerned, Hannah has always been speaking English to 
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the children and her husband German. Daniel speaks both languages back to his 
mother, depending on his mood and always German to his father. Emma speaks to 
her mother more often in German than in English, and always answers her father in 
German. The parents speak mainly English with each other but over the years more 
German has been mixed into it. The children communicate in English with each 
other. 
4. Research design 
For the practical part of this thesis I designed a multiple case study on different 
German-English bilingual families in Austria to gather a deeper understanding of their 
socio-cultural family specific circumstances. This chapter is going to describe the 
research purpose, its design and methodology as well as briefly introduce the 
families who participated in my project.  
4.1. Research objectives and target informants 
This empirical study aims to investigate six different German-English bilingual 
families who are currently living in Austria, with each family having at least one child 
between the ages of six and eleven who is raised with both languages. I am 
interested in analyzing those different family (language) situations from a socio-
cultural point of view. My objective is to describe each family’s bilingual language 
profile while taking into consideration each family members’ individual language 
background. Hence, I intend to assess and compare their individual form of 
multilingualism as well as the phenomenon of the multilingual family as theoretically 
discussed in chapter 3. In order to build such language profiles my study seeks to 
ascertain my informants’ language backgrounds, as well as their individual 
perspectives, attitudes and beliefs towards multilingualism. It further aims to 
determine the roles and meanings their languages have personally, and provide an 
idea about language use within each family.  
To obtain all this information I chose to take a qualitative approach to research, 
as it seems the most ideal method in order to gain deeper insight into such 
contextual and highly complex family (language) situations. The two qualitative 
research tools used for the study are qualitative interviews and language portraits. 
(Krumm 2001) The interviews aim to form the basis for the informants’ individual 
bilingual profiles, and are therefore designed to evaluate biographical data, the 
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personal language background as well as communicative practices among family 
members and their social networks. As additional quantitative strategy I included 
language background scales into the interview to gather very specific data on the one 
hand and to double-check information provided during the interviews on the other 
hand. “Language background or functional bilingualism scales are self-rating scales 
[which] endeavor to measure actual use of two languages as opposed to proficiency” 
(Baker 2011: 30). Those scales were given to the parents after the conversational 
interview was completed. The language portraits intend to detect language identities 
of the family members – those of the children in particular. 
The target informants for my study are families living in Austria where at least 
one parent is a native English speaker. German is the other language of the family as 
it is the native tongue of the other parent or, since living in Austria, the language of 
the community/society. The target group includes families who decided to raise their 
child or children bilingually and where at least one child is at elementary school age. 
My target audience does not include families who live in separation, parents who 
single-raise their children, or families in Austria with language backgrounds other 
than German or English who use English as a lingua franca within the family, as this 
would go beyond the scope of this paper. It should be noted however, that these 
other constellations offer an additional perspective on the studied phenomenon, 
which should not remain unmentioned.  
Having identified the research objectives and target informants the leading 
research questions can now be proposed as follows: 
 
I. What do different family (language) situations in German-English bilingual 
families in Austria look like, in regard to their interpersonal language 
behavior, language choice, language strategies as well as chronological 
changes in language use over time? 
 
II. What do the multiple languages mean to the children of these families? 
How do they identify with each language and how do they view their 
individual bilingualism/multilingualism?  
 
III. What attitudes towards raising children bilingually and/or towards 
multilingual families in general do family members experience? 
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IV. What advantages and/or disadvantages does living in a German-English 
bilingual family in Austria have as perceived by the participants on a 
factual level? 
 
V. Are German-English bilingual families aware of their rather privileged 
bilingual status compared to the status of speakers of less prestigious 
languages and if so, how is it perceived? 
 
VI. What advice can the informants give to other (German-English) bilingual 
families in Austria? 
 
The following sections cover the ethical and methodological concerns of my 
research and provide a thorough account of methods and research tools. 
4.2. Ethical considerations 
“Any qualitative researcher who is not asleep ponders moral and ethical 
questions.” (Miles and Huberman 1994: 288) Indeed, before evaluating the collected 
data, prior to even conducting the research, some ethical issues had to be taken into 
consideration. As my empirical study focuses on the bilingual family and thus, seeks 
to inherently explore my informants’ personal views and beliefs, I am aware that I 
have intruded to some extent into the private sphere of those families. Thus, in order 
to assure confidential and anonymous data treatment all names of the participants 
are altered and hometowns, and/or places of residency remain unmentioned. When 
initially addressing the families I informed them about those ethical guidelines, as well 
as about the general purpose of the investigation both in written and spoken form. All 
subjects chose to participate in this research voluntarily and had no private 
relationship to the researcher prior to the study.  
4.3. Methodological considerations 
This section is set out to offer a more detailed description of the methods used 
for the study. Theoretical accounts of qualitative research of the case study, of the 
methods of data collection employed for this research, as well as paradigms for 
research quality are all discussed subsequently. 
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4.3.1. Qualitative approach 
When exploring topics such as the bilingual family from a socio-cultural 
perspective, it serves to use a qualitative approach to research as it provides a more 
detailed understanding of the family specific and individual circumstances of my 
informants. Denzin and Lincoln (2011: 3-4) suggest the following definition of 
qualitative research: 
 
Qualitative research is a situated activity that locates the observer in the 
world. [It] consists of a set of interpretive, material practices that make the 
world visible. These practices transform the world. They turn the world into 
a series of representations […]. At this level, qualitative research involves 
an interpretive, naturalistic approach to the world. […] Accordingly, 
qualitative researchers deploy a wide-range of interconnected interpretive 
practices, hoping always to get a better understanding of the subject 
matter at hand. 
 
Since the issue of the bilingual family is represented in different ways depending on 
the individual case, I was looking for an approach that would match the exploratory 
nature of this study and give valuable insight into various seemingly similar family 
(language) settings. Using a qualitative approach enables a holistic, comprehensive 
study of the phenomenon. There has been an “increasing visibility and acceptance of 
qualitative research” in applied linguistics since the mid-1990s. (Dörnyei 2007: 36) 
The author explains that 
 
this is related to the growing recognition that almost every aspect of 
language acquisition and use is determined or significantly shaped by 
social, cultural, and situational factors, and qualitative research is ideal for 
providing insights into such contextual conditions and influences. 
 
A qualitative approach is concerned with the insiders’ perspective, that is, the 
subjects’ opinions, feelings and experiences. Hence, its explicit objective is to portray 
the situation being studied as the participants view it. (Dörnyei 2007: 38) A useful 
way to access the insiders’ perspective on a particular issue is to study it in its 
context. Therefore, the choice of a case study seemed most appropriate for my 
project.  
4.3.2. Case study 
Case studies have been a popular choice for linguists or researchers who 
studied the phenomenon of the bilingual family. One of the earliest case studies, 
Leopold’s (1970) study of the speech development of his bilingual daughter, is one of 
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the most widely-known case studies in the field of bilingualism. (Baker 2011, 
Hoffmann 1991, Hua and David 2008, Leist-Villis 2010) 
Dörnyei (2007: 152) suggests that the case study is “a method of collecting and 
organizing data so as to maximize our understanding of the unitary character of the 
social being or object studied.” Thus, the use of a variety of data sources can 
facilitate to explore the studied issue in greater detail and from various perspectives. 
Qualitative case studies provide the possibility of answering ‘how’ and ‘why’ 
questions as opposed to ‘where’, ‘what’, ‘how many’ or the like questions which are 
more typical for quantitative inquiry. From a constructivist point of view “the close 
collaboration between the researcher and the participant” offers another advantage, 
“while enabling participants to tell their stories.” (Baxter and Jack 2008: 545) The 
authors further explain that “through these stories the participants are able to 
describe their views of reality and this enables the researcher to better understand 
the participant’s actions.” (Baxter and Jack 2008: 545) 
The case as defined by Miles and Huberman (1994: 25) is “a phenomenon of 
some sort occurring in a bounded context.” In my study the case is the German-
English bilingual family living in Austria, more precisely in Lower Austria and an outer 
district of Vienna. In order to get a wider angle of understanding and to strengthen 
the internal validity of my research I chose to include more than one family into my 
project. In a multiple or collective case study  
 
a number of cases are studied jointly in order to investigate a 
phenomenon or general condition. Thus, a multiple case study is, in effect, 
an instrumental case study extended to several cases. (Dörnyei 2007: 
152) 
 
The six families participating in my research represent on the one hand seemingly 
similar conditions, yet at the same time, very individual family specific circumstances. 
By conducting a case study research I am interested in these particular families, as 
Stake (2010: 1) puts it, “for both their uniqueness and commonality.”  
For selecting my cases, I started with the elementary school of a town in lower 
Austria, where I knew of a mother of two bilingual students who was employed as a 
native English speaker in the school. I contacted her first and then additionally asked 
friends and relatives whether they knew families that would suit the requirements of 
my research. To not exceed the scope of this project, but at the same time get a 
useful number of informants, I intended to include roughly five families into the study. 
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During the course of the first interviews the interviewees then offered to ask families 
in their circle of acquaintances potentially matching my case study for their contact 
information so I could get in touch with them. I then contacted those possible 
contributors and in the end six families took part in the project.  
4.3.3. Data collection 
In order to set the context for qualitative research methods, such case studies 
fieldwork is necessary. For this study the fieldwork was carried out between April and 
June 2012 in different towns in Lower Austria and in an outer district of Vienna. As 
previously stated two key instruments served as research methods for my case 
study. First, I conducted a qualitative interview with the parents, including language 
background scales adapted from Baker (2011). Second, language portraits (adapted 
from Krumm 2001) were drawn by all family members. All in all, I conducted twelve 
interviews and arranged six language portraits tasks with a total outcome of twenty-
seven individually designed language portraits. I next provide an in-depth account of 
my research methods.  
4.3.3.1. The interview 
I conducted semi-structured interviews in order to gather information about the 
socio-cultural background of the parents, the families’ language backgrounds and the 
communicative practices within the family. Kvale (2010: 7) defines the interview as 
 
a conversation that has a structure and a purpose determined by the one 
party – the interviewer. It is a professional interaction, which goes beyond 
the spontaneous exchange of views as in everyday conversation, and 
becomes a careful questioning and listening approach with the purpose of 
obtaining thoroughly tested knowledge. The qualitative research interview 
is a construction site for knowledge. 
 
The semi-structured design of the interviews offered a rough interview plan, assuring 
that the same topics were covered with each parent, but simultaneously allowing the 
interviewees to speak for themselves and tell their individual stories to whatever 
extent they felt comfortable. Moreover, it enabled the researcher to ask follow-up 
questions when further information was needed and when it was in the interest of the 
researcher.   
 
The qualitative interview is a key venue for exploring the ways in which 
subjects experience and understand their world. It provides a unique 
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access to the lived world of the subjects, who in their own words describe 
their activities, experiences and opinions. (Kvale 2010: 9) 
 
The interviews were structured into two main parts. The first one covered open-
ended questions about the interviewees’ personal background and social context, 
such as country of origin, language background, family background, family language 
background, schooling, profession, personal aims and language community. The 
latter one consisted of open-ended questions relating to their communicative 
practices and networks involved. The informants’ responses included more family 
specific information such as their views on language preferences, language behavior 
and language patterns within the family. They talked about how people react to their 
family bilingualism and they expressed more general opinions and beliefs towards 
multilingualism. The language background scales (adapted from Baker 2011) were 
handed out after the conversational interview. They served to explore specifically 
who uses what language when, where, and to whom, and partly helped to double-
check what has been said in the interview. The average interview took approximately 
an hour, the shortest took half an hour, and the longest one and a half hours, 
depending on how much information the interviewees chose to share. The tagging 
task for the language background scales lasted on average ten minutes. The setting 
of the interview was chosen at the families’ residences to grant a comfortable and 
familiar atmosphere. Ideally the conversations took place in a separate room with no 
other family members present at the time, however; this was not possible at all times. 
The interview language was chosen according to the dominant language of the 
interviewee, which was either English or German. All data was audio-recorded with 
Audacity-software and Philips Voice Tracer and was transcribed at a later point in 
time. (See Appendix for interview guidelines, language background scales and 
transcripts). 
4.3.3.2. Language portraits 
Language portraits have been developed by Hans-Jürgen Krumm (2001). The 
idea behind it is essentially a drawing task that involves simplistic and relatively 
abstract silhouettes (see figure 4). Children are then asked to color their languages 
into these figures.  
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Figure 4: Krumm (2001) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Language portraits offer access to language biographies and concepts of 
language identity. They enable the person creating the portrait to gain a holistic 
perspective on his/her languages. The colors bring in emotions, whereas the 
silhouettes portray physicality. (Krumm 2010: 16)  
 
Dass Sprachen emotional besetzt sind, drücken die Schülerinnen und 
Schüler durch die Farben (Rot die Farbe der Muttersprache), durch die 
Größe der jeweiligen Fläche oder auch durch den Körperteil aus, an dem 
die Sprache lokalisiert wird. Besonders häufig taucht dabei […] das Herz 
als “Sitz” der Muttersprache auf. (Krumm 2001: 82) 
 
Hans-Jürgen Krumm has worked with language portraits and has consistently asked 
teachers to work with their students on language portraits and language biographies 
ever since 1990. (Krumm 2001: 5) I adapted his model, which is mainly designed for 
educational purposes in school settings, for my research purposes in family settings. 
Thus, the task was reduced to coloring the figures and discussing them afterwards. 
Other recommended follow-up tasks for the classroom were left out so as not to 
exceed the scope and purpose of this study.  
There are two key motives why I chose to include language portraits into my 
qualitative inquiry. First, I wanted to gain deeper understanding of the meaning the 
languages take on for the family members, especially for the children. Second, the 
drawing task allowed me to observe a family conversation and hence, even if only 
briefly detect family language behavior for myself. Although drawing language 
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portraits for a stranger might not be the most everyday family activity, most of the 
language use within the families I have perceived seemed fairly natural. 
For the language portraits I contacted Dr. Krumm via e-mail to ask at what age 
the method works and also to seek guidance on how to instruct the task most 
appropriately. He referred me to ‘basic guidelines’ that he published online. (Krumm 
2003) I included the parents in the drawing task for three reasons. First, to make the 
situation more comfortable and relaxed for the children; second, to create an 
opportunity to observe communication among all family members, and lastly, I was 
interested in the parents’ interpretation of the task as well. The practical realization 
appeared as follows: After the parental interviews I prepared the dining table for the 
drawing task. Thus, I provided colored pencils, colored markers and notebooks as 
pads. The whole family was then gathered respectively and the printed silhouettes 
were handed out to all of them. The figures serve, according to Krumm (2003:1), 
mainly as a coloring event for children in order to let their imagination run wild. They 
should therefore be rather simplistic and relatively abstract. I used the original shapes 
of Krumm (2001) (see figure 4). 
The instructions too, so recommended by Krumm, should be rather scarce. My 
instructions to the participants were the following: “This is you – draw all your 
languages – all languages that you know something about – into your body. Choose 
for every language a different color.” When questions arose about how the portrayals 
should be done precisely, whether they should write or not, my response was mostly 
the same – “they can carry out the task as they wish – everything is allowed.” When 
everyone finished the drawings, each family member explained his/her artwork 
individually. The task description was given in the dominant family language, which 
was either German or English. The main principle for all participants was however to 
participate voluntarily. The entire task, the instruction, the drawing task itself and the 
discussion of the portraits later on were audio-recorded with Audacity-software and 
Philips Voice Tracer. The language portraits will be discussed in chapter 5. (See 
Appendix E for the complete collection of language portraits) 
4.4. Research quality  
!The truth is rarely pure and never simple! Oscar Wilde 
 
“There is a general consensus amongst researchers that they must continually 
strive to assess and document the legitimacy of their findings.” (Dörnyei 2007: 48) 
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Nonetheless, there is no generally accepted agreement on how to describe quality 
criteria for research. ‘Validity’ is a more commonly known term in quantitative 
research although widely debated among academics according to the author. 
(Dörnyei 2007: 49) As to review the quality criteria for this research the subsequent 
sections cover the matter of validity and triangulation, and explicate the study’s 
limitations. 
4.4.1. Validity and triangulation 
Validity implies truth, correctness and strength of a statement. (Kvale 2010: 
122) The postmodern criticism of ethnography challenges the claim that universally 
valid knowledge can be produced by “accurately capturing or representing the nature 
of the social world.”  
According to those ethnographers representing a postmodernist standpoint, “all 
accounts are constructions and the whole issue of which account more accurately 
represents social reality is meaningless.” This so called “crisis of representation […] 
becomes problematic, as terms like ‘validity’, ‘reliability’ and ‘generalizability’ are 
deconstructed”, a process Brewer refers to as “crisis of legitimation.” (Brewer 2000: 
24 f.)  
Brewer (2000:76) states that, “all methods impose perspectives on reality by the 
type of data they collect, and each tends to reveal something slightly different about 
the same symbolic ‘reality’.” Accordingly, in order to establish validity and reliability 
for my research I employed triangulation of methods (interviews, language 
background scales, observations and language portraits) and sources (mothers, 
fathers and children of six German-English bilingual families).  
 
Triangulation was traditionally associated with humanist, positivist and 
post postmodern notions of ethnography as a procedure for improving the 
correspondence between the analysis and the ‘reality’ it sought to 
represent faithfully. (Brewer 2000: 75) 
 
“Corresponding evidence obtained through multiple methods can also increase the 
generalizability–that is, external validity–of the results,” states Dörnyei. (2007: 45 f.) 
Using a variety of methods and cases enabled me to explore the studied 
phenomenon from multiple perspectives and helped to attain a richer interpretation. 
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4.4.2. Limitations 
Like every study this one too has its limitations. The most important limitation to 
begin with is the research size. As there are guidelines for the extent of this thesis, 
choices had to be made accordingly about what to include into the findings section in 
order to not exceed the scope of this paper. Note therefore, that the data that was 
selected to represent the findings of this study were chosen according to what I, as 
the researcher considered relevant for the research purpose, and that other 
interpreters may have chosen differently. In the following generalization, bias and 
reflexivity are discussed and clarified in regards to limitations for the transcriptions 
provided.  
4.4.2.1. Generalizability 
Generalizability of a study reflects its external validity, which is “the extent to 
which we can generalize our findings to a larger group, or to other contexts or to 
different times.” (Dörnyei 2007: 52) Many quantitatively minded scholars argue 
against the generalizability of qualitative research with explanations similar to “there 
are too few subjects for the findings to be generalized.” (Kvale 2010:126) Flyvbjerg, 
(2011: 305) among others, holds against this argument by proposing that 
 
[o]ne can often generalize on the basis of a single case, and the case 
study may be central to scientific development via generalization as 
supplement or alternative to other methods. But formal generalization is 
overvalued as a source of scientific development, whereas “the force of 
example” and transferability are underestimated. 
 
Kvale too, suggests to first address the question “Why generalize?” He further 
explains that constantly pressing social scientists to produce generalizable 
knowledge may imply the notion of a kind of universal knowledge; that is “knowledge 
valid for all places and times, for all humankind from eternity to eternity.” (Kvale 2010: 
126) 
 
In contrast, constructionist and discursive approaches conceive of social 
knowledge as socially and historically contextualized modes of 
understanding the social world. (Kvale 2010: 126) 
 
The author distinguishes between ‘statistical generalization’ and ‘analytical 
generalization’. According to the author “statistical generalization is formal and 
explicit. It is based on representative subjects selected at random from a population”, 
whereas “analytical generalization involves a reasoned judgment about the extent to 
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which the findings from one study can be used as a guide to what might occur in 
another situation.” (Kvale 2010: 127) Maxwell (1992; 2005) proposes another division 
– he differentiates between ‘external’ and ‘internal’ generalizability. “Internal 
generalizability refers to the generalizability of a conclusion within the setting or group 
studied, while external generalizability refers to its generalizability beyond that setting 
or group.” (Maxwell 2005: 115) The internal generalizability hence, places higher 
importance in qualitative research. 
As the researcher, I am aware of the limited generalizable nature of my 
qualitative inquiry. However, being able to generalize and thus possibly oversimplify 
insights across social sciences is not the purpose of this research. Clearly, the 
circumstances are to a large extent family specific, and findings may not apply 
collectively to others. Rather, my interest lies in understanding the social and cultural 
world of the participants, in both their distinctiveness and similarities. 
4.4.2.2.  Bias and reflexivity  
Any research, but social research in particular, encounters the dilemma of a 
bias brought into the study by the researcher. It is important for the researcher to be 
conscious of the impact he or she has on the informants and vice versa. “Reflexivity 
involves reflection by ethnographers on the social processes that impinge upon and 
influence data”, yet, “reflexivity and interpretation [are] integrally bound together, 
since the attribution of meaning to the data needs to be done reflexively.” (Brewer 
2000: 126 f.)  
As I did not know any of the selected families prior to the research it was 
unpredictable to me, as a rather inexperienced interviewer, to what extent the 
researcher and the participants would influence one another. The choice of the 
families’ homes as research setting intended to make the contributors feel literally 
and figuratively at home and thus, more relaxed and comfortable for the entire task. 
Also, the language portraits tasks were done in all cases after the interviews were 
completed, so that the children had some time to get comfortable with me being 
around and therefore create some kind of familiarity. Including the parents in the 
drawing task intended to have a similar effect on the children. Clearly, how much the 
participants felt at ease also depended on personality and interpersonal chemistry. 
That both have a certain impact on the researcher and those participating in the 
research lies in the nature of social interaction – an undeniable fact to be kept in 
mind.  
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When contacting the families, and again before starting the actual interview, I 
informed the participants of the purpose of the study and gave them a brief outline of 
the concept of the thesis. The reason why I brought the information into the research 
was again, to make them feel more comfortable and to create some level of trust. 
Consequently, the fact that they knew the study was about language and bilingualism 
may have influenced their individual language behavior, as may have the rather 
formal nature of the interview itself and the fact of the conversation being audio-
recorded and the researcher being present at all times. The latter effect is commonly 
called ‘the observer’s paradox’, a term coined by William Labov in the 1970s that 
points to the fact that people tend to use language differently when being observed. 
(Labov 1972: 61)  
One interviewee, a mother from Carinthia in the south of Austria consciously 
asked before we started the interview: “Also muss ich Hochdeutsch reden?” and 
afterwards reflected “Es wäre interessant für mich zu sehen wann ich ins 
Kärntnerische rutsche, wahrscheinlich wenn ich entspannt bin.” (Nina, before and 
after the interview, Family 5) Another incident was noticed during the family portraits 
task with the second family. When I assigned the task, first all family members 
started to draw rather quietly and for themselves. As I left the room to use the 
bathroom all family members started to whisper to one another. One part of the 
‘secret’ conversation was the mother asking the 13-year-old daughter “so you did this 
before, did we do it right?” (Emily, Language Portraits, Family 2) after more 
seemingly natural and unconscious language exchange they realized that although I 
was not present at the time the audio-recording device was still on. The teenage 
daughter then noted “now it’s on tape, great!” (Zoey, Language Portraits, Family 2) 
The anonymous data treatment may have, apart from the research ethics, also 
facilitated to lessen the interviewees’ reservation. Hence, the informants were 
probably not so much concerned with keeping a low profile and thus, spoke more 
openly. Moreover, I am aware that my study represents a view on the past and 
present family language situation. However, language and language behavior 
changes constantly, especially at such a young age as some of the families’ children 
are. Note therefore, that this study portrays a snapshot of the families’ lives so to 
speak and that what has been observed may be very different in the near future.  
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4.4.3. Transcription 
Kvale (2010: 98) correctly asserts that determining a transcript’s validity is more 
complicated than assuring its reliability. He further explains: 
 
Transcribing involves translating from an oral language, with its own set of 
rules, to a written language with another set of rules. Transcripts are not 
copies or representations of some original reality, they are interpretative 
constructions that are useful tools for given purposes. (Kvale 2010: 98) 
 
In order to facilitate both the transcription process and the analysis, I was looking for 
the right transcription technique. To find a proper, and for all interviews, constant 
system I first needed to define the purpose of the transcription. To guarantee 
consistency among the transcripts I developed guidelines for transcription as 
suggested in Powers (2005: 103-109) sample form (see Appendix for the guidelines). 
In order to facilitate readability I left out indications of long pauses6, most hesitation 
markers and unfinished sentences. The words of all participants who were 
interviewed in English are represented in Standard Written American English as to 
match the rest of this document and to ease the reading process. The words of all 
participants who were interviewed in German are represented in written High 
German, with short forms written as heard when identified acoustically (e.g. ‘ich geh’ 
instead of ‘ich gehe’). Distinctive language variety features in the speeches of my 
informants have not been transcribed phonetically as it would exceed the purpose of 
this project.   
5. The Study 
For the empirical part of this paper I conducted a study with six different 
German-English bilingual families in Austria. This chapter serves to present the 
analysis of the data. In this respect I will give a detailed account on the process of 
data analysis and my findings. Finally, the most important facts of this study will be 
summarized and reflected upon. 
                                                
6 Short pauses are indicated with a comma. In retrospect I would choose a different marker for short pauses; a 
rather neutral one (e.g. slash) instead, as the comma indicating a different meaning as in common usage might 
cause confusion in the reader. 
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5.1. Data analysis 
The data corpus of this study consists of twelve parental interviews (see 
Appendix E) with additional language background scales (see Appendix F) and 27 
language portraits (see Appendix E). The data set used for qualitative analysis 
includes the interviews and language portraits. For examining the data I used 
‘thematic analysis’ following comprehensible description and clear guidelines 
provided by Braun and Clarke (2006). The method of thematic analysis offers a way 
to detect, analyze and report patterns or themes within data. Thus it “offers an 
accessible and theoretically flexible approach to [analyzing] qualitative data.” (Braun 
and Clarke 2006: 77 ff.) The authors emphasize the importance of explicitly 
considering and describing choices that have been made and which explain the 
specific theoretical position of the thematic analysis. The decisions reached for the 
analysis of my data are therefore clarified next. 
First, it needs to be defined “what counts as a theme.” According to Braun and 
Clarke (2006: 82) a theme “captures something important about the data in relation 
to the research question, and represents some level of patterned response or 
meaning within the data set.” In qualitative analysis there is however no rigid and 
straight way to determine the proportion of data set needed to be considered a 
theme. The authors explain, “[a] theme might be given considerable space in some 
data items, and little or none in others, or it might appear in relatively little of the data 
set.“ (Braun and Clarke 2006: 82) This statement underlines that prevalence can be 
measured in different ways, which is why the authors stress that the researcher 
should be consistent in how it is done within any specific analysis. The themes 
depicted in my data set are chosen in line with the previously formulated research 
questions. The following themes have thus shown relevance: the family language 
setting, children’s bilingual language identities, reactions to families’ bilingualism, 
parents’ reflection on bilingual family life, parents’ perception of language status, and 
parents’ advice to other German-English bilingual families in Austria.  
The next decision concerns the description of the data set and whether it should 
be a rich depiction of the entire data set or rather “a detailed account of one particular 
aspect.” (Braun and Clarke 2006: 83) As the analysis for this study follows an already 
established research frame that has been formulated into research questions (see 
chapter 4.1.) the second approach seems more suitable for this project although 
more than one aspect have proven relevant. Accordingly, these particular aspects 
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relate to a “specific question or area of interest within the data.” (Braun and Clarke 
2006: 83)  
The themes are coded in a theoretical or deductive way. The authors explain 
that ‘theoretical’ thematic analysis tends to be “driven by the researcher’s theoretical 
or analytical interest in the area, and is thus more explicitly analyst-driven.” This 
deductive approach “tends to provide a less rich description of the data overall, and a 
more detailed analysis of some aspects of the data.” (Braun and Clarke 2006: 84) 
Themes will be identified at a semantic or explicit level, that is: 
 
within the explicit or surface meanings of the data […] the analyst is not 
looking for anything beyond what a participant has said or what has been 
written. Ideally, the analytic process involves a progression from 
description, where the data have simply been organized to show patterns 
in semantic content, and summarized, to interpretation, where there is an 
attempt to theorize the significance of the patterns and their broader 
meanings and implications […], often in relation to previous literature. 
(Braun and Clarke 2006: 84) 
 
The next decision regards epistemology. Braun and Clarke (2006: 85) point out, that 
“thematic analysis can be conducted within both realist/essentialist and 
constructionist paradigms.” Let us recap the two approaches used to theorize 
meaning.  
 
[With] an essentialist/realist approach, you can theorize motivations, 
experience, and meaning in a straightforward way, because simple, 
largely unidirectional relationship is assumed between meaning and 
experience and language (language reflects and enables us to articulate 
meaning and experience) […] In contrast, from a constructionist 
perspective, meaning and experience are socially produced and 
reproduced, rather than inhering within individuals […]. Therefore, 
thematic analysis conducted within a constructionist framework cannot and 
does not seek to focus on motivation or individual psychologies, but 
instead seeks to theorize the sociocultural contexts, and structural 
condition, that enable the individual accounts that are provided. (Braun 
and Clarke 2006: 85) 
 
As previously revealed in the theory chapters of this paper bilingualism is a complex 
issue as needs to be the theoretical analysis of research where this phenomenon has 
been observed. The traditional way of bilingual family research appears to be 
focusing on individual circumstances. It can be agreed that the individual context of 
each family is highly important to understand their language situation and I will partly 
take this approach for the first large theme of the family language setting. I realize 
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that in order to provide a decent overview of the family cases their language setting 
has to be addressed individually first. However, as I chose a thematic analysis I favor 
a constructionist view for the rest of the discussion. The data corpus is too large and 
the size of this project too limited to give an individual account of each family for all 
the relevant topics. I rather want to detect occurring and reoccurring themes that for 
one relate to my research questions, and second, emerge as overlapping and 
relevant themes in those six bilingual families. As stated above it is not relevant in 
qualitative analysis how frequently a theme occurs in order to count as a theme. My 
choices are mainly triggered by research interest that has been formulated into 
research questions. Note however, that my decision for the epistemological approach 
does not rule out other possible readings. 
At this point I will go over what has been done over the course of the thematic 
analysis of this study. The process of my thematic analysis followed Braun and 
Clarke’s (2006: 87) six-phase guide to thematic analysis. As the authors point out it is 
important to note that thematic analysis is not a “linear process” but rather a 
“recursive process.” They explain: 
 
Analysis involves a constant moving back and forward between the entire 
data set, the coded extracts of data that you are analyzing, and the 
analysis of the data that you are producing. […] It is also a process that 
develops over time […] and should not be rushed (Braun and Clarke 2006: 
86 f.) 
 
Looking at research literature and collecting the data is directly related to the process 
of data analysis and may influence choices made when evaluating the data. Braun 
and Clarke (2006: 87) propose six phases of thematic analysis, which they 
summarize in the following table: 
 
Phase Description of the process 
1. Familiarizing yourself with 
your data: 
Transcribing data (if necessary), reading and re-reading the data, 
noting down initial ideas. 
2. Generating initial codes: Coding interesting features of the data in a systematic fashion 
across the entire data set, collating data relevant to each code. 
3. Searching for themes: Collating codes into potential themes, gathering all data relevant to 
each potential theme.  
4. Reviewing themes: Checking if the themes work in relation to the coded extracts (Level 
1) and the entire data set (Level 2), generating a thematic ‘map’ of 
the analysis. 
5. Defining and naming 
themes 
Ongoing analysis to refine the specifics of each theme, and the 
overall story the analysis tells, generating clear definitions and 
names for each theme.  
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6. Producing the report The final opportunity for analysis. Selection of vivid, compelling 
extract examples, final analysis of selected extracts, relating back of 
the analysis to the research question and literature, producing a 
scholarly report of the analysis 
 
Figure 5: Phases of thematic analysis (Braun and Clarke 2006: 87) 
In summary, the thematic analysis for this study looked like this: In phase one the 
data was transcribed in verbatim form following my formulated transcription 
guidelines (see Appendix). The transcript was re-read for spelling mistakes. This 
step, and collecting the data in the first place, served to help me become familiar with 
the data corpus. For generating initial codes I applied different colors to the research 
questions and their underlying ideas and assigned the color-coded data extracts 
manually according to the suiting research question(s) when reading through the 
entire data set once again. I then grouped the collected extracts manually with the 
research questions and formulated the large themes. Creating a visual of the 
grouped data using thematic mind-maps served to structure thoughts and detect 
occurring sub-themes. To do so I named the key ideas that relate to the main theme 
according to my own judgment and attached underlying thoughts hierarchically. I 
applied the same color schemes for connected ideas and sub-themes in order to 
ease the readability of the thematic maps. Finally the report was formulated. 
5.2. Discussion 
This next section aims to present and discuss the detected themes and find 
answers to the research questions. Themes covered in this analysis are therefore the 
family language setting, language identity, reactions to the families’ bilingualism, 
advantages and disadvantages of English-German bilingual family life in Austria, 
language status and lastly, advice to others. Emerging sub-themes and connected 
statements that seemed relevant to the general themes are shown in thematic maps. 
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5.2.1. Family language setting 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The first research question addresses the language situations of the respective 
families. I named the overall theme ‘family language setting’ and considering my 
findings in the data set the following sub-themes seem to be important in this context: 
Firstly, the language strategies the families applied in their individual situations, which 
showed to be closely connected to the language background of the parents as well 
as the social surrounding; secondly, interpersonal language behavior within the 
family that is directly related to how the language strategies function in practice, 
matters of language choice and language mixing, and chronological changes in 
language behavior; thirdly, the question of language level. What is poignant to this 
last matter is that there is more than one answer to this question, as the data 
suggests it seems to strongly depend on whose perspective is adopted.  
5.2.1.1. Language patterns between parents and children 
Let us now explore the language strategies of those six families in detail. 
Overall, there was a tendency for the ‘one person – one language’ approach, as five 
Figure 6: Thematic map: Family language setting 
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out of six families employed this strategy. When taking a closer look however, the 
language patterns differ greatly between the different families. Before expanding this 
thought let us shortly review the various language backgrounds and language 
constellations of the parents. Only in one family do the parents share the same 
mother tongue, Joana and Henry Mitchell, who are both from England. In contrast all 
the other families come from a mixed language background. In those five other 
cases, one parent is always Austrian, thus with a German language background, 
while the other parent comes from an English language background, which is either 
England or the U.S.A. None of the parents have been raised bilingually themselves, 
their mother tongue is therefore either German or English. They all did, though at 
different times in their lives and to various degrees, add their partner’s native 
language to their linguistic repertoire.  
In regards to the language patterns between parents and children, all parents 
agree that the best way is to tie the specific language to a specific person. Hence, 
they all advise that whatever language one decides to speak to their child, one 
should try to stick to that language. Hannah, (Appendix F6 TI Hannah, E123) for 
example, clearly states as a piece of advice to other parents “[M]ake your relationship 
with your child in one language”. Nina (Appendix F5 TI Nina, E98) explains the same 
argument further: 
 
Nina: Ich würde definitiv sagen es soll an die Person gebunden sein, also 
ich würde abraten von Situation, weil manche Leute sagen wir reden 
Englisch zu Hause und Deutsch woanders oder so, ja, ich würde das nicht 
machen weil ich glaube das läuft anders besser [warum?] weil ich glaub, 
dass man vielleicht auch ein anderes Vokabular hat zu Hause und 
woanders, währenddessen die Person ist glaub ich mehr konstant, weil die 
Person kann sich in mehrere Situationen aus und ein bewegen und die 
Person bleibt aber gleich, und dadurch dass man auch an die Person 
gebunden ist hat man auch das Emotionale was mitschwingt beim 
Sprachenlernen, die emotionale Komponente, ich glaub es ist einfach 
konstanter und es ist auch weniger verwirrend vor allem für kleine Kinder, 
sind wir jetzt daheim, sind wir jetzt woanders, bei Freunden wie reden wir 
dort, am Spielplatz wie reden wir dort, ich glaub es ist einfach einfacher, 
weil die Person bleibt gleich.  
 
She believes that making the language use dependent on the person produces better 
results than making it dependent on the situation – as the person is a more constant 
variable. While in different situations vocabulary might be specific for a particular 
situation, a person can move in and out of situations, and thus carry a wider range of 
vocabulary. Additionally, there is an emotional factor that comes into play when the 
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language is tied to the person. Overall, she says that the person is a more stable 
variable, and therefore assigning the language to the person is also less confusing 
for the child. Especially at very young ages, children might not always identify 
instantly or coherently different places/locations, consequently it might not always be 
entirely clear what language to use, whereas identifying a person with a language is 
probably easier on the child.  
In all cases (with one exception that I will return to), the language the parents 
decided to use with their children was their own mother tongue. This has multiple 
reasons, but one argument that ‘one person – one language’ works best is that the 
parents have observed its successful working. Even Joana, who employed the ‘home 
language vs. community language’ rule with her own family, recommends ‘one 
person – one language’ for families with a mixed language background:  
 
Joana: I would say speak to them in your own language, don’t try and 
speak to them in the other language, particularly in families where–well I 
suppose particularly in families where you’ve got one parent that is a 
native English speaker and one is a German speaker, it works best in my 
experience from looking around if one sticks to one language and one 
sticks to the other. (Appendix F1 TI Joana, E12) 
 
Additionally, for many parents of this study it seems most natural for parents to 
communicate with their children in their native language. It is what makes the most 
sense and is probably the most intuitive approach, or so the following extracts 
suggest:  
 
Henry: I think it’s just being natural about it, so the artificial thing would 
have been we spoke in German to each other for the sake of the kids, that 
didn’t make sense, so again we are unusual in that their German would 
have only come really from outside, but again I think that made sense for 
us any other way would have been probably forcing the point. (Appendix 
F1 TI Henry, E23) 
 
Adam: [I]ch glaube das ist auch universell, dass die Mutter mit ihren 
Kindern eher ihre eigene Muttersprache spricht als eine Sprache, die sie 
später mal gelernt haben [...] und für sie [Lilly] ist es auch logisch, dass sie 
Englisch mit ihnen spricht, weil sie das für bequem empfindet oder intim [I 
believe it is universal, that the mother rather speaks in her mother tongue 
with her children than in a language that she has learned at a later point in 
life [...] and for her [Lilly] it is logical too, that she speaks in English with 
them [the children], because she perceives it as more comfortable or 
intimate]7 (Appendix F3 TI Adam, E59 f.) 
 
                                                
7 Translations of the German extracts will be given below when not further explained within the text.  
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Bernhard: [I]ch glaube ehrlich gesagt, dass es viel natürlicher ist wenn du 
eben deine Sprache sprichst, und das auch für die Kinder dann einfacher 
ist dann eine Sprache gut zu lernen irgendwie, weil das nicht irgendwie 
verfälscht ist. [I honestly believe that it is more natural in fact to speak in 
your own language, and that it is easier for the children too, then to learn a 
language well, because it is not faked in any way] (Appendix F4 TI 
Bernhard, E82) 
 
Nina: [W]ie die Leonie ganz klein war, zwei drei Tage alt, habe ich 
Englisch geredet mit ihr, und da hab ich gedacht ich bin ja blöd, aber es 
war wirklich wie einen Hebel umlegen, einen Schalter–nein, ich rede mit 
meinem Kind Kärntnerisch, hab ich beschlossen, und das war die 
Entscheidung und aus [When Leonie was really little, two, three days old, I 
spoke English to her, and then I thought I am stupid, but it was really like 
throwing the switch, no, I speak Carinthian with my child, I have decided, 
and that was the decision full stop] (Appendix F5 TI Nina, E95) 
 
This relates to what Harding-Esch and Riley (2003: 80) affirm, that is, that often 
parents “find it quite impossible to use anything other than their mother tongue with 
their babies”. One father yet suggested that it might be more beneficial for the 
children if only the non-community language, in this case English, would be spoken 
at home, as German is acquired outside the home anyway; under one condition 
however, and that is high language competence. He further explained that in his case 
this has not been an option because his ‘foreigner English’, or ‘Turkish English’, as 
he calls it, would lead to problems rather than help his children. 
 
Peter: [I]ch würde mal sagen, es wäre sogar besser, wenn sie nur 
Englisch zu Hause sprechen, und im Kindergarten und Schule und so 
lernen sie sowieso Deutsch [...] weil Kindergarten, Schule und alles 
deutsch ist, Freunde deutsch ist, also wäre es noch besser, wenn nur 
Englisch gesprochen würde, nur wenn ich jetzt sag ich einmal mein 
türkisches Englisch ihnen jetzt beibringe, dann haben sie vielleicht 
Probleme, also es ist besser wenn sie nur Englisch von der Mutter lernen 
[...] meine Grammatik in Englisch ist halt so wie von einem Ausländer sage 
ich mal so, das ist halt was anderes dann (Appendix F1 TI Peter, E34) 
 
In fact, language competence was another reason mentioned by a number of 
interviewees for using their native language with the child. Language proficiency in 
the other language, particularly at the time when the first child was born in the 
majority of cases would not have been sufficient for raising their children in that 
language.  
 
Researcher: [D]as heißt es stand nie zu Debatte, dass zum Beispiel ein 
Elternteil dann die andere Sprache spricht?] Peter: [N]ein weil ich nicht 
Englisch so beherrsche, dass ich nur Englisch reden könnte und sie 
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Deutsch nicht so beherrscht, dass sie nur Deutsch reden könnte 
[Researcher: So, it has never entered the equation that one parent 
speaks the other language? Peter: No, because I don’t speak English well 
enough to only speak English and she doesn’t speak German well enough 
to only speak German] (Appendix F1 TI Peter, E33) 
 
Bernhard: [W]eil für mich das klar war, die Lea als sie geboren wurde war 
die Tracy schon ganz okay in Deutsch aber noch nicht auf einem Level wo 
das überhaupt irgendeinen Sinn ergeben hätte und abgesehen davon, 
auch wenn die Tracy damals perfekt in Deutsch gewesen wäre, hätte ich 
sie trotzdem zweisprachig erzogen weil es eine Chance ist und kein 
Hindernis [Because for me it was clear, when Lea was born Tracy was 
quite okay in German but not at a level where it would have made any 
sense, and apart from that, even if Tracy was perfect in German back 
then, we would have raised her bilingually all the same because it’s a 
chance and not an obstacle] (Appendix F4 TI Bernhard, E81) 
 
As previously mentioned there is one exception. Nina speaks with her oldest 
daughter Leonie (16) now both, English and German. This has changed over the 
years, however. Nina has only spoken German to her when Leonie was younger, but 
as she already has a solid foundation in English by now, the mother uses both 
languages when communicating with Leonie. According to Nina, using English with 
her now helps to keep Leonie’s English level high. (Appendix F5 TI Nina, E94)  
While the language patterns, or rules in which parents address their children 
occurred in rather similar ways – namely the parents speaking in their native tongue 
to their children – the ways in which the children deal with these rules vary. Let me 
return to this point when discussing the sub-theme of interpersonal language 
behavior. Here, the language patterns between the parents require closer attention, 
patterns that surprisingly appeared to be fairly distinctive amongst even those few 
families.  
5.2.1.2. Language patterns between parents 
Within those six families, basically four different approaches have been 
observed. One method of interaction was that both parents spoke in their mother 
language with each other. This was obviously the case with Joana and Henry, the 
one family in which both parents share the same language background. As the 
extract from Henry’s interview above shows, any other way of communication would 
seem very unnatural to them.  
English, as language of communication between parents, is another and with 
three of the families from my study the most prominent way of communicating. 
However, looking closer at the three respective families it becomes clear that the 
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reasons why their communication is mainly in English differs. In the case of Tracy 
and Bernhard, for example, communication has undergone some changes over the 
years. When they first met in Portugal they communicated in English, naturally, as 
Bernhard was at the time, and still is, fluent and very comfortable using English, and 
Tracy did not know a word of German prior to moving to Austria. Then Tracy started 
to learn German – a journey that according to Tracy and her husband has been a 
struggle for her. Nonetheless, it has changed the communication methods used 
between Bernhard and Tracy at least at times. According to Bernhard, their German-
communication phases come in cycles depending on how his wife feels with her 
second language. At times it would lead to phases of frustration where she does not 
want to speak any German at all for a good while. Presently, and for the largest part 
of their relationship, their communication remains in English, as it is easier for both of 
them, and according to the following extract, the more natural or subconscious way of 
communication between them. 
 
Bernhard: [M]anchmal schalt ich bewusst zurück auf Deutsch weil ich mir 
denk, wir müssen eigentlich Deutsch reden, weil das bringt die Tracy auch 
weiter irgendwie auch in Deutsch, aber meistens denk ich halt nicht daran 
und wir reden Englisch [...] Es hat sich verändert, also ich glaub wir haben 
ganz am Anfang nur Englisch gesprochen, dann hat es eine Phase 
gegeben wo wir versucht haben wirklich bewusst Deutsch zu sprechen, 
wo es auch die Tracy versucht hat (Appendix F4 TI Bernhard, E79) 
 
Apart from the ‘German-communication-cycles’ from time to time Bernhard also 
explains how their language choice depends on the topic of conversation and 
emotional factors. 
 
Bernhard: [D]ie Tracy glaub ich glaubt ich red Deutsch wenn ich sie 
ärgern will wenn wir streiten und ich dann noch einen Gang raufschalten 
will oder so, stimmt vielleicht sogar ja, aber unterbewusst eher, das mach 
ich nicht absichtlich, und sonst, ich glaub dass wir in normalen Situationen 
immer Englisch reden, oder ich weiß nicht, immer, also 80 %, es hängt 
ganz davon ab–von dem Thema ab [...] also wenn wir über ganz ernste 
Themen sprechen, die für uns ernst sind, also beziehungstechnisch oder 
irgendwie auch, keine Ahnung–also wenn’s in die Richtung geht ist es 100 
% Englisch, und wenn es relativ normale Gespräche sind, kann es auch 
gut mal Deutsch sein [I think Tracy thinks that I speak German when I 
want to tease her, when we fight and I want to move up a gear or so, 
maybe this is actually right, but rather subconscious; I don’t do that 
deliberately, and other than that, I think that in normal situations we always 
speak English, or I don’t know, always, so 80 %, it depends on–on the 
topic […] so, when we talk about serious topics, which are serious for us, 
relationship-wise or also, no idea–so, when it goes in that direction it is 
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100 % English, and if it is relatively normal conversations it can as well be 
German too] (Appendix F4 TI Bernhard, E79 f.) 
 
In Tracy and Bernhard’s case, language attitude and questions of identity seem to 
strongly shape what determines their interpersonal German language use.  
Nina and Chris also met in an English-speaking environment. The 
communication background between them differs in so far that they have lived in a 
mainly English-speaking (and to a lesser degree French-Creole-speaking) 
environment in the Seychelles for nine years before moving to Austria. Therefore, 
learning German was, for a long time, not a necessity for Chris, and this suggests 
that their communication is based more strongly in English. Apart from that, Nina 
points out that the two of them speaking English provides additional English input for 
their two younger daughters. 
 
Nina: [M]ein Mann und ich, wir reden Englisch miteinander, also die 
Kinder haben schon einen englischen–sie kriegen schon was mit, also es 
ist nicht nur der Vater der mit ihnen Englisch redet sondern sie hören auch 
uns zwei miteinander Englisch reden [My husband and I, we speak 
English with each other, so the children do have an English–they do get 
something, so it is not only the father that speaks English with them but 
they also hear when we speak English with each other] (Appendix F5 TI 
Nina, E91) 
 
Hannah and Andreas met in Austria yet in an English-speaking environment, at the 
Bregenzer Festspiele. The almost entire Afro-American cast of the production 
brought an international flair to the otherwise Vorarlbergerisch-dominated area, and 
this was where they both worked at the time. Hannah had learned some German 
before she came to Austria, but nevertheless, they got to know each other in English. 
Although at present Hannah regularly uses German outside the home, the language 
between the two of them is still mainly English. The subsequent statement suggests 
that English is the language that they have established as their relationship 
language, and that changing their way of communication feels strange to them, since 
their foundation is built in English. 
 
Hannah: We speak mainly English but over the years more German 
comes into it, but it’s funny, he can speak German to me but he doesn’t 
particularly like it if I speak German to him I’ve noticed, yeah it’s funny 
[why?] ‘cause he doesn’t know me that way, it’s strange, and he doesn’t 
speak a lot of German to me, so just kind of the odd sentence if he’s 
speaking to the kids and then he’ll say something (Appendix F6 TI 
Hannah, E120) 
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In one of the six participating families the parents use German as their main 
language of communication, that is, Lilly and Adam Sharp. What has been observed 
is that from all native English-speaking interviewees Lilly has been in Austria the 
longest; she has been living there for 24 years. Also, Lilly studied German before she 
came to Austria and took a language course when she moved here, which was 
around the time when she met her husband. Therefore, their relationship started off 
in German, which might explain the different motivation for her German language 
learning compared to all the other native English speakers that have been 
introduced. Adam explains their language relationship as follows: 
 
Adam: Deutsch [...] eigentlich war es–das war schon immer so, also 
höchstens, weil sie ja Deutsch lernen wollte, also sie wollte ja besser 
werden, und es hätte ihr ja nichts geholfen jetzt in einer österreichischen 
Umgebung weiter Englisch zu sprechen [German [...] in fact–that has 
always been like that, because she wanted to learn German, so she 
wanted to get better, and it would have not helped her to continue to 
speak English in an Austrian environment] (Appendix F3 TI Adam, E57) 
 
A fourth way of communication between the parents has been observed in the 
Wagner family. Emily speaks English to her husband; Peter speaks German back to 
her and vise versa. Both seem to have adequate understanding of the other 
language yet seem to prefer to speak their own native tongue. It seems that over the 
years they have established this way of interaction in order to improve their personal 
communication and it appears to work best for them. According to the couple this 
strategy was also employed to help Emily learn to speak German: 
 
Emily: It’s funny, I will speak English with him and he will speak German 
with me […] back and forth we’ll be on the Handy and then he will be 
asking me something in German and I will answer him in English 
Researcher: has it always been like that? 
Emily: no it wasn’t because I didn’t know any German in the beginning so 
he had to speak English with me, but his English was, it was a broken 
English, yeah, but once I’ve figured out German, yeah I set my rules 
(Appendix F2 TI Emily, E38) 
 
Summing up what has been communicated so far is that the language choice 
between the parents depends on multiple factors. First and foremost this seems to be 
their personal language background and language proficiency, but then other factors 
intertwine as well, such as habit, what language comes more naturally, in what 
language has the relationship been first established, motivation to learn and 
identification with the other language, language attitudes and emotional aspects, and 
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finally, a reason for using the non-community language is to provide more input for 
the children. Language strategies are however, not always consciously decided 
upon, as one parental statement suggests: 
 
Adam: Da muss ich nachdenken jetzt, das fällt einem ja nicht auf [...] es ist 
so eine stille Regel, dass ich eher mit ihnen Deutsch spreche, also sie 
ordnen mich nicht der englischen Umwelt zu, sondern der deutschen, und 
sie ordnen die Lilly eher der englischen [I have to think about that now, 
you are not aware of that really [...] it is more a silent rule that I rather 
speak German to them, so they assign me to their German environment, 
and they assign Lilly rather to the English environment (Appendix F3 TI 
Adam, E57) 
 
Now that the families’ language strategies have been described, a deeper analysis of 
the families’ interpersonal language behavior is necessary. In order to achieve this a 
further in-depth investigation is needed. Therefore, the focus lies on how the 
language rules that have been consciously set by the parents apply in practice. In 
this respect I am going to discuss the topics: language choice, changes in language 
behavior and language mixing in further detail. So far it has been established what 
language the parents speak with each other and with their children. As concerns the 
bilingual up bringing, the language the parents used with their children seems to take 
on particular importance for the majority of the interviewees. Hannah, for example, 
refers to parental advice she obtained from literature that has influenced her decision 
how to employ language rules in her own family. 
 
Hannah: [S]omething that I read about before we had children, that it 
didn’t matter what relationship he and I had, whether we spoke German 
together or English or a mixture, it’s just what our relationship is with the 
children (Appendix F6 TI Hannah, E120) 
 
5.2.1.3. Language patterns between children 
Next, we shall look at how the children deal with the language patterns they are 
exposed to in their family, that is, what language do they speak to their parents and 
what language do they speak to one another. Joana and Henry’s children usually 
interact with their parents in English, because that was the language that has always 
been in the home. With one another the kids typically speak English; however, by 
now this is not always the case, even in the home. The parents explain how they 
perceive their children’s interactions: 
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Joana: That’s interesting–most of the time they speak English but it’s 
certainly–at the beginning it was always English but that is not always the 
case now, they do sometimes play when they talk to each other in German 
(Appendix F1 TI Joana, E10) 
 
Henry: They normally speak to each other in English but it’s not always 
the case […] So, in simple terms when they are at home they tend to 
speak English but not always, and more and more they speak German to 
each other but the majority is still in English, but when they’re out and 
about it depends who they are with, and they very quickly slip into German 
if they’re with, well especially when they are in a group of Austrians they’ll 
slip into German to each other as well so they won’t, I think, separate out 
and talk to each other in English and to everyone else in German, they’ll 
just stay in German, but between them I’m trying to think of any difference, 
maybe if anything I’d say Pia and Luca speak to each other in German 
more than they do with Anna, but I don’t think there’s a big difference there 
(Appendix F1 TI Henry, E20) 
 
These two extracts already suggest that more factors play a role in language use and 
language choice, but we will come back to these points later. In the Wagner’s home, 
the children normally speak English to the mother and German to the father 
according to the language in which their parents address them. Among one another 
the Wagner kids usually speak English. The extracts below show first the children’s 
language use with their parents, and second the children’s language use with one 
another. 
 
Emily: [M]y husband speaks more German with them and I’ve noticed it 
when the children talk to him, they’ll turn to him and talk in German, not 
always but most of the time [and when they talk to you?] in English, yeah 
(Appendix F2 TI Emily, E38) 
 
Researcher: What language do the children speak with each other? 
Emily: English [all the time?] almost all the time I mean there will be 
sometimes where you will hear German but it’s most of the time only 
English [has it always been like that?] yes (Appendix F2 TI Emily, E39) 
 
Lilly and Adam also employed the ‘one person – one language’ strategy in their 
family. However the subsequent statement of the mother suggests that it is not 
always easy to stick to the ‘official rules’. The twins speak German to their father and 
more English than German to their mother. With each other Sarah and Oliver have 
always spoken in German, as the other two extracts show. 
 
Lilly: Well, let’s say officially the kids, I like them to speak English back to 
me and I speak English to them, and Adam speaks German to them and 
they speak back German, that’s official, unofficial is sometimes I start to 
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speak German because it’s just like the vocabulary we’re using is just 
easier in German and they sometimes speak German to me, especially 
Sarah speaks more German to me, Oliver is better at speaking English 
back to me, but you know I have to stop and say ‘speak English’ […] [have 
these patterns changed over time?] good question, I think they spoke 
more English, but not sure […] (Appendix F3 TI Lilly, E50) 
 
Lilly: German [always?] think so [has it always been like that?] no it was 
always German, yeah it was like their play language (Appendix F3 TI Lilly, 
E52) 
 
Adam: Die sprechen Deutsch ja [war es immer schon so?] eigentlich [...] 
manchmal [überlegt] würde mich interessieren was die Lilly gesagt hat zu 
dem Punkt, also in meinen Kopf haben sie eigentlich Deutsch miteinander 
gesprochen, wo ich mir gedacht habe, das ist eigentlich lustig (Appendix 
F3 TI Adam, E58) 
 
In Tracy and Bernhard’s family their older daughter Lea usually answers in German 
to both of her parents. Tracy points out that she has never insisted on Lea talking 
back to her in English (see extract below). Melanie, the four-year-old daughter 
already shows slightly different language behavior than her older sister. The 
language between the siblings is always German, as both Tracy and Bernhard state 
in their interviews.  
 
Tracy: [W]ith the kids I haven’t been very strict about them speaking only 
English back to me, when I first moved here I wanted to do that with Lea 
but at this time I heard from so many people, don’t worry about it, speak 
German, when she turns to age six or so the brain organizes the 
languages and they’ll speak the language of the parent, but she did not do 
that, I’ve heard that but it’s not the case, it’s not true, so I don’t know, no I 
haven’t set any rules (Appendix F4 TI Tracy, E72) 
 
Researcher: What language do you and Lea speak to each other at 
home? Tracy: I speak English, she speaks German pretty much […] 
Researcher: What language do you and Melanie speak to each other at 
home? Tracy: I also only speak English to Melanie, sometimes she 
answers in English […] especially when she wants something she might 
try to speak English (Appendix F4 TI Tracy, E72) 
 
Bernhard: [D]ie Lea redet Deutsch zurück [und Melanie?] Ich glaub das 
kann man noch nicht so genau sagen, letzten Sommer war es 
wahrscheinlich eher Deutsch, ich kann mir vorstellen, dass es beim 
nächsten Mal dann schon Englisch ist (Appendix F4 TI Bernhard, E80) 
 
In the Harrison family there is an obvious difference in language behavior between 
the eldest child and the two younger girls, as they grew up in different language 
environments. Leonie was born in Seychelles and lived there in a mainly English 
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environment for about seven years. In Seychelles she used to speak English to her 
father, mostly German to her mother, and English with her now deceased brother 
Niko. Presently, she typically speaks English to her father and both languages to her 
mother. Nina explains in the following that sometimes she is not even aware in what 
language they are interacting with each other because both languages are used 
interchangeably between them. 
 
Nina: [E]s ist oft so, ich wüsste jetzt gar nicht was ich rede mit [der 
Leonie], ich kann mich nicht erinnern weil es ist einmal so und einmal so, 
also ich würde schon sagen fifty-fifty [...] aber ich könnte es gar nicht so 
genau sagen weil es ist oft so ein hin und her, das man es oft gar nicht 
merkt in welcher Sprache man ist, weil das so interchangable ist 
(Appendix F5 TI Nina, E94) 
 
Lindsey and Rose, the two younger girls, speak German to their mother and more 
German than English to their father. The language between the two girls is almost 
always German and between Leonie and the little ones more German than English 
according to Nina and Chris’ interviews. In the following statement, Chris explains the 
communication practices with him and the too young ones and points to their 
individual differences in language behavior. 
 
Chris: I would speak English to [Lindsey], but sometimes too, speak in 
German, if you know, she would ask me ‘what do you mean?’, then I might 
have to say something [does she speak English back to you?] she speaks 
some words of English but not much, it is more a mixture, it comes out a 
German structure with some English words in it, or vise versa, it’s a bit of a 
mixture Researcher: What about Rose? Chris: She is pretty good, she is 
more advanced in language learning than Lindsey, so even though she is 
two years younger she is about the same [so she would speak in English 
back to you?] she would try, they would both try, it depends, it depends 
how tired they are what they are focused on, they are a pretty strong 
[?world] and lively kids (Appendix F5 TI Chris, E105) 
 
The case of Hannah and Andreas’ family language patterns have been changing, 
especially the interactions between Daniel and his mother. The following comment 
describes the communication development between Hannah and her children: 
 
Hannah: [For] a while [Daniel] didn’t speak as much [English] and he 
would always speak in German with me […] they started off both, I was 
surprised especially with Daniel, that he started off with German, because 
we were together I think for like 95 % of the time, but he started with 
German, both of their first languages was German although they 
understood everything I said, it was very strange for me for a while, you 
know we spent all our time together and you are not speaking any English 
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to me, but then at one point I remember walking home from kindergarten, 
he was talking to me in English, he was probably about five or six, and I 
was like ‘you know Daniel this is our first conversation, really, you know, 
away from America, away from other people that we were just speaking 
English together’, and that was strange ‘cause he was old (Appendix F6 TI 
Hannah, E118) 
 
Presently, Daniel speaks more English to his mother than German. Hannah explains: 
 
Hannah: We speak English and [Daniel] speaks sometimes German back 
to me, depends on his mood […] I’ve noticed this year has been a little 
more difficult and I’ve taken a back seat with English with him because I 
found with reading and spelling and all this comprehension that he has to 
do in German, to let him just let that sink in quite a bit, not that I speak 
anything different to him, but I don’t insist that he speaks only English to 
me (Appendix F6 TI Hannah, E120 f.) 
 
According to the father’s statement below, Daniel always speaks to him in German.  
 
Researcher: Welche Sprache sprichst du und Daniel miteinander? 
Andreas: Deutsch [immer?] ja Researcher: Wenn du Daniel auf Deutsch 
ansprichst, kommt es vor, dass er auf Englisch antwortet? Andreas: Nein, 
das ist mir noch nicht aufgefallen, nein (Appendix F6 TI Andreas, E128) 
 
Interestingly though, in the few hours I spent in their home I observed an incident 
where Daniel addressed his father in English. Shortly before the group task Daniel 
asked his father: ‘Daddy can I play with your I-Phone?’ Whether the presence of the 
researcher influenced his language use, or the reality that such incidents do occur 
sometimes without being consciously noticed cannot be answered here. Daniel’s little 
sister Emma typically speaks German back to her mother (see extract below) and 
German also to her father. The siblings speak German to each other. 
 
Hannah: We speak English together, well, I speak English to [Emma], I 
don’t know what she speaks to me [laughs] we speak a mix, ‘cause I 
speak English to her and she speaks German back (Appendix F6 TI 
Hannah, E121) 
 
The previous examples served to give an overall idea about the interpersonal 
language behavior in the families of my study. As all these cases suggest, language 
behavior in bilingual families is not that simple to describe. It is fairly complex not only 
because it is dependent on various factors and differs between different families, but 
also because even within the same family children show differences in language 
behavior. Again, describing or claiming that language behavior situations are 
triggered and influenced by various factors cannot, and should not, be oversimplified. 
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Hitherto, the examples suggest that what might influence these factors is close 
environment, parents’ insistency towards their children to reply in the respective 
language, and individual differences. In the course of the data analysis, I identified 
the following subthemes related to interpersonal language behavior, all of them being 
conditional8: language choice, chronological changes in language behavior, language 
mixing and language level. Let us now address these themes separately to further 
gain a deeper understanding of these complex language situations – beginning with 
language choice. 
5.2.1.4. Language choice 
In the families of this study, language choice appears to be strongly related to 
personal language preference, person, situation, environment, politeness, language 
level and family habits and activities. Additionally, language identity and attitude 
certainly play a role as well. Mostly these factors should not be viewed separately, 
but are unavoidably intertwined. Keeping this in mind let us now explore the variable 
factors, as observed in the six families of this research.  
When asking the twelve parents for their general preference in language choice 
the answer tended to be relatively straightforward and without much hesitation – their 
mother tongue. From all parents only Bernhard could not decide on an overall 
personal language preference. Reasons for the others’ native language preference 
varied, though generally interrelated arguments such as “because it is my mother 
language” or “I feel more comfortable in my first language” arose repeatedly. In 
general, language preferences seem to relate primarily to language identity and 
proficiency.  
 
Henry: [I]f it is something that’s technical then I would prefer English to 
make sure I don’t make mistakes, like for instance if I go to the doctor or 
the chemist, something like that if I need to be clear on something 
(Appendix F1 TI Henry, E19) 
 
Lilly: I can use humor a lot easier (Appendix F3 TI Lilly, E50) 
 
Adam: Logischerweise die, die man am Besten kann, das ist die 
Muttersprache [Logically, the one that you are best at, that is the mother 
language] (Appendix F3 TI Adam, E56) 
 
Tracy: ‘cause it’s easier for me and languages do not come easy for me 
(Appendix F4 TI Tracy, E71) 
                                                
8 Meaning that they depend on and are influenced by other factors. Essentially, al these themes and subthemes 
are interrelatd and co-dependent and cannot be viewed as a separate entity.  
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Chris: because it’s easier for me, because I am not a linguist and it’s 
harder for me to communicate in German, in particular written, it’s 
hopeless, I can read, but… (Appendix F5 TI Chris, E103) 
 
Hannah: just because–probably because I came to German much later in 
my life, really been able to speak it with 27, 28 years old, and so it’s not 
perfect, and I don’t find that, I’m a little proud, you know and I don’t always 
find that I understand everything that everybody says, although I’m pretty 
good in comparison to some people I know, but on the other hand I feel 
like also when I communicate, it’s not exactly showing my intelligence, in 
the way that I can in English, I can’t communicate as advanced as I can in 
English (Appendix F6 TI Hanna, E119) 
 
Andreas: weil da der Wortschatz breiter ist, wie den den ich in English 
verwende, wenn man da nicht aktiv daran arbeitet, feinfühlige Aussagen 
zu verbessern, dann ist das in Deutsch schneller gesagt [because my 
range of vocabulary is broader than the one I use in English, and if you 
don’t work actively to improve sensitive expressions then it is said quicker 
in German] (Appendix F6 TI Andreas, E127 f.) 
 
Considering the parents’ language preferences it becomes clear that preference in 
language choice too, is conditional. Those parents with English as their native 
language for example stated that they would choose German in the following 
situations: “if I met somebody here I would start a conversation in German” (Appendix 
F1 TI Joana, E7), “if I’m doing something locally then I start up in German and see if I 
have enough German to get through” (Appendix F1 TI Henry, E19) “I need to practice 
my German, I want to improve it” (Appendix F2 TI Emily, E35), with “different 
vocabulary that is only Austrian vocabulary it’s so much easier just to speak […] 
German” (Appendix F3 TI Lilly, E50), “having been here so long now, there are 
German words which come to my mind in preference to some English words in 
certain situations” (Appendix F6 TI Chris, E103) and “if I’m here and I’m with friends I 
don’t mind, I like to speak German” (Appendix F6 TI Hannah, E119) In all cases their 
use of German has increased, as their level of language proficiency increased.  
The Austrian parents sometimes prefer to use English depending on the person 
they talk to, the topic of conversation or the personal mood they are in:  
 
Adam: [V]ielleicht technische Sachen, oder zum Beispiel 
Computersachen, so etwas, technische Sachen am Ehesten, weil da sind 
die deutschen Übersetzungen immer ein bisschen ‚wech’, also das–sagen 
wir so, bei den englischen Bezeichnung weiß man was gemeint ist, bei 
den deutschen nicht unbedingt [Maybe technical things, or for example 
computer stuff, something like that, technical things for the most part 
because the German translations are often quite ‚weak’, or let’s say in 
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English you know what is meant and in German you don’t always] 
(Appendix F3 TI Adam, E56) 
 
Bernhard: [I]ch glaub das hängt von meiner persönlichen Verfassung ab 
[...] ich glaub das hängt von meinem Umfeld hab, wo ich bin 
wahrscheinlich [I think it depends on my personal condition [...] I think it 
depends on the surroundings, where I am probably] (Appendix F4 TI 
Bernhard, E78) 
 
Nina: [W]enn ich mit Engländern zusammen bin [das heißt es hängt von 
Personen ab?] von Personen und manchmal, ich mein mir fallt jetzt nix 
ein, aber manchmal fehlt einem einfach das Wort in der deutschen 
Sprache und dann würde ich lieber auf Englisch weiter reden, nur fällt mir 
momentan keine Situation ein, aber hier und da ist es schon so, auf 
Englisch geht’s schneller, es ist einfach manchmal schneller, also die 
Sätze können kürzer sein [when I am with English people [that means it 
depends on the person?] on the person and sometimes, I mean I can’t 
think of anything right now, but sometimes you can’t think of a word in 
German and then you would like to continue in English, I just can’t think of 
a situation right now, but here and there it is like that, in English it’s faster, 
it is simply faster sometimes, so, sentences can be shorter] (Appendix F5 
TI Nina, E92) 
 
An interviewee also mentioned that sometimes it is just physically more work to 
speak in the other language. 
 
Lilly: it’s funny but you can–in German I use more muscles in my mouth 
and more–it’s more work and English it’s easier I can talk longer and more 
and it doesn’t effect me like when I was reading to the kids in German 
(Appendix F3 TI Lilly, E50) 
 
Lastly, language attitude may also play a part in language choice. One mother for 
example says that she does not particularly like German as a language.  
 
Tracy: German to be honest is not my favorite language, but having said 
that, I think I still would have problems in French, in Spanish, in all 
languages but I think, maybe I would enjoy it more speaking (Appendix F4 
TI Tracy, E71) 
 
When asking the parents for their children’s preference in language choice the 
answers often came paired with pragmatic markers such as ‘I believe’, ‘I guess’ or ‘I 
suppose’ indicating epistemic modality. Many parents pointed out that they find it 
hard to assess because to a certain degree their perspective is limited. When looking 
at the children’s language portraits I too find it hard to read any preferences they 
might have. What can be seen however, is that all children drew both English and 
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German (and sometimes more) into the silhouettes, which suggests that they view 
both languages as part of them (see chapter 5.2.2).  
5.2.1.5. Language mixing and changes in language behavior 
Another feature that occurs in all families from my study is language mixing. 
Language mixing is a phenomenon frequently observed among bilinguals (see 
chapter 2). All of the participating families experience language mixing of some sort 
in the families’ every day lives. What has been generally observed is that mixing is 
viewed negatively among the parents. It seems that this opinion has mainly 
developed because of advice from outside the family. Although a number of 
interviewees told me that they think mixing is generally ‘bad’, they at the same time 
acknowledged it as something unavoidable. Emily for example says, “[I] try to keep 
them from mixing the languages, but of course that’s impossible”. (Appendix F2 TI 
Emily, E40) 
However, parents are more worried about mixing when the children are younger 
than when they are older. It seems that they are particularly concerned about them 
getting confused because of the mixing, and that mixed input may effect their 
language development in a negative way. The data suggest that language mixing 
occurs for different reasons. First, to clarify what has been said in the other language 
in order to make sure to be understood; second, because of emotional motivation; 
third, it is part of language development and fourth, it is used as bilingual 
communication strategy. The extract below gives an example for the last: 
 
Joana: I think every single one of us can be lazy and we mix them quite a 
bit now, and I keep trying to stop it because I have been told by various 
people that this is not good and you should–it doesn’t matter whether I 
speak now because the children have learned German and English–it 
doesn’t matter if I sometimes speak German to them maybe Anna 
probably still would need me to speak English most of the time, but as 
long as we speak one or the other because the mixing confuses them, and 
it’s also not good really so, but we do do that a fair bit, certain words for 
instance that you know I’m just used to using them in German like 
Schultasche, so I’d often say ‘can you go get your Schultasche’, and there 
are certain words that I don’t even know necessarily what they are in 
English or vise versa in German, and some like for instance the verb 
schenken, we don’t have a verb like that in English, you could say we can 
give it to you as a gift but it’s such a mouth full–she schenked it to me is 
what we get–you know–so there are certain words and expressions and 
things that we do mix in English a lot, so we mix the two, so we do do that 
(Appendix F1 TI Joana, E8) 
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Language and language behavior are not static, but constantly change. Therefore 
chronological changes in language behavior occur naturally. The interview data 
shows that changes in language behavior are mainly triggered by changes in input 
and by developmental changes. Changes in input, and the various reasons for them, 
can be multifold, and to detect such patterns a longitudinal study would be needed. 
The interviewees have frequently pointed out changes in language behavior for 
reasons of language development, however. In a nutshell, as the children’s language 
development advances both languages become progressively more separated and 
therefore the children’s language mixing decreases with increasing age. On the other 
hand the parents’ language mixing in most cases seems to increase with growing 
language proficiency.  
5.2.1.6. Language level 
The last sub-theme I would like to address at this point is language level. 
Determining language level is a complex issue, mostly because judgment about 
language proficiency and competence is subjective. An in-depth account of the family 
members’ language levels would also lead to an overly lengthy debate and this would 
exceed both the purpose of this analysis and the limit of this paper. For this reason 
this section does not aim to evaluate the language levels of the subjects of this study 
but focuses on one particular aspect that has emerged through this sub-theme and 
caught my interest. This aspect is the perception of the children’s language 
competence.  What has been found is that the children’s language level is perceived 
differently. On the one hand there is the parents’ view and the children’s performance 
(be it school performance or language behavior in general); on the other hand there 
is the children’s view, which apparently clashes with the former two at least in some 
cases. Within my data set there are two instances, where this seems to occur. First, 
in the case of Tracy and Bernhard’s daughter Lea. During the interviews both parents 
stress Lea’s language dominance in German, Tracy for example says: 
 
Tracy: Lea […] I would say German is really her first language and, and I 
would even say mother language, she understands English, I speak only 
English to my kids, but because her exposure is only me and her influence 
is German from friends, grandparents, her father speaks only German with 
her, and I think she is like me, she doesn’t really have language talent, 
and she speaks mostly German, but if we’re in the States for longer than a 
week she starts speaking English […] I try to get her to, even still I try to 
get her to answer me in English, and she starts but she just [?resorts] right 
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back to German instantly […] German is the stronger language, definitely. 
(Appendix F4 TI Tracy, E69) 
 
During the language portraits task however Lea explained her own perspective and 
seemingly surprised her parents with the following statement:  
 
Lea: [I]ch wollte noch was sagen, weil ich hab alles gleich in meinem 
Körper weil, ich eigentlich alles gleich kann, weil ich’s halt in meinem Kopf 
hab Englisch und alles, aber ich sprich halt nicht so viel, aber ich hab’s 
halt in meinem Kopf, und ich weiß wie man’s spricht, und Deutsch kann 
ich auch, deswegen hab ich das aufgeteilt [I wanted to add, because I 
have everything equally in my body because, I actually know everything 
equally, because I have it in my head and everything, but I just don’t speak 
so much, but I just have it in my head, and I know how to speak it, and 
German I know too, that is why I divided it like that] (Appendix F4 TLP Lea, 
E85) 
 
The second example is Hannah and Andreas’ son Daniel. His language choice too 
seems to be dominated by German. According to his mother he did not speak 
English back to her before he turned five. Daniel’s language portraits description 
however, shows that he views English as his better language. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Daniel: [warum hast du Englisch in den Kopf, in den Körper und in die 
Füße gezeichenet?] weil ich Englisch besser kann [why did you color 
English into the head, the main body and feet?] because I know English 
better] (Appendix F6 TLP Daniel, E133) 
 
These examples show that children’s language choice does not automatically reflect 
their language level and/or their language identity. 
Figure 8: Language Portraits Lea (11) 
Appendix F4 TLP Lea, E85 
 
Figure 7: Language Portraits Daniel (8) 
Appendix F6 TLP Daniel, E133 
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This rather large theme of ‘family language setting’ has covered various points 
of discussion. First, the language strategies of the individual families have been 
described, these are the language patterns between parents and children. What has 
been found is that there was a strong preference for the ‘one person–one language’ 
approach. Second, the interpersonal language behavior has been further 
investigated. Language use between the parents seems to strongly dependent on 
their personal language background and language proficiency combined with other 
factors (see page 67 f.). The language patterns between the children have shown to 
be different even within the same family. In general, language behavior in bilingual 
families is triggered and influenced by various factors and therefore difficult to 
assess. The examples of this study suggest that these factors include close 
environment, the parents’ insistency towards their children to reply in the respective 
language, and individual differences. 
Apart from interpersonal language behavior, the focus of this section has been 
on the following sub-themes: language choice, language mixing, changes in 
language behavior and language level. Language choice appears to be strongly 
related to personal language preference, person, situation, environment, politeness, 
language level, family habits and activities, language identity and attitude. Whilst the 
parents’ tendency for language preference was clearly on their mother tongue, it has 
not been so easy to detect the children’s language preferences. This was partly 
because the parents found it difficult to evaluate their children’s language 
preferences since their perspective is to some extent limited. Language mixing has 
been observed in all families of the study. It occurs for different reasons: clarification, 
emotional motivation, as part of language development, and as bilingual 
communication strategy. Furthermore, it has been stressed that language and 
language behavior changes. Among the families of this study the children’s language 
mixing seems to decrease with increasing age while the parent’s language mixing in 
most cases increases with growing language proficiency. The perception of the 
children’s language competence has been the focus when discussing language level. 
What has been found is that the children’s language level is sometimes perceived 
differently by the parents and their children.  
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5.2.2. Language identity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The second research question addresses how the children of this study identify 
with their languages. Both interviews and language portraits helped to find answers 
to this question. The interviewees revealed that their children predominantly think 
positively about their ability to communicate in two languages. For the most part they 
like to be bilingual; they feel happy and confident about it, and in some cases even 
“like a superstar”. Having a English-German bilingual family background thus makes 
them feel special and proud. 
Figure 9: Thematic map: Children’s bilingual identity 
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Emily: Oh I think they find it wonderful too yeah (Appendix F2 TI Emily, 
E40) 
 
Bernhard: Ich glaub, dass sie das cool finden, weil sie anders sind als die 
anderen ein bissl, also weil sie halt mehr–irgendwas, was sie vielleicht 
nicht genau definieren können, aber sie können das einfach mehr als die 
Anderen, und deswegen fühlen sie sich wohl damit irgendwie glaub ich [...] 
ja die denken absolut positiv darüber glaub ich, ja [I believe that they think 
it’s cool, because they are a little different than the others, so – because 
they are better at something–something that they might not be able to 
define, but they are better at it than the others, and this is why I think they 
feel comfortable with it [...] yes, they think absolutely positively about it I 
think, yes] (Appendix F4 TI Bernhard, E81) 
 
‘Being different’ is obviously a vague description and can be both positive and 
negative. In this study it seemed to largely depend on individual surroundings 
whether ‘being different’ is valued or rather seen as a challenge. The children seem 
to deal with it by adapting to the social environment with their language choice. (See 
Henry’s and Emily’s extract below) Even when the environment is a fantasy world, 
they seem to adapt and take on a different role. (See Hannah’s quote)  
 
Henry: [I]n some ways actually they–when they’re with their friends, and 
this applies to all of them, they’re almost speaking German to me ‘cause 
they almost don’t wanna stand out speaking English, I’ve noticed that with 
Luca when he’s with his football friends he’ll say ‘[?dad], speak in 
German’, so he almost doesn’t wanna be the odd one out […] but when 
we’re back in England the funny thing is they often–they won’t speak 
German, they’ll say, even if I talk to them in German they’ll say ‘Dad we’re 
in England now we speak English here’, so they’ve in their minds they’ve 
sort of segregated it (Appendix F1 TI Henry, E22) 
 
Emily: Noah might have a different opinion, but yeah […] he has a friend, 
that also speaks English at home, because the mother is from the 
Caribbean, and he is good friends with him, but some of the other kids 
don’t think it’s cool that he can talk English, they think it’s like a, I don’t 
know, secret language that the two of them are speaking, I don’t know if 
he has such a proud feeling that he can do it (Appendix F2 TI Emily, E40) 
 
Hannah: [W]hen we play like we’re talking on the telephone or when we’re 
playing with Barbies or something like that then she speaks in English, 
when she’s not so–I don’t know why her brain changes like that […] I have 
no idea, but it was the most interesting thing playing Barbies with her then 
she speaks English and when she got on her little play phone and I talk to 
her like I’m on the phone with her she’ll speak English too (Appendix F6 TI 
Hannah, E121) 
 
A number of parents mentioned that the fact of being bilingual is not necessarily a 
“big deal”. This is especially so at a young age, as the children are not that self-aware 
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yet. The data set suggests that age triggers certain changes of the children’s 
perception of their own bilingualism. At a very young age, up to pre-school years, 
they go through developmental stages of language acquisition and have only little 
self-awareness. 
 
Henry: [P]robably Pia and Luca are more aware of it and they’re 
understanding the difference than Anna just because they’re older so 
more self-aware (Appendix F1 TI Henry, E22) 
 
Chris: For Leonie, she’d be very positive, and for the little ones they don’t 
understand the benefit yet, they will, but they don’t yet (Appendix F5 TI 
Chris, E106) 
 
With school age their perspectives change, as English is taught as a subject and they 
realize their advantages over monolingual children. Self-awareness thus increases in 
school.  
 
Emily: I know Zoey of course, she is like, she thinks she’s a superstar, I 
think ‘cause everyone in school ‘uh you can speak English, help us with 
our English homework (Appendix F2 TI Emily, E40) 
 
Tracy: I think she’s happy to have had this exposure, it’s one less thing to 
worry about in school, but not to the point where she is practicing it and 
trying to speak more to me (Appendix F4 TI Tracy, E73) 
 
Increased age seems to add more positive value to the fact of being different, which 
might have to do with the search for individualization. After the interviews and 
language portrait task with the Harrisons I had a short casual conversation with their 
sixteen-year-old, Leonie. I asked whether she feels more English or more Austrian 
and she answered, that when she is in England she feels more Austrian and when 
she is in Austria she feels more English. She explained that always the place where 
you are not at the moment triggers feelings of pride for being different. 
Beside the parent interviews language portraits served to detect the children’s 
language identities. Generally, it can be said that all portraits show bilingual language 
identities, which shows that they view both languages as part of themselves. 
Language dominance seems to be expressed by the size that is colored in the color 
of one language. In general however, the children’s portraits do not show an obvious 
dominance in colors, whereas this is a more apparent feature in the parents’ portraits. 
The places and functions the languages have for the children differ. When a 
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language was painted in the head it was said that this is the language used for 
thinking, as this happens in the head.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Coloring a language into the head can also mean that this language still needs 
learning. (See Pia) The center or main part of the body seems to be the place for the 
languages that form an already fixed or stable part of the person; fixed meaning that 
they feel already confident with those languages.  
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 10: Language Portrait Zoey (13) 
Appendix F2 TLP Zoey, E44 
Figure 11: Language Portrait Anna (5) 
Appendix F1 TLP Anna, E28 
Figure 12: Language Portraits Pia (10)  
Appendix F1 TLP Pia, E26 
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Pia: Well I put French in ‘cause I can count ‘till how–who knows ‘till, I don’t 
know how far I can count but I just can count a bit in French and so I 
thought that there is a few words so I thought I wrote–write French, that 
could be a future language […] [why did you put French into the head?] 
‘cause I need to–I need to learn French prop–I need to learn French and 
that’s what you do here [points to her head] […] these [points to German, 
England and Tschechisch] I already know, so I can–they’re just [?stuck] [in 
your body, in your center?] yeah (Appendix F1 TLP Pia, E26) 
 
The heart seems to represent meaningful attachment to a language and/or culture. 
This feature frequently appears in the parents’ language portraits, not at all in the 
younger children’s portraits though. Only the sixteen-year-old Leonie draws a colorful 
heart into her silhouette (see figure 17). This suggests that meaningful attachment to 
a language develops at some point after primary school age, which suggests that 
identity building goes beyond the family.  
Colored limbs seem to stand for languages that are already well developed thus 
playing a supporting role in language use or a language base. Daniel explains that he 
colored his arms and legs in blue for German, because he makes German 
movements, which allows a more cultural interpretation. One other way that arms 
carry meaning is explained by Pia with “Italian I can wait a bit.” (Appendix F1 TLP, 
E26) Thus, the representation in arms may also imply potential for future language 
learning.  
The colors have been chosen primarily according to the respective flag of the 
country and according to color preferences and intuition. Two main patterns of color 
use can be noticed; first, the colors are clearly separated and second, the colors 
blend together. Whether this is connected to the way the languages are stored in the 
brain is debatable and cannot be explained with this study.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Deutsch 
(blau) 
Vorarlbergisch 
(grün) 
Englisch (lila) 
Figure 14: Language Portraits Emma (6) 
Appendix F6 TLP Emma, E132 
Figure 13: Language Portraits Oliver (10) 
Appendix F3 TLP Oliver, E65 
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A large number of the children’s language portraits included additional languages to 
English and German. In pre-school children those are dialect varieties, such as 
“Vorarlbergisch” (see Emma) or “Kärnten” (see Lindsey). In primary school children 
the additional languages are subjects in school, such as Czech, Spanish and French. 
More languages in the portraits also imply ambition for future language learning:  
 
Luca: I wrote Bulgarian, Belgian, English, German, Portuguese, Spanish, 
Italian, French, Dutch. […] Well, a few of them I just want to speak […] 
Bulgarian, then Belgian, Portuguese, Dutch. [So, those languages you 
don’t speak but you would like to speak them in the future at some point?] 
yeah (Appendix F1 TLP Luca, E27) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In general it has been observed that the younger the children the less they wanted to 
comment on their portraits. Two portraits of five-year-olds could not be evaluated at 
all, as no colors have been applied to languages and as those two did not want to 
explain their portraits. The detail in explanation varied greatly. The most thoroughly 
described portrait is that of the sixteen-year-old Leonie. She expresses in detail what 
place and function each language has in her life.  
 
 
 
 
 
 
Figure 16: Language Portraits Luca (8) 
Appendix F1 TLP Luca, E27 
Figure 15: Language Portraits Lindsey (7) 
Appendix F5 TLP Lindsey, E114 
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Leonie: Okay, also ich hab’s nach der Fahne gemacht, das heißt für mich 
einfach dass die Struktur, dass man sofort erkennt was für was steht, also 
blau eher England, rot Österreich, grün eher zu den Seychellen, weil’s ne 
schöne Farbe ist und gelb zu anderen, okay, das heißt, ich hab jetzt, ich 
find, also für mich ist die Basis, also das vom Hinterkopf oder vom 
unterem Teil vom Kopf ist halt immer noch Seychellen eher, einfach dort 
auch die Kultur und wie sie dort gesprochen haben, auch Englisch, aber 
ich unterscheide hier zwischen England Englisch und Seychellen 
Englisch, das Herz ist also noch dort aber es hat halt noch Österreich und 
England dabei aber nicht so stark und die Basis bei den Füßen ist 
Seychellen, dann das Hauptdenken ist also, ist eher Österreichisch jetzt, 
auch wenn ich jetzt rechne oder so fange ich an jetzt auf Deutsch zu 
zählen, ich hab das heute wieder gemerkt, wir haben ein Spiel gespielt da 
hab ich immer auf Deutsch gezählt als ich die Schritte der Würfelzahl 
gegangen bin und nicht auf Englisch [Nina: aber früher war’s auf Englisch 
oder was?] früher war’s auf Englisch jetzt ist es nicht mehr, ich hab einen 
Freund in England, und deswegen ist alles über den Kopf hinaus ist alles 
britisches Englisch, also das über den Kopf raus ist eher das Denken und 
hier unten ist die Basis sozusagen, und dann kommt noch ein bisschen 
was vom Kärntnerischen dazu und ein bisschen was vom Wienerischen, 
Slang und die Umgangssprache die wir hier haben wo ich mich auch sehr 
wohl fühle wenn ich was ausdrücke oder so, und sonst eigentlich alles 
bunt gemischt, ja ich hab auch bei den Füßen nach der Basis gearbeitet 
wie beim Kopf, und blau für die Hände hab ich gewählt weil ich sehr viel 
schreibe mit meinem Freund, also die ganze Zeit ziemlich auf Englisch 
und deshalb sind für mich die Hände blau [Okay, so I did it according to 
the flag, for me that simply means structure, that you immediately see 
what stands for what, so blue rather England, red Austria, green rather 
Seychelles, because it is a beautiful color and yellow everything else, 
okay, that means, so for me the basis, so everything from the occiput or 
the lower part of the head is still Seychelles, the culture and how they’ve 
Figure 17: Language Portraits Leonie (16) 
Appendix F5 TLP, E113 
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spoken there, but I differentiate here between England English and 
Seychelles English, so the heart is still there but it also includes Austria 
and England but not that strongly, and the basis at the feet is Seychelles, 
then the main thinking is rather Austrian, also when I calculate or so I start 
to count in German, I’ve noticed that today, we played a game and I 
counted in German for the steps I took for the dice I threw and not in 
English [Nina: but it used to be English or what?] it used to be English but 
now it is not anymore, I have a boyfriend in England, and that is why 
everything that goes beyond the head is British English, so beyond the 
head and down here is the thinking, the basis, so to speak, and then there 
is also a little bit of Kärnterisch and some Viennese, slang, and the 
vernacular that we are speaking here that I also feel very comfortable with 
when I want to express something or so, and other than everything is 
mixed, yes with the feet I also worked from the basis like with the head, 
and blue for the hands I’ve chosen, because I write a lot with my 
boyfriend, so most of the time in English and that’s why form e the hands 
are blue] (Appendix F5 TLP Leonie, E113) 
 
The example shows how a German-English bilingual, who has been raised in both 
languages from infancy, can reflect on her bilingualism with the age of sixteen. 
Clearly, the bilingual experience has shaped her own language identity in a colorful 
way. 
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5.2.3. Reactions to the families’ bilingualism 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 18: Thematic map - Reactions to families' bilingualism 
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The theme ‘reactions to families’ bilingualism’ is directly related to research 
question III: What attitudes towards raising children bilingually and/or towards 
multilingual families in general do family members experience? The parental 
interviews offer the following emerging sub-themes. Generally, feedback can be 
separated into reactions from family, friends, and/or others. Moreover, they can be 
divided into positive, negative, and neutral reactions. Starting with reactions from 
direct family members, parents reported that the majority of relatives show positive 
attitudes towards their family’s linguistic diversity. Parental statements suggest that 
positive reactions from close kin vary in degree of enthusiasm. While some 
interviewees expressed this enthusiasm as general positive attitudes towards their 
language situation (see Nina), others described very strong positive feelings coming 
from close relatives. Examples of the latter view the children’s bilingualism as “great”, 
“wonderful”, or even the “coolest thing in the world”. High enthusiasm has also been 
expressed with amazement and surprise from the kin side.  
 
Nina: [D]ass die Kinder zweisprachig aufwachsen glaub ich schätzen alle 
als positiv, also würde ich sagen jetzt nicht negativ sonder positiv bewertet 
[everyone positively values that the children grow up bilingually I think, so I 
would say it is not rated negatively but positively] (Appendix F5 TI Nina, 
E98 f.) 
 
Emily: [M]y parents and my sisters think it’s most–coolest thing in the 
world, they think it’s wonderful ja (Appendix F2 TI Emily, E40) 
 
Joana: They think it’s great in particular Henry’s family was amazed by it, 
but I don’t think it’s changed particularly, obviously the children have got 
better in German but they were always astounded that the kids can speak 
such good German I mean they don’t understand it but they know that 
they can speak two languages basically, it’s a positive reaction basically 
(Appendix F1 TI Joana, E12) 
 
In connection with positive reactions from relatives, answers from interviewee’s also 
imply that in most cases their decision to raise their children in two languages has 
been positively approved by direct family members. Open-mindedness for instance, 
has been mentioned as a personal trait by their own parents; a reason why a number 
of families enjoy their wholehearted support.  
 
Lilly: [what does your dad say?] I don’t–he is always so open, I mean he 
is always so approving of whatever you do, even if he thought something 
he wouldn’t probably say it (Appendix F3 TI Lilly, E53) 
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Bernhard: Ja die finden das auch cool [war das immer so?] ja, total, 
meine Eltern sind sehr offen an sich, und Tracys Eltern zum Teil, also 
diesbezüglich sind beide sehr offen, nein also Tracys Eltern sind auch 
sehr unterschützend immer schon gewesen, also das war nie ein Thema 
eigentlich [Yes they think it’s cool too [has it always been like that?] yes, 
absolutely, my parents are very open-minded, and Tracy’s parents partly, 
well in this respect they are both very open-minded, no, so, Tracy’s 
parents have always been very supportive too, that was never an issue 
really (Appendix F4 TI Bernhard, E82) 
 
Admiration is another positive response the families receive from close kin. A few 
parents stated that family members admire the children for having two languages 
‘naturally’ at such a young age. Interview data suggests that such reactions might 
stem from the individual language background. Essentially, bilingualism is seen as 
something valuable. 
 
Adam: Naja, ihre Schwester in Wisconsin, die Stephanie, also die 
bewundert die zwei, weil die–als Amerikaner oder Engländer kommt man 
ja mit Englisch [...] die können ja keine Fremdsprachen, das stimmt, in 
England ja noch eher, aber Amerikaner, das ist ja bekannt, dass die keine 
Fremdsprachen können [...] [und wie reagieren andere Verwandte?] naja 
schon, es wird als positiv gesehen [well, her sister in Wisconsin, 
Stephanie, she admires the two of them, because she–as American or as 
Englishman [...] they cannot speak foreign languages, that is true, in 
England maybe, but Americans, that’s known, that they can’t speak 
foreign languages [...] (Appendix F3 TI Adam, E60 f.) 
 
Chris: there is obviously intrigue that a child who is five or six years old 
naturally speaks better German than they can, it’s quite funny, and many 
people are very positive about their reactions, ‘oh I wish I have learned 
German naturally’ or whatever, as a youngster, because it is such a good 
way (Appendix F5 TI Chris, E107) 
 
As mentioned earlier reactions the families received from their relatives have not 
been solely positive, however. Although the positive reactions seem to dominate, 
other opinions have been experienced too. Negative reactions towards bilingualism 
from the direct family appear to have two underlying motives. First and foremost, 
there seem to be feelings of worry that might be expressed in doubt or fear. Close 
kin, such as grandparents, feel excluded, because temporarily they might not be able 
to communicate with their grandchildren. This problem is most likely to be overcome 
as the children’s language development progresses, as the parents’ experiences 
show. 
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Emily: of course my mother in law would have a [inaudible] ‘oh my God, 
they are speaking English, they will never understand German, what are 
you doing!’ […] she was worried yeah, because she thought they couldn’t 
understand her, I said ‘no they understand you, yeah, it might take them a 
while for them to speak German with you, but… (Appendix F2 TI Emily, 
E39) 
 
Chris: I think there might have been some fear to start with, maybe from 
Nina’s parents, that they, when we lived in Seychelles and they spoke 
English, that they come back and that it is, you know, thinking they don’t 
necessarily understand, you know, they come back speaking English, and 
the parents, Nina’s dad hardly speaks any English, maybe five words 
maybe, and her mom speaks more, but it’s obviously a challenge, so it’s 
good now that they speak German (Appendix F5 TI Chris, E107) 
 
Hannah: I think they are very happy that Daniel can speak more English 
now, I think sometimes they feel a little excluded, because you know the 
kids can’t speak to them in a way that, I mean when Daniel was younger it 
was I think very frustrating to go there and have him not being able to 
speak, you know say any words to them, you know only in German, and 
Emma she comes around, not that she’s chatting all the time in German in 
America but she tends to just listen or she tends to not say anything, or 
just kind of nod or something, let’s see what happens this year […] she’s 
taking it in (Appendix F6 TI Hannah, E123) 
 
The second motive for a negative attitude from the family side seems to be lack of 
understanding and/or prejudice. In Emily’s case (and of these six families the only 
case), bilingualism leads to demeaning jokes from her mother in-law and behavior 
that suggests a condescending attitude from her brother in-law. Emily appears to 
have struggled with these destructive attitudes; her husband Peter however, did not 
mention these incidents or any negative reactions whatsoever.  
 
Emily: It is different […] my Schwiegereltern think it’s not that important 
and they will make jokes about it, they will say English is not that important 
‘hahaha’ ‘this is doch a Blödsinn’ and things like that, it’s quite demeaning 
[has it always been like that?] yes, it’s always been a struggle [even as the 
kids grew older?] yes, even if they see that they’re doing well and it’s 
important in their life and how good Zoey is doing in school, they still, yeah 
(Appendix F2 TI Emily, E40) 
 
Emily: My brother-in-law [inaudible] he has the same mentality as my 
mother-in-law, and when he speaks German with me he thinks I’m a 
complete idiot, and he will talk really slow ‘so Emily, wie, geht, es, dir?’, 
really, horrible, absolutely horrible […] I don’t invite him over, because he 
will speak that way with the children too, because he knows they could 
speak both […] so he would slow down for them too, and it drives me 
crazy. (Appendix F2 TLBS, F18) 
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Lack of understanding is also experienced in its literal sense. Namely, that a few 
relatives seem not to understand the idea of a bilingual family situation, because of 
their monolingual perspective. Lilly for instance, describes reactions from her father’s 
new wife, who according to Lilly seem to lack understanding because of her rather 
Anglo-centric attitude.  
 
Lilly: [laughs] it’s a funny one because my dad’s new wife just couldn’t 
understand that we have them in Austrian schools you know speaking 
German, ‘yeah but when they start high school you put them in an English 
school right?’–‘no’–you know it’s just like the English–what do you call it–
centric, like that’s the world, you know the language, and I don’t know, she 
was worried that he wasn’t able to speak enough English if he didn’t […] I 
guess when we go back to the states–it’ll be interesting this time but–it is a 
little bit of a challenge for my sister in the States I think, ‘cause their 
English isn’t American English it’s kind of Austrian, international English 
you know and it’s, sometimes they can’t always say what they wanna say 
and I think that’s a different thing for her to deal with, but I think she’s 
generally positive about it (Appendix F3 TI Lilly, E53) 
 
Other reactions from relatives can be categorized as ‘neutral’, as they are neither 
positive nor negative. Parents described close family reactions as interested and 
curious; or that most relatives have gotten used to the language situation by now. 
Furthermore, times with relatives have been described as just “being different” 
because of the mixed language situation. Grandparents for example, may find it 
somewhat bizarre that their own grandchildren speak a different language than they 
do, especially if the individual language background is monolingual. 
 
Lilly: I guess it’s not necessarily negative or positive but, for my parents 
it’s just kind of bizarre I think, that their own grandkids spoke German, and 
to hear them speaking in a different language you know like, that they 
didn’t understand, you know, these are my grandkids, you know, this is 
kind of, weird, but kind of you know interesting too […] but yeah, they can 
communicate with them, yeah (Appendix F3 TI Lilly, E53) 
 
Next, reactions from friends of the family will be addressed. Again, attitudes have 
shown to be of positive, negative and neutral kind, and once again, the positive 
reactions form the largest part. The majority of interviewees explicitly stated not to 
have experienced any negative responses from friends towards their multilingualism, 
or at least they could not think of any. Positive reactions yet again vary in degree of 
enthusiasm. The interview data suggests the following overall pattern: Generally, 
bilingualism is taken positively by friends of the families. Friends with monolingual 
background tend to be more enthusiastic in that they admire or envy the bilingual 
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language situations of the subjects. Those, who adopt a rather multilingual, 
international, or as some called it ‘European’ perspective, tend to have more 
understanding for the mixed language situations. While they consider it as very 
positive, for them it is viewed as given rather than as something extraordinary, 
amazing, or unusual. Friends with a higher level of education also tend to join the 
latter group, according to the interviewees.  
 
Henry: I’d say a lot of our friends probably have sort of a higher level of 
education than the average person in England, if you know what I mean, 
so most of our friends are university degree level or more, and so for them 
an international perspective is more likely seen as positive and more 
usual, it’s not that unusual, so it’s seen as positive but it’s not seen as 
something amazing because they’re exposed to people who speak more 
than one language anyway I’d say, so it’s more common amongst friends 
(Appendix F1 TI Henry, E23) 
 
Emily: Almost everyone thinks it’s wonderful, they think it’s great, and they 
are amazed when they’ll see Samuel turn to me and ‘blablabla’ and then 
turn to my husband and ‘blablabla’ in Deutsch (Appendix F2 TI Emily, E40) 
 
Adam: [N]aja, wenn die mehrsprachig sind, also sagen wir einmal selber 
jetzt in einer ähnlichen Konstellation sind, verstehen sie es am ehesten, 
klar, also, es ist ja ähnlich, aber es ist eher positiv (Appendix F3 TI Adam, 
E61) 
 
Chris: Naturally accepted, there has never been any question, I haven’t 
come across anyone who said ‘oh it’s a shame’ (Appendix F5 TI Chris, 
E107) 
 
The families of this study have hardly experienced negative reactions from friends. In 
fact, one could argue they never have. Whether jealously or envy is a negative or 
positive reaction is open for discussion. As jealously brings a certain negative 
connotation with it I decided to label it as negative. Only one parent mentioned that 
she sometimes perceives seemingly positive reactions as two-edged, because she 
observes some sort of jealous motives behind them.  
 
Lilly: Well, I think sometimes, how do I put this, like, not really, maybe a 
little bit envious, you know ‘wow it’s so cool your kids grow up and speak 
in both languages’, but a little like–I don’t wanna act like we’re snobs, it’s 
just that’s the way, ‘cause we live here you know, you have to kind of 
watch that when you go back to the States that, people don’t think ‘oh they 
think they’re so wonderful because their kids can speak two languages’, a 
little bit of yeah jealousy or envy or something (Appendix F3 TI Lilly, E53) 
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Neutral reactions from friends include those, which show neither enthusiasm nor any 
negative tendencies. Again such experiences are described as “things being 
different”.  
Hannah: [S]ometimes when the kids go over there, things are just a little 
bit different, and it’s not ever a problem but it’s just, perfectly well accepted 
but you notice that the kids are a little bit different than your average 
American kid (Appendix F6 TI Hannah, E123 f.) 
 
Reactions from people other than family and friends shall also be considered here. 
Others would be labeled by parents as ‘everybody’, ‘people’ or ‘somebody’ and thus 
have to be separated from close family and friends. The categories positive and 
negative reactions emerged from parental interviews. Positive reactions mainly relate 
to the language prestige of English in Austria. Thus, in school settings the bilingual 
children commonly receive positive feedback from other students.  
 
Emily: everyone in school ‘uh you can speak English, help us with our 
English homework (Appendix F2 TI Emily, E40) 
 
Hannah: [O]bviously English is–you know how lucky you are, that your 
kids have English at home, because when they get in school, everybody 
would love to have a little bit more of English (Appendix F6 TI Hannah, 
E123 f.) 
 
Children who have not been in contact with English before seem to show different 
reactions. This is the case with Noah, because his school9 does not offer English as 
a subject. It appears that the other children view him as being different.  
 
Emily [Noah] has a friend, that also speaks English at home, because the 
mother is from the Caribbean, and he is good friends with him, but some of 
the other kids don’t think it’s cool that he can talk English, they think it’s 
like a, I don’t know, secret language that the two of them are speaking, I 
don’t know if he has such a proud feeling that he can do it (Appendix F2 TI 
Emily, E40) 
 
Other than that no negative reactions from other people towards the families’ 
bilingualism has been experienced. Adam reports that he has heard from people 
unqualified, negative opinions towards bilingual upbringing. Unqualified, because he 
claims those people come from different backgrounds and cannot realistically relate 
to the situation. This negative attitude suggests that raising kids in two languages 
leads to ‘semilingualism’ Semilingualism’ refers to people who are viewed “as not 
                                                
9 It is a school for children with special needs, Noah had a fever seizure when he was younger, which impaired his 
fine and gross motor skills.  
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having ‘sufficient’ competence in either language”. (Baker 2006: 10). The father 
emphasizes though, that he has only heard of such attitudes and has never 
experienced it in relation to his own family situation.  
 
Adam: also ich habe noch nie von irgendwem gehört [...] ich meine, was 
ich einmal gehört habe, dass man sagt–aber das ist wahrscheinlich eine 
Meinung von Leuten wo das–die aber nicht sagen wir mal diese Erfahrung 
haben, also nicht von diesem Hintergrund kommen–dass sie dann sagen, 
dass ein Kind eben keine von beiden wirklich gut lernen, sondern beides 
sozusagen so halb, naja das sind die einzigen Bedenken die habe ich 
gehört aber jetzt nicht gemünzt auf unsere Kinder, sondern das hab ich–
Befürchtung sagen wir so (Appendix F3 TI Adam, E61) 
 
Summing up what has been discussed, it can be said that reactions towards the 
families’ language diversity vary, although they are positive for the largest part. 
Factors that seem to influence people’s attitude are their individual language 
backgrounds, their level of education and the prestige of the respective language. 
Reactions possibly also depend on the children’s language level, so the following 
comment from a mother suggests. 
 
Joana: I’ve always asked friends and my children do speak English still in 
an English way–they don’t–their German hasn’t moved–apart from their 
little bit word order sometimes and so they don’t sound like they’re 
foreigners shall we say and I think maybe that makes a difference, it’s 
possible that if they ever did start speaking with more of an Austrian 
accent or they sounded like they were speaking they weren’t native 
English speakers I think possibly maybe the reactions you’d get from non-
family or friends might be different (Appendix F1 TI Joana, E12) 
 
When it comes to close relatives, and grandparents in particular, reactions seem to 
depend on what they expect from their grandchildren’s language level, and/or the 
language level of their daughter-in-law/son-in-law. As the interview data suggests 
reactions tend to be rather negative when the children or partners are not able to 
communicate with direct relatives, whilst fairly positive when they are. Often this 
changes as language development progresses. 
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5.2.4. Advantages and disadvantages 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Figure 19: Thematic map: Parents reflect on bilingual family life in Austria 
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This section aims to find answers to research question IV: What advantages 
and/or disadvantages does living in a German-English bilingual family in Austria 
have? The theme that has emerged through this research question has been named 
‘parents reflect on bilingual family life in Austria’. In this respect parents shared 
experiences about their bilingual family life in Austria and expressed their thoughts 
regarding advantages and disadvantages of child bilingualism.  
Overall, the parents’ thoughts on child bilingualism have been very positive. For 
the largest part they all agree that their children merely benefit from their bilingual 
childhood, especially in the long run. From a learning perspective it has been noticed 
that children have great potential to acquire languages, a mother described them as 
being “little sponges” that pick up languages so fast. It is also believed that having 
already two languages to start with will help them to add other languages to their 
linguistic repertoire later in life.  
 
Henry: So for me an advantage to learning a second language when 
you’re young is you can pick up other languages much more easily I think, 
so that’s my understanding, that once you assimilate one you can 
assimilate more, so I view it as advantage they learned German even if we 
go home tomorrow and they never speak German again, they would still 
have an ability to pick up another language, probably better than if they 
hadn’t had that experience (Appendix F1 TI Henry, E23) 
 
For this reason a number of interviewees view child bilingualism also as an 
intellectual and cognitive advantage, as being able to comprehend another language 
is a skill they ‘automatically’ have and that cannot be taken from them anymore. This 
skill offers the children an early separation of word and object, which again is seen as 
a cognitive benefit over monolinguals. 
 
Nina: [I]ch glaub kognitiv und von der Gehirnentwicklung ist es immer 
wieder bewiesen, dass es nur Vorteile sind, dass es gut ist für das Gehirn, 
dass das Kind intelligenter ist, weil es schon früh Sachen zuordnen muss, 
unterscheiden muss, und auch die Sprache nicht, also dass zum Beispiel 
ein Tisch nicht nur Tisch heißen kann, sondern der Tisch eine Sache ist, 
die man aber anders nennen kann, ich glaub diese Trennung von dem 
Objekt und die Bezeichnung dafür ist für das Gehirn eine sehr gute 
Denkaufgabe und deswegen ist es auch für das Gehirn besser, für die 
Gehirnentwicklung [I believe cognitively and a from brain development 
perspective it has been proven repeatedly, that there are only advantages, 
that it is good for the brain, that the child is more intelligent, because it has 
to assign objects from early on, it has to differentiate, and also the 
language, so that, for example, a table does not have to be called a table, 
but that a table is an object, that can be named differently, I think that this 
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separation of object and its name is a good thinking exercise and that is 
why it is also better for the brain, for cognitive development] (Appendix F5 
TI Nina, E99) 
 
In addition to cognitive advantages parents also pointed out that bilingualism helps 
you as a person. Communicative competence and wealth of experience that comes 
with child bilingualism help to make a well-rounded person. Additionally, thinking in 
two languages, and living and experiencing two cultures opens up the child’s 
perspective and broadens one’s horizon. Language is seen as key to understanding 
a culture, and thus higher cultural awareness is possible. Bilingualism also supports 
the idea of cultural union, or as Henry so eloquently states, it makes his children 
“European and not English”. (Appendix F1 TI Henry, E24) 
 
Chris: Well, the positive one is we can live in Austria or England or 
Germany or Switzerland whatever, it would be possible, but it is not just 
where you can live, it is being able to communicate and, language is only 
part of a means of communication, I think learning more than one 
language opens your mind to understand the world in a different way, you 
are not so, how do you say, Anglo-centric or German-centered, you have 
a different mind set, and I think the children are open to people from other 
cultures, much more open than a native Austrian who had no exposure to 
another languages (Appendix F5 TI Chris, E107 f.) 
 
Bernhard: [Es ist] extrem positiv finde ich, ich mein das ist der Gedanke 
der Völkerverbindung einfach generell, dass eben Menschen über 
Grenzen hinaus zusammenleben können, dass das einfach funktionieren 
kann, und dass eben diese Kulturen dadurch auch ein bissl–ich bin jetzt 
ein großer Fan der Europäischen Union zum Beispiel, ich finde das 
einfach toll wenn das einfach so integriert werden kann, das heißt nicht für 
mich, dass Kulturen irgendwie weggewischt werden sollen, sondern das 
soll schon da sein, aber man soll das nebeneinander irgendwie leben 
können, ich sehe das in Wahrheit nur positiv [It is extremely positive I 
think, I mean that is the thought of ‘Völkerverbindung’ generally, that 
people can in fact live together beyond borders, and that this can actually 
work, and that these cultures therefore somehow–I am a big fan of the 
European Union for example, I think it’s great when integration is possible, 
that doesn’t mean for me that cultures should be deleted/or blended 
together, but that they are there, and that they can live next to each other, 
honestly I only see it positively (Appendix F4 TI, E82 f.) 
 
Apart from personal advantages it had also been repeatedly said to be an enormous 
economic advantage for the children’s future. Bilingualism offers them the opportunity 
to go all over the world as they have more job opportunities and more doors open up, 
especially with English as a worldwide communication language. The combination of 
German and English is seen as an advantage for the children, as the languages are 
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closely related and also for reasons of language status. (See section 5.3.5) However, 
other language combinations have their advantages too, and the success will most 
likely depend on how the bilingual language situation is dealt with within the family. 
Clearly, growing up with English in Austria is advantageous for the kids in school too.  
 
Joana: There’s obviously easier and harder ones for people because I 
mean German and English are relatively similar languages so you’ve got 
the same alphabet to start so you haven’t got something completely 
different to learn but I mean I know people here with almost so many 
different language combinations and it always seems to work as long as 
you stick to the parents […] so I think it depends on how you handle it 
within the family situation (Appendix F1 TI Joana, E13) 
 
Disadvantages of child bilingualism have been given much less attention by my 
interviewees and for the most part it seemed difficult for a number of parents to think 
of any at all. A few disadvantages did come up though and they shall be the next 
point of interest here. From an identity perspective some parents pointed out that 
being bilingual makes the children different, which can be difficult at various stages of 
childhood. This has already been point of discussion in section 5.2.2. and will not be 
discussed any further here. Aside from this it has been observed that both of the 
child’s languages are possibly slightly lower in vocabulary, when compared to 
children who grew up with only one language. In connection with this argument 
however parents also stated that it is too early to tell with their own children yet. 
Moreover, children might experience a slower learning process in school as they 
learn in both languages, or they might have slower language development overall to 
start with. These disadvantages are said to disappear with growing age however.  
 
Lilly: I do sometimes think the vocabulary–I wouldn’t say that with 
German, I was gonna say in both languages the vocabulary is somehow a 
bit less, but I wouldn’t say that with German, I think it’s very good […] 
yeah, slight disadvantage, that both languages might not be as perfect as 
if you just pick one language, but still the gains that you have outweigh 
that (Appendix F3 TI Lilly, E54) 
 
Nina: Naja, Nachteile sind halt dass das Kind am Anfang länger braucht 
bis es natürlich wahrscheinlich spricht, ich glaub am Anfang dauert es ein 
bissl länger bis das Kind das alles geordnet hat im Hirn was jetzt wo 
hingehört, aber das ist glaub ich der einzige Nachteil am Anfang, also 
längerfristig nur Vorteile [well, disadvantages are that the child needs 
longer in the beginning to speak probably, I think in the beginning it takes 
longer until the child organized everything in the brain, but that is the only 
disadvantage in the beginning, so in the long run only advantages] 
(Appendix F5 TI Nina, E99) 
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One more disadvantage that came up in the parents’ interviews is that 
communication can be complicated. Having two languages in the family can lead 
more easily to misunderstandings. This not only concerns communication between 
parents and children, but also communication between the parents. On a relationship 
level this can lead to unintentional arguments between the parents with a different 
language background because of such “language gaps”, as Andreas calls it. 
 
Nina: [E]in Nachteil fallt mir schon ein, dass wenn die Kinder manchmal 
irgendwas sagen, dass mein Mann nicht immer versteht was sie sagen 
und es dann falsch beurteilt, weißt was ich mein, die Kinder wollen 
irgendwas und sagen irgendwas, und er missversteht das, weil sie’s eben 
auf Deutsch sagen, sie sagen es ja nicht auf Englisch, und er missversteht 
das oder versteht irgendwas anderes was sie gar nicht gesagt haben und 
reagiert dann falsch darauf, weil er’s nicht versteht [I can think of one 
disadvantage, that is when the children sometimes say something and my 
husband does not always understand what they are saying and therefore 
misjudges what they’ve said, the children want something and he 
misunderstands, because they say it in German, they don’t say it in 
English, and he misunderstands it and reacts badly, because he hasn’t 
understood correctly] (Appendix F5 TI Nina, E99) 
 
Andreas: Ja jede Sprache hat seine Finessen und Deutsch ist vielleicht 
eine sehr direkte Sprache [was meinst du damit?] das heißt man lässt 
vielleicht das ‘may‘ oder das ‚could’ oder das irgendwas Konjunktiv weg 
und sagt das dann schnell hinaus und das kommt dann vielleicht bei der 
anderen Muttersprache zu direkt rüber, eher unfreundlich, ja weil es eine 
direktere Sprache ist, und man würde das wahrscheinlich dann in einer 
anderen Sprache jetzt speziell im Englischen würde man das hin und 
wieder anders sagen, und die Schnelligkeit des Lebens kommt dann halt 
ein bisschen zu schnell vielleicht herüber, und wirkt dann unfreundlich und 
gibt natürlich dann den Anstoß für Streitigkeiten oder Missverständnisse, 
ich würde das so quer so language gap nennen, diese Sachen wo man so 
aneinender vorbei redet obwohl man das Gleiche meint [du meinst dass 
es häufiger passiert wenn man eben zwei Sprachen in der Familie hat?] ja 
das denke ich schon, weil man kann nicht, außer man ist so gut, dass man 
sich so in die Tiefe auskennt in einem Sprachgefüge, aber sonst denke ich 
schon, dass jede Sprache oder jede Region vielleicht sogar anders spricht 
miteinander [Yes every language has its intricacies and German is 
probably a very direct language [what do you mean by that?] that means 
that maybe one leaves out the ‘may’ or the ‘could’ or the something 
subjunctive and says something rather quickly and maybe that is 
perceived as too direct and rather unfriendly by the other mother 
language, because it is a direct language, one would probably say that 
differently in another language, especially in English one would say that 
differently sometimes, and in the speed of life it might be perceived too 
fast and is perceived as unfriendly, and this then naturally triggers 
arguments or misunderstandings, I would call this ‘language gap’, when 
two people talk at cross-purposes although they actually mean the same 
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[do you think that happens more frequently in bilingual families?] yes I do 
think so, because you can’t–except you are that good, that you know the 
other language in such depth, but if that’s not the case I do think that every 
language or every region speaks differently with one another] (Appendix 
F6 TI Andreas, E130) 
 
Apart from advantages and disadvantages of child bilingualism three main sub-
themes arose when the interviewees reflected on their bilingual family life in Austria. I 
labeled these sub-themes under the collective ‘facts’, as I wanted to avoid assigning 
any positive or negative value to their experiences. As the researcher, I aim not to 
judge these experiences in any way, and thus view them as part of their bilingual 
family life in Austria, no more and no less. They do seem to have shaped the parents’ 
own perspectives on their family situations, and therefore, seem important to be 
included at this point.  
First, it has been pointed out previously that raising children bilingually requires 
considerable effort, and that parents should be committed to the task. It was 
mentioned by one mother that in Austrian schools a lot of work seems to be done at 
home, which requires more time for at least one parent to be home as well, especially 
when the children are still young and still need help and support.  
The second important topic that appears over and over throughout the 
interviews is the integration process for the English-speaking parents. It has been 
pointed out that this process was thought to be easier than it turned out to be, 
especially in regards to learning a foreign language.  
 
Tracy: I think I was a little naïve to be quite honest, I think I thought oh 
move here and just immerse myself in the culture and I’ll just pick it up like 
everybody else, no! (Appendix F4 TI Tracy, E75) 
 
Moving here with an English language background seems to be both an advantage 
and a disadvantage. It has been widely agreed however, that learning the language 
is part of the integration process and essential if you want to fully experience the 
culture.  
 
Bernhard: [D]as ist ein Vorteil und ein Nachteil, dass viele Englisch 
sprechen in unserer Generation, weil es halt eben auch für die Tracy 
schwieriger macht das Deutsch immer zu benutzen quasi, auf der anderen 
Seite hast du auch immer diese Auswegmöglichkeit, wenn du jetzt 
irgendwas nicht rüber bringst auf Deutsch auf der Straße irgendwie, dann 
kannst du es noch immer auf Englisch versuchen [It is an advantage and a 
disadvantage, that many speak English in our generation, because it 
makes it harder for Tracy to always use German, on the other hand you 
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always have this backdoor in case you cannot express something in 
German on the street somehow, then you can still try it in English] 
(Appendix F4 TI Bernhard, E83) 
 
The interview data shows that the process of integration or immersion into a different 
culture can lead to a loss of identity. It seems important to find a balance between 
immersion into the Austrian culture and nurturing the English identity with English 
community contacts. Within the family this means one must work harder in order to 
give the children the non-community language part. 
 
Tracy: I mean to be honest, the majority, my initial thought when I moved 
here, and when I started to have children, what I initially thought was this 
is our home I’m not gonna raise my kids as expats, so I never put them in 
any kind of international school, and I didn’t work to hang with just 
American, English speaking people, I really immersed them into the 
Austrian culture, wanted them to go to school here in P. and develop 
friendships in the area we lived in, and that’s what I did, that’s what they 
did and that’s what they have, and I am very happy about it, but I have to 
be honest, in the last year or two I’ve kind of changed some of my 
thoughts about it, because for me it became very isolating, because I was 
really so immersed in the Austrian culture that I started to lose who I am, 
and felt like, where is my identity? So in the last couple of years I’ve 
actually been developing more friendships with the English community, 
there is a big English circle here in the area which I didn’t even know 
about, it’s been years, I mean it’s been years before I even knew about it, 
and so I’ve been developing more friendships and contacts with the 
English community, and I think it’s necessary (Appendix F4 TI Tracy, E70) 
 
Tracy: I mean, the only negative thing I can say is, because our family is 
so dominated by German that I start to feel a little like where is my side, 
you know, my kids are born and raised in Austria, they speak fluent 
German, they’re little Austrians, but they’re not, they are half American, so, 
I do start to feel a little lopsided, kind of like, I would like my kids also have 
half of me, but it’s hard to do that if you’re living in this country, you can’t 
have both worlds one hundred percent, you know, since I’m married to an 
Austrian, but it’s only a small facet, and basically I just have to work harder 
to give them my part, and expose them to where I come from, my history 
(Appendix F4 TI Tracy, E75)  
 
From a relationship perspective it has been pointed out that being in a bilingual 
relationship can be challenging at times. For one thing, communication can be more 
complicated, and for another Austria is not ‘neutral ground’, but rather the home for at 
least one partner in the case of my interviewees (with the exception of Joana and 
Henry). In the end however, a mixed relationship is viewed by most as a blessing, 
rather than a burden. 
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Bernhard: [D]ie Wortmeldungen die ich vorher erwähnt hab, dass es das 
Leben nicht einfacher macht ist halt klar, weil es ist halt schwierig wenn 
einer nicht an seinem Heimatort ist und speziell glaube ich in einer 
Situation wie wir [...] wenn einer an seinem Ort ist und der andere nicht 
dann ist es immer schwieriger, ich glaube es wäre wahrscheinlich 
einfacher gewesen wenn wir uns irgendwo neutraler hingesetzt hätten 
nach, keine Ahnung, England oder Frankreich, oder was auch immer, 
dann wäre es vielleicht für uns Beide generell einfacher, so ist es halt für 
mich einfacher wahrscheinlich, aber auch nicht wirklich, weil ich natürlich 
wenn die Tracy Probleme hat das auch wieder zurück bekomme, ich finde 
es nur positiv, es bringt irrsinnig viele neue Perspektiven ins Leben finde 
ich, du lebst einfach ein ganz anderes Leben, als jemand der hier eine 
Wienerin heiratet ja, das ist einfach, ja auch die Urlaube die dort sind, die 
ganzen Menschen die damit verbunden sind, also nur positiv ja [What I’ve 
said before, that it doesn’t make life easier is clear, because it is difficult if 
one person is not home and especially in a situation like ours, if one is in 
the home country and the other one is not then it is always more difficult, I 
think it would have been easier if we settled somewhere more neutral, no 
idea, England or France, or wherever, then it would be generally easier for 
the both of us, so it is probably easier for me, but not really, because if 
Tracy has problems it bounces back at me, I think it is only positive, it 
brings a lot of new perspectives into life I think, you live a totally different 
life than someone who marries a Viennese girl, that’s just, also the travels, 
all the people that are connected with it, everything is only positive yes] 
(Appendix F4 TI Bernhard, E82 f.) 
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5.2.5. Language status 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 20: Thematic map: Parents’ perception of language status 
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The next theme, which emerged throughout my conversations with the subjects, 
is the parents’ perception of language status. This theme directly relates to research 
question V, which is, ‘are German-English bilingual families aware of their rather 
privileged bilingual status compared to the one of speakers of less prestigious 
languages, and if so, how is it perceived’?  
The interview data suggests that the parents of this study are well aware of their 
beneficial language position. Advantages of English in particular, as well as 
advantages of the combination of English and German have been pointed out 
repeatedly. However, also the status positions of Austria’s main immigrant languages 
have been reflected upon. In general, some languages are seen as more beneficial 
or useful than others. Henry explains, 
 
Henry: I’d see some languages as being more beneficial or useful or 
interesting than others […] you know some languages I think are more 
useful just because they are more widely spoken and the opportunities are 
more apparent, so yeah amongst the European languages German, 
Spanish are probably the most widely spoken, worldwide, then within 
Europe French is an important language and then I think beyond that you 
got, I think you too can learn Arabic, as an English person or Chinese, 
Japanese you would stand out massively, there would also be 
opportunities there if you wanted to work in one of those countries or 
elsewhere and use that language (Appendix F1 TI Henry, E24) 
 
In regards to their own family language situation, emphasis has been put on the 
advantages of English and German, and both the advantages and disadvantages of 
Austria’s immigrant languages. The benefits for speaking English are seen from an 
international or European perspective, as well as an Austrian perspective. Both 
standpoints essentially overlap to some degree. From an international perspective 
English is viewed as a world communication language and therefore “a top language 
to have”. From an Austrian perspective knowledge of English is beneficial, as it is 
taught as the first foreign language in school. The children growing up in the bilingual 
families naturally have advantages over children with a different language 
background. Either standpoint clearly reflects that English is a widely spoken 
language, and therefore opportunities, especially economic ones, are more obvious. 
Consequently English is seen as being more beneficial or interesting.  
 
Hannah: I definitely think English is probably still a top language to have, 
you know, if you go any place I think internationally and you have a lot of 
people coming from a lot of different places they’ll all settle in English as 
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their language that they would try and speak together, in that case I think 
that English is still a major positive thing (Appendix F6 TI Hannah, E125) 
 
Nina: Naja schon weil Englisch halt eine wichtige Zweitsprache ist, und 
das war auf den Seychellen damals so, die wollten nicht Kreole reden mit 
unseren Kinder, die wollten Englisch lernen, weil sie wissen mit Kreole 
kommt man nicht weit, und das ist halt eine Tatsache, ist halt leider, naja 
leider, ist halt so, dass Englisch sehr weit verbreitet gesprochen wird [...] 
gegenüber kleineren Sprachen ist es sicher vorteilhaft Englisch ja [Well, 
yes, because English is an important second language, that was the same 
back then at Seychelles, they didn’t want to talk Creole with our children, 
they wanted to learn English, because they knew they can’t get far with 
Creole, that is a fact, that is unfortunate, well unfortunate, that is how it is, 
English is widely spoken [...] so compared to little languages it is definitely 
an advantage yes] (Appendix F5 TI Nina, E99 f.) 
 
German is viewed as beneficial for the following reasons: First, it is a good language 
to have within Europe, as the German-speaking population is fairly large; second, 
because worldwide the language hardly holds prejudices (as concerns its prestige) 
and third, because German is known as a difficult language to learn in adulthood and 
therefore it is highly regarded and it seen as a great asset to already ‘have it’ at 
young age.   
 
Tracy: I think it’s an advantage to have English and these two particular 
languages obviously, because German is where we live and all the 
surrounded countries with Switzerland and Germany, so I think it’s an 
advantage (Appendix F4 TI Tracy, E75) 
 
Joana: I don’t think German is that bad of a one to have I guess there are 
not that many places where that would be a problem (Appendix F1 TI 
Joana, E13) 
 
Adam: [D]ie bewundern die dass die Deutsch sprechen, weil Deutsch ist 
ja bekannterweise doch relativ schwer, das ist im Erwachsenenalter nicht 
mehr so leicht zu lernen [They admire them for speaking German, 
because German is known to be relatively difficult, it is not so easy to learn 
as an adult anymore] (Appendix F3 Adam, E61) 
 
In regards to immigrant languages in Austria the interviewees basically presented two 
perspectives. First, many view Eastern European languages as good languages to 
know in Austria mainly for economic reasons, as the borders have opened and given 
Austria’s location, these languages are certainly attractive.  
 
Chris: Eastern-European languages are very useful if you’re working with 
Eastern-block countries, and sure it has its value, there are different sets 
of values (Appendix F5 TI Chris, E108) 
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Hannah: Eastern languages are obviously coming up in the fact that there 
is a lot of business going on and things going on in the eastern European 
languages (Appendix F6 TI Hannah, E125) 
 
At the same time it has been frequently pointed out, that bilingual children with an 
immigrant language background in Austria are underestimated in regards to their 
bilingualism. Because of the low language prestige they also have a harder time to 
be accepted in society. Most parents agree, however, that bilingualism, no matter 
what language, is a skill that is beneficial intellectually and will “help you as a 
person”. (Appendix F1 TI Henry, E24)  
 
Lilly: oh like you mean like Turkish family and? […] well, I think that’s 
underrated that they–I don’t know, I just feel like they are also bilingual 
and sometimes people seem to forget that, that it’s also a great advantage 
for their kids’ brains to be growing up in two language and sometimes 
people just say ‘oh’ you know, Turkish or Serbo-Croatians, so they’re 
actually learning, well yeah [so, do you think they have it harder here to be 
accepted?] yeah definitely to be accepted as a, I mean sometimes people 
are like ‘wow, your kids grow up speaking two languages, wow, wow’, you 
know and I have to say, yeah if you think English is better but most kids in 
Sarah’s and Oliver’s classes grow up speaking two languages (Appendix 
F3 TI Lilly, E54) 
 
Secondly, the interview data suggests that there is awareness for differences in 
language prestige. A number of interviewees realize that this phenomenon has 
different consequences for different languages at different places all around the 
world. Moreover, it is believed that reasons for stigmatizing low prestige languages 
go beyond the languages as such. (See Bernhard) 
 
Joana: [T]here is always negative connotation with certain, for instance in 
Austria I think hearing a Eastern-European language along with German is 
often viewed as more negative than for instance if you hear English with 
another language or even Spanish or French–that way–is more negative 
for whatever reason and I suspect the same prejudices if you like exist all 
around the world depending on like for instance in America I guess 
Spanish is viewed less well as somebody who is German and English I 
suspect that would be viewed better than if they were Spanish because 
they have the Mexicans which the U.S.–I mean generalizations here–tend 
to view as their poor cousins if you like so I think those types of prejudices 
exist all over the world just depends where you are as to what prejudice 
there is (Appendix F1 TI Joana, E13) 
 
Bernhard: [W]ir haben auch auf jeden Fall auch Vorteile gegenüber 
anderen, weil Türkisch einfach gesellschaftlich nicht so hoch angesehen 
ist, das hat jetzt gar nicht mit der Sprache zu tun sonder einfach mit der 
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Gesamtsituation, wir leben einfach in einer ganz anderen– also ich glaube 
als Englischsprachiger oder als Ausländer aus einem zivilisiertem–oder 
aus einem Land wo halt reiche Leute herkommen, hast du einen anderen 
Einstieg als wenn du aus der Türkei kommst und dich in Österreich 
sesshaft machen willst [We have definitely advantages over others, 
because Turkish is not as highly regarded in society, that does not have to 
do with the language but with the whole situation, we simply live in a totally 
different–well, I believe as an English speaker or as foreigner from a 
civilized country–or a country where rich people come from, you have a 
totally different start than coming from Turkey and trying to settle in 
Austria] (Appendix F4 TI Bernhard, E83) 
 
This suggests that the interviewees recognize that socio-political circumstances are 
highly responsible for language status. 
 
109 
5.2.6. Advice to others 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 21: Thematic-map: Parents’ advice to other German-English bilingual families in Austria 
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The last point of interest concerns the advice the parents of my study give to 
other families in a similar language situation. The advice given can be basically 
divided into advice that concerns the children and advice that concerns solely the 
parents.  
In regards to the former, parents generally recommend raising children 
bilingually. In this respect they advise to be committed to the task and to be 
determined to persevere. Advice can be further divided into recommended language 
strategies and practical things that parents can do to help their children language-
wise. When parents come from different language backgrounds the interviewees 
largely recommend applying the ‘one person–one language’ principle. In case both 
parents come from the same language background the ‘Home Language versus 
‘Community Language’ approach is suggested. In either case however, parents 
advise to be natural about it and to separate the languages by person. It is even 
discouraged to separate languages by situation as this is said to be more confusing 
for the children, especially at a young age. It was also mentioned that the children 
should be encouraged to speak back in the language they are addressed in as much 
as possible.  
 
Lilly: have them speak back in English as much they can, ‘cause if they 
only just hear–I’ve heard a lot of some families where they just hear 
English but they speak back in German and later they might– I mean 
maybe they’re just embarrassed and they are not doing it, but later they 
might not be able to speak it (Appendix F3 TI Lilly, E53 f.) 
 
Furthermore, language quality appeared as a sub-theme in the interviews. In 
this regard it is mainly advised against mixing the languages and to provide them 
with proper language input. 
 
Emily: [T]ry to keep them from mixing the languages […] but at the same 
time speak good English, speak good German, yeah (Appendix F2 TI 
Emily, E40) 
 
Apart from recommended language rules parents propose certain useful things and 
activities which parents in similar circumstances can do in order to help their children 
with their languages. If English is the language of the home, such as in the case of 
Joana and Henry’s family where both parents share an English-speaking 
background, support of German input seems essential. A German-speaking 
caretaker, German CDs, tapes and television, and a reasonable time spent in the 
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country helps to provide the children with adequate German input when they are 
young. 
 
Henry: I think if you move here like we did you wanna spend long 
enough–so that they get properly immersed into the culture ‘cause if they 
spend a year or two well it’s, you know, they learn a bit but then they’ll 
forget as quickly as they learned it, so spend enough time so they, if you 
can, that they can have a proper understanding (Appendix F1 TI Henry, 
E23) 
 
Parents with a mixed language background recommend exposing the children to the 
non-dominant language of the community, in this case English, as much as possible. 
Precisely, this means to obviously talk to the children in English about various topics 
to provide them with enough vocabulary. Various other popular activities include 
watching DVDs and movies in English, reading English books and also use the radio, 
games and/or the computer for language activities.  
 
Tracy: My definite mistake was not exposing Lea more to English as a 
young child, the friends that I have that are bilingual families and their kids 
speak really good English, what I’ve observed was they did much more 
with the English community when their kids were young, and their kids 
speak very good English, and I did not, I was pretty much immersed into 
the Austrian culture, spent most of my time with Austrians and my kids did 
too and I think if Lea, if I would have done more with the English 
community and she was constantly exposed to it on a weekly level or 
every other day, I think that her language, her English would be much 
better, so I think that if you move here and this is gonna be your home, 
you should definitely get involved and immerse yourself in the culture, but 
from a language standpoint definitely expose kids more to language that 
you come from if you want them to speak fluently without accent, I think 
(Appendix F4 TI Tracy, E74) 
 
It is also seen as important to expose the children to cultural aspects. In order to 
provide them with cultural input they can for one, take part in Skype conversations 
with family members but more importantly, experience submersion in the actual 
country of origin. It is viewed as significant from both a cultural and a language 
standpoint.  
 
Chris: [T]here are practical things you can do, like submersion in 
language, you need to go and visit an English-speaking country and stay 
for a reasonable period of time and do it reasonably often, and that really 
helps, especially in younger age (Appendix F5 TI Chris, E107) 
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One more point of advice concerns correcting the children’s language output. A 
number of parents mentioned that they help to explain new words, and to a lesser 
extent correct their pronunciation and grammar mistakes. German articles seem to 
be the most common mistakes among the children. Emphasis is put on pointing out 
mistakes rather than to correct them excessively in conversations: “if they do mix 
things up, we just wanna make sure they know”. (Appendix F1 TI Henry, E22) The 
vast majority of parents help their children with their German homework, and in 
regards to English they recommend to encourage writing. 
 
Lilly: I guess I would say don’t forget the spelling ‘cause it doesn’t come 
naturally […] I think definitely it’s been great, I can’t quite put it into words 
but I would definitely recommend it, it’s really great (Appendix F3 TI Lilly, 
E53 f.) 
 
Apart from raising the children in both languages, being a bilingual family also means 
that at least one parent is living in a foreign country and this certainly brings 
challenges with it as discussed previously. These challenges, say the interviewees, 
do not necessarily concern the children or their bilingual upbringing itself, but rather 
the personal level and relationship level of the parents. Advice from the interviewees 
thus is addressed to those parents coming from the non-dominant language group. 
One major suggestion is to get involved and immersed in the culture that you decide 
to live in. This also includes learning the language as otherwise “you don’t properly 
integrate you’re not properly living in that country”. (Appendix F1 TI Joana, E14) The 
following recommendations thus concern language learning for the parents: 
 
Tracy: I think the biggest problem with me, and it’s probably good for 
everybody is, when you go somewhere and learn a language you have to 
dive into it and do nothing but that, and you have to enroll yourself in a 
course where it’s intensive, where you go every day, sometimes twice a 
day, I know people who did that, and you just think, eat and everything 
that language, and I didn’t do it like that, I went I took courses, I quit, I 
started working, and then I was working in English, and then I would go 
and take courses again, I don’t think–it’s not really the best way (Appendix 
F4 TI Tracy, E68) 
 
Hannah: I do recommend actually to anybody […] I said you know any 
DVD, you can get any series now on DVD and you can change it over to 
the English, or even if you are watching it on TV often times you can 
change it then, if you already know something, but you know, maybe not 
anymore, The O.C. was very popular and that’s on DVD, you can watch it 
in German and again it doesn’t bother you because you already know 
what’s happened, you know (Appendix F6 TI Hannah, E116) 
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The interview data overall suggests that deciding to live in another country, to start a 
family and raise children bilingually undoubtedly requires effort and commitment. It 
seems important to be aware of these challenges, as they are easily underestimated. 
Nonetheless, any one of those family members believes that their experiences have 
been extremely positive and enriching for their lives and that in the end all the 
positives, and the advantages outweigh the struggles and disadvantages bilingual 
families have to face from time to time.  
 
Lilly: I think definitely it’s been great, I can’t quite put it into words but I 
would definitely recommend it, it’s really great (Appendix F3 TI Lilly, E53 f.) 
 
What has to be kept in mind here is that all parents of my study have stayed couples, 
which provides an important emotional basis for family life. 
5.3. Summary of findings and reflections 
For the qualitative analysis of my data I used the method of thematic analysis 
with clear guidelines outlined by Braun and Clarke (2006). To describe the largest 
theme, the family language setting, I looked at the individual circumstances of the 
different families. For the other relevant themes of this project I aimed to find 
overlapping patterns and/or patterns that seemed significant for the respective 
theme. As concerns the family language setting I considered the language strategies 
and the language behavior of those six families. The latter issue included a closer 
analysis of language preference, language mixing, changes in language behavior 
and lastly, language level.  
In relation to language strategies the data shows an overall preference for the 
‘one person – one language’ rule. From the families’ own experiences and from 
looking around in their surrounding bilingual family environment, parents seem to 
support the belief that it works best to build a relationship with the child in one 
language. In this respect the parents of this study also believe that using your own 
language with the child is the most natural approach. A crucial factor for the language 
parents chose to speak with their children is high language competence. Although 
the basic language strategies that have been employed by those families are very 
similar, the overall language behavior still differs greatly.  
Language behavior has proven to be a complex issue. It depends on multiple 
factors and varies even between members of the same family. The research data 
suggests that these factors are the close language environment, the parents’ 
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insistency on their children to reply in the respective language, and individual 
differences. Language preference appears to be strongly related to language identity 
and language proficiency. The data suggests that parents find it difficult to assess 
their children’s language preference, because their perspective is somehow limited. 
The children’s language portraits, too hardly show a clear language preference, but 
more a bilingual language identity.  
Language mixing is an apparent feature in all those families’ language behavior. 
It is generally viewed as being “bad”, especially at a young age. At the same time it is 
acknowledged as something that is part of the families’ language use. The parental 
interviews show different purposes for mixing. First, to clarify what has been said in 
the other language in order to make sure to be understood; second, because of 
emotional motivation; third, it is part of language development and fourth, it is used 
as bilingual communication strategy. Parents express their worries about mixing 
mainly in relation to the children’s language development. Döpke (1998: 12) suggests 
that parents can,  
 
quickly detect areas of gaps between the minority language and the 
dominant language through the child’s mixing. Parents who are sensitive 
to their children’s language needs can exploit mixing in the child’s output 
as a guide to necessary modifications in the input. This might be with 
respect to frequency of lexical items or grammatical structure, or call for 
new areas of content. 
 
Changes in language behavior occur naturally, as language input changes with shifts 
in individual language surroundings, and in language development. The data shows 
that, as the children’s language development advances both languages become 
progressively more separated and therefore the children’s language mixing 
decreases. On the other hand the parent’s language mixing in most cases seems to 
increase with growing language proficiency; it appears to develop into a language 
behavior habit. What concerns the language level the analysis focused on different 
perceptions of the children’s language levels. What has been found is that in order to 
evaluate a child’s language level the child’s own view seems to be significant.  
The next theme that has been investigated was the children’s language identity. 
What can be said with certainty is that all language portraits show a bilingual 
language identity. This means that the children of this study view both (and 
sometimes more) languages as part of them. The data also suggests that age 
triggers certain changes in perception of their own bilingual identity as self-
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awareness changes. The older the child the clearer seem the places and functions of 
the languages. The findings also imply that meaningful attachment to a language 
develops at some point after primary school age. The children’s portraits also show 
openness for other language and ambition for future language learning. What is 
significant about the portraits task itself is that it seemed that the older the child, the 
better the child realized the task. To include the parents into the task has shown to 
be important to make the children feel more comfortable.   
‘Reactions to the families’ bilingualism’ was another theme explored. Overall 
positive reactions from close family members vastly dominate. The few negative 
reactions that have been mentioned by the interviewees seem to have two underlying 
motives. First there can be feelings of worry, which is mostly related to relatives not 
wanting to be excluded. This fear however seems to disappear as the children grow 
up and become more competent in both languages. The second motive for a 
negative attitude from the family side seems to be lack of understanding such as in 
Emily’s case. For her the destructive attitudes of her in-laws have been a struggle. 
Lack of understanding also occurs when relatives do not seem to understand the 
idea of a bilingual family as such, because of their own monolingual perspective. 
Reactions from friends have also shown to be very positive. The majority of 
interviewees explicitly stated not to have experienced any negative responses from 
friends towards their multilingualism. The dominance of positive reactions for a large 
part certainly relates to high language prestige. Other factors that seem to influence 
people’s attitudes are their individual language backgrounds and their level of 
education. 
The section ‘advantages and disadvantages’ covered the parents view on child 
bilingualism as well as significant experiences in their bilingual family life in Austria. 
All parents view child bilingualism as a massive benefit. From a learning perspective 
they believe that children acquire languages easier, and that when having two 
languages to start with it will also help them to add other languages later in life. In this 
connection child bilingualism is also seen as cognitive and intellectual advantage. 
Apart from that it is said to help them personally as it opens their perspectives and 
broadens their horizons. Parents also pointed out the economic advantages their 
children will benefit from in their future. ‘Being different’ is said to be the main 
disadvantage for the children, which can be difficult at various stages of childhood. In 
the long run this difference is not seen as negative however, but rather as something 
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that strengthens their identity. What parents reflect about their bilingual family life is 
that raising children in two languages requires considerable effort and parents should 
be committed to the task. Obviously, communication can be complicated in a 
bilingual home, which can lead to misunderstandings more easily. One crucial issue 
in the lives of these families seems to have been the integration process for the 
English-speaking parent. Moving here with an English language background seems 
to be both an advantage and a disadvantage. Parents agree, however, that learning 
the language is part of the integration process and essential to fully experience the 
culture. The data shows that integration and immersion can be very challenging at 
times, both for the individual and for the couple in its relationship. It seems important 
to find a balance between immersion into the Austrian culture and nurturing the 
English identity with English community contacts. In the end, a bilingual home shows 
to be a great enrichment for the lives of the participant family members.  
Language status was another point of interest in the data analysis. The 
interview data shows that parents are well aware of their privileged language 
position. English, as a worldwide communication language, is viewed as more useful, 
because opportunities, especially economic ones, are more apparent. In regards to 
immigrant languages in Austria it has been noted that bilingualism of immigrants is 
often underrated. The data shows awareness for differences in language prestige. It 
has also been said that language status is strongly related to socio-political factors, 
and thus language prestige goes beyond languages as such. De Cillia (Zoidl 2012) 
explains in an interview for the Austrian newspaper ‘derStandard’ why he believes 
Turkish is stigmatized in Austria: 
 
Das ist vielmehr eine Frage des politischen Diskurses, in dem seit fast 20 
Jahren bestimmte Politiker versuchen, in Wahlkämpfen durch 
Ausgrenzung von Zuwanderern Stimmen zu bekommen. Diese Politik führt 
dazu, dass Türkisch in Österreich stigmatisiert ist. […] Das hat meines 
Erachtens rein politische Gründe. Die stehen in Zusammenhang mit 
Slogans wie “Deutsch statt nix verstehen”, “Daham statt Islam” und “Es 
reicht! Wer bei uns lebt, muss unsere Sprache können. Ohne Deutschkurs 
keine Zuwanderung. [This is more a question of political discourse, where 
for almost twenty years politicians have tried to gain votes in election 
campaigns by being tough on immigration. This political agenda has led to 
the stigmatization of Turkish […] in my view this has only political reasons. 
They stand in connection with political slogans like “German instead of not 
understanding”, “Home instead of Islam” and “It’s enough! Who lives here 
has to know our language. Without German course no immigration.] (Der 
Standard, De Cillia 2012)  
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The last point of interest was the parent’s advice to other families in a similar 
language situation. Various practical activities have been recommended to help their 
children language-wise. Most obviously, regular and sufficient language input in both 
languages is essential. As important as the language input seems to be, the cultural 
input, especially the one of the non-dominant culture. Generally, parents recommend 
raising children bilingually and they advise to be determined to the task and 
persevere.  
6. Conclusion 
The present paper has dealt intensively with the theoretical background of 
bilingualism, in particular childhood bilingualism and bilingual development. It has 
portrayed the socio-cultural and linguistic background, that is, the language situation 
in Austria, as well as the concept of the bilingual family. The empirical study has 
served to provide a better understanding for the linguistic circumstances of and 
relevant issues for German-English bilingual families who live in the surrounding 
areas of Vienna. 
Extensive research in the field of bilingualism, both in the literature and the 
empirical study that has been conducted with six bilingual families, has led me to the 
following conclusion: Research in the field of bilingualism has come a long way in the 
last half century. It has been increasingly discovered that describing individual 
bilingualism is far from simple and that its definition strongly depends on what is 
viewed as a language and what is actually meant by ‘knowing’ or ‘speaking’ a 
language (see chapter 2.1.1.). Thus, types and degrees of bilingualism vary widely 
and so do its descriptions. The role of influencing social factors has been given 
greater importance in recent years. Hoffmann for example suggests to create 
‘bilingual profiles’ of the bilinguals studied that capture those aspects as detailed as 
possible. She writes that 
 
[the] more detailed bilingual profiles become, the more insights we shall 
gather and the nearer we shall get to valid generalizations on which to 
base a [comprehensive] theory. (Hoffmann1991: 31) 
 
Child bilingualism (see chapter 2.2.) in particular has been under great debate 
among linguists. Whilst negative reputation was spread during the 1960s, studies 
that have supported those negative views have been more and more undermined for 
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their methodological flaws. Moreover, political motivation seems to have been a 
crucial trigger for belitteling child bilingualism in those years. Extremely positive views 
towards infant bilingualism developed shortly after which supported the position that 
children make better bilinguals than adults. This standpoint however, has also been 
questioned among linguists and has increasingly been viewed as being too 
enthusiastic. Many researchers therefore agree that the studied phenomenon is more 
complex and that many factors have to be taken into consideration in order to build a 
comprehensive theory. (Hoffmann 1991; Harding-Esch & Riley 2003; Baker 2006) 
Children certainly have advantages when it comes to bilingual language acquisition; 
those advantages can however simply not be compared to those of older learners. 
While earlier studies focused strongly on biological factors that may facilitate 
language acquisition for children, more recent research increasingly abandons the 
view of merely physical advantages and emphasizes psychological and social 
aspects that appear to influence language acquisition and development a great deal. 
(Hoffmann 1991) Hitherto research in bilingual development in children suggests that 
bilingual development actually does not significantly differ from monolingual 
development. Researchers stress however, that bilingual first language acquisition 
(BFLA) has to be studied in its own right, as it does not compare to monolingual first 
language acquisition (MFLA). (McLaughlin 1978; De Houwer 2009) What is indeed 
special for infant bilinguals is that, as opposed to late bilinguals, language plays a 
fundamental role in their first socialization process.  
 
First language acquisition thus differs from all subsequent language 
acquisition or learning in that the young child experiences language use, 
for the first time, in a social context, with the social consequences that this 
fact may entail; this is the case whether one or more languages are 
acquired from birth. (Hoffmann 1991: 34) 
 
This might be crucial in connection to language identity, which may explain why 
early bilinguals often seem to be more successful than late bilinguals when it comes 
to results of language proficiency. What has been repeatedly shown in this paper is 
that bilingualism is not an isolated phenomenon but occurs while exposed to various 
significant social factors. For this reason it seemed important to set the social and 
linguistic context for the empirical study. To do so, an account on languages and 
language-related policies in Austria has been provided. Chapter 3 illustrates how 
political decisions throughout history determine the country’s language situation. In 
particular as regards educational policies and immigrant language policies; the latter 
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explains to a large degree current stigmatization towards minority languages in 
Austria.  
English fills a unique position in the context of Austria’s language situation. The 
wide demand and use of English internationally shows results in European language 
policies, particularly in educational policies in favor of the language. In Austria the 
average student who follows the regular national school path is confronted with 
English from early on, if attending special or intensive programs, then even more so. 
Consequently, Austrians from a very young age learn that achieving proficiency in 
the English language is a nationally appreciated goal to be achieved, which boosts 
the social status of the language on a national scale  (see De Cillia 2003). 
In general it can be agreed that English receives high prestige in this country as 
in many others, which undoubtedly puts English speakers in a very different position 
than speakers of less prestigious languages. The language relationship between 
English and German has also been looked at and it has been shown that the two 
languages are closely related on the language family tree. Language relationship 
between languages can ease the learning experience for language learners. In 
regards to early bilingualism, Harding-Esch and Riley (2003: 83 f.) point out that, “the 
particular pair of languages concerned does not make much difference to the 
eventual outcome” of the bilingualism that will be achieved. 
In addition to the theory background the empirical study served to gain deeper 
understanding of the studied language family situations at hand. The initial 
description of the family language settings aimed to provide an overview of the 
different family cases. Among those six families of the empirical study the most 
popular language strategy appears to be the ‘one person – one language’ approach. 
The parents all agree that in their experience tying one language to one person has 
proven to be most successful. Language competence is considered as a crucial 
factor in respect to the decision of what language to use with the child. The 
complexity of language behavior in general seems to depend mainly on the close 
language environment, the parents’ commitment to bilingual up-bringing and 
individual differences. Changes in language behavior occur naturally as language 
input changes in individual language environment and developmental changes. 
Language preference seems to be strongly related to language identity and language 
proficiency (see chapter 5.2.1.). 
The children’s language portraits all show bilingual language identities, which 
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suggests that the children view both languages as being a part of them. This seems 
to be crucial for motivational reasons, both for the language development of their own 
‘mother/father-tongues’ as well as for forming ambitions for additional future language 
learning. Language mixing, although met by disapproval among the parents, is at the 
same time acknowledged as part of all families’ language behavior. The data 
suggests that language mixing is used for the following reasons: First, to clarify what 
has been said in the other language in order to make sure to be understood; second, 
because of emotional motivation; third, it is part of language development and fourth, 
it is used as bilingual communication strategy (see chapter 5.2.2). 
Reactions to the families’ bilingualism and what the parents view as advantages 
and disadvantages of their linguistic diversity provide an idea about the experiences 
of those bilingual family-lives in Austria. The vast dominance of positive reactions 
towards the families’ bilingualism seems to have three central motives: the high 
language prestige, people’s individual language backgrounds and their level of 
education. Doubts about bilingual upbringing from close relatives seem to mostly 
relate to fear of being excluded. It seems extremely important for close kin such as 
grandparents to be able to talk to their grandchildren. This fear, however, seems to 
disappear as the children’s language proficiency increases (see chapter 5.2.3.). 
 All parents view child bilingualism as a massive benefit. The interviewees see 
learning benefits, cognitive and intellectual advantages, personal and cultural 
benefits, and also economic advantages. ‘Being different’ is said to be the main 
disadvantage for the children, which can be difficult at various stages of childhood. In 
the long run this difference is not seen as negative, however, but rather as something 
that strengthens their individual identity (see chapter 5.2.4.). 
One crucial issue in the lives of these families appears to have been the 
integration process for the English-speaking parent. Integration or immersion into a 
different culture has shown to be challenging at times, both for the individual and for 
the relationship. It seems important to find a balance between immersion into the 
Austrian culture and nurturing the English identity with English community contacts. 
The interviewees show awareness for differences in language prestige. They 
acknowledge their privileged language status compared to immigrant languages in 
Austria and some parents reflect on socio-political factors that play a significant role 
in this respect. The last point of interest concerns what the parents would advise 
other families in comparable situations. Clearly, regular and sufficient language input, 
121 
as well as cultural input, particularly of the non-dominant culture, seems to be 
essential. Besides, various practical activities have been recommended that parents 
can do in order to help their children language-wise (see chapter 5.2.6.).  
Overall, parents agree that the bilingual home has enriched their personal lives 
greatly and that although it can be challenging at times they would certainly 
recommend it to others. Raising children in two languages is said to require 
considerable effort and parents should be committed to the task. But they are 
encouraged to do so by the parents of the bilingual families investigated. Most 
importantly, they must persevere. “I think definitely it’s been great, I can’t quite put it 
into words but I would definitely recommend it, it’s really great.” (Appendix F3 TI Lilly, 
E54) 
The collected data offers adequate material for further research. Whether it is 
looking at each family case separately and in further detail or focusing on other 
interesting themes, such as the late bilingualism of the parents of this study, is open 
to future investigation. The language portraits may be used for further in-depth 
analysis and comparison to other portraits that have been explored in pre-existing 
research. All in all, this project opened up various possibilities for future studies that 
this study alone could not fit into its dimensional limits. 
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9. Appendix B 
9.1. Interview mother/father English 
Historical causes/background/Individual and social context 
 
1) Personal background: 
!  Where were you born? 
!  Where did you grow up? 
!  What languages do you speak? What languages do you understand? what level? 
!  When did you start learning L2? (where/how) 
 
" Do you speak your husband’s/wife’s mother tongue and vice versa? / Do you and your 
husband/wife speak the community language (German)? Proficiency? 
 
Since when do you live in Austria?  
Why did you come to Austria in the first place? 
How long have you been living here? 
Where did you live before? 
 
2) Family 
Parents? (where do they live, what languages do they speak?) * 
Siblings? (where do they live, what languages do they speak?) * 
Other family members? (where do they live? do any of them speak more than one language?) * 
close friends? (in Austria / back home/ others) * 
Pets? 
 
" * How often do you see them? How often do you communicate with them? and How? Has it always 
been like that? 
 
Children? (What languages do they speak? understand? When did they start learning them? what 
level?) How often do you communicate with your children?  
How often do you communicate with your husband? 
 
Is there anyone else who looks after the children, like a Nanny or Au Pair for example?! How 
frequently?  
 
3) Educational background (schooling) 
4) Job/Profession 
5) Aims (professional aims, private or social aims, Interests, planning to move?) 
6) (Language) Society/individual (language) community 
What (language) society are you living in? How would you describe your own (language) community 
(monolingual/international/Austrian/bilingual/ multilingual/ English speaking) 
Has it always been like that or has it changed? If so, when? What is your position?) 
E.g. Society: Austria " monolingual (one official language); Community? 
What (language) society/community do you come from? 
 
Communicative Practices / networks involved 
 
1. Language preference  
" Do you have a personal preference in language choice? (a general preference?! What is not 
generally? dependent on context?! " person? place? topic? Why? Has it always been like that? 
why?) 
" Do your children have a personal preference in language choice? (each child; has it always 
been like that? reasons?) 
" Why do you think do they prefer language x? (each child) 
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" What do you think is your husband’s/wife’s preference in language choice? (has it always been 
like that? why?) 
 
2. Language behavior and language patterns 
2.1. Did you develop any languages rules or language patterns in your family? 
" Do you separate the languages?  
" How do you separate the languages? 
" Did these patterns change over time? 
" Did you use different strategies for your children? (or same approach?) 
2.2. Language patterns between you and your partner: 
" What language do you and your husband/wife speak to each other? 
" Was it always like that or did it change over time? (before you had children?) 
" What language do you and your husband/wife speak to each other when your children are 
around? 
" What language do you and your husband/wife speak to each other when you are not at home?  
" What language do you and your husband/wife speak when you have guests over? 
" Do you and your husband mix the languages? (frequently? Has it changed?) 
2.3. Language patterns between you and your children: 
" What language do you and your daughter/son speak to each other? (at home? not at home? 
when you have guests over? Has it always been like that?) 
" When your language choice is English/German when addressing your daughter/son, could it 
happen that she answers in German/English? Do such mixed-language exchanges occur 
frequently? When? Under what circumstances? (all children) 
2.4. If there is another caretaker (e.g. Nanny)? 
What language does he/she speak to the children? to you? Has it always been like that or did it 
change over time? 
2.5. Between your children: 
" What language do x and x speak to each other? (all children, Has it always been like that?) 
" Do you remember the first words of your children? What age? What language? 
" Do your children mix the languages? (Differences between children? if so, possible reasons?) 
If so, are you worried about that? * 
2.6. * Evaluating and influencing language behavior 
" What do you think about the way they talk with each other? 
" What do you think is your children’s view on their ability to communicate in more than one 
language? (each child?) 
" What do you do to help your children language wise? (books, songs, …) 
" What made or influenced your decision to raise your children bilingually? 
" What advice would you give other (German-English) bilingual families in Austria who decide to 
raise their child in both languages? 
 
3. Reaction of others to your family’s language behavior/use: 
" How do (monolingual) relatives react to your family’s multilingualism? Has it always been like 
that? 
" How do monolingual friends of the family react to multilingualism? (Different reactions? Has it 
always been like that?) 
 
4. General ideas about bilingualism/multilingualism 
" What do you think of (individual) bilingualism or multilingualism? (all languages? all language 
constellations? more than two languages?) 
" Do you see any advantages and disadvantages of Multilingualism? 
again to come back to your case: 
" How would you evaluate your bilingualism/multilingualism both positively and negatively? (Has 
your view changed over time? / To make it more precise: Do you see any advantages and/or 
disadvantages in your specific situation?) 
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9.2. Interview Mutter/Vater Deutsch  
 
I) Geschichtliche Ursachen/Hintergrund/Individueller und sozialer Kontext 
 
1) Persönlicher Hintergrund: 
!  Wo sind Sie geboren? 
!  Wo sind Sie aufgewachsen? 
!  Welche Sprachen sprechen Sie? Welche Sprachen verstehen Sie? Welches Level? 
!  Wann haben Sie begonnen die erste Fremdsprache zu lernen? Wo und Wie? 
 
Sprechen Sie die Sprache ihres Mannes/ihrer Frau und umgekehrt? Welches Level? 
 
Seit wann leben Sie in Österreich? 
Warum sind sie in erster Linie nach Österreich gekommen? 
Wie lange leben Sie schon hier? 
Wo haben Sie vorher gewohnt? 
 
2) Familie 
Eltern? (Wo leben Sie? Welche Sprachen sprechen Sie?)* 
Geschwister? (Wo leben Sie? Welche Sprachen sprechen Sie?)* 
Andere Familienmitglieder? (Wo leben Sie? Sprechen manche von ihnen mehr als eine Sprache?)* 
Enge Freunde? (In Österreich / Im Ausland)* 
Haustiere? 
 
" * Wie oft sehen Sie ihre Familienmitglieder? Wie oft unterhalten Sie sich mit ihnen und wie? 
 
Kinder? Welche Sprachen sprechen sie? Welche Sprachen verstehen sie? Wann haben sie 
angefangen diese zu lernen? (Wie oft sprechen Sie mit ihren Mann und mit ihren Kindern? " tägliche 
Basis?) 
 
3) Schulischer Bildungsweg  
 
4) Beruf 
 
5) Ziele und Interessen (beruflich, sozial/privat) 
 
6) In welcher Gesellschaft (sprachlich) leben Sie? Wie würden Sie ihre persönliche 
Sprachumgebung/Sprachgemeinschaft beschreiben? 
einsprachig/international/österreichisch/zweisprachig/mehrsprachig/englischsprachig. War es immer 
so oder hat es sich verändert? Wenn ja, wann? Was ist ihre Position? 
 
z.B. Gesellschaft: Österreich " einsprachig (eine offizielle Sprache). 
Sprachumgebung/Sprachgemeinschaft? 
 
7) Aus welcher Gesellschaft (sprachlich) kommen Sie? 
 
Kommunikationsbräuche / Netzwerke involviert 
 
5. Sprachvorlieben  
" Welche Sprache bevorzugen Sie? (allgemein?! Was ist nicht allgemein? hängt es vom Kontext 
ab?! " Person? Ort? Thema? Warum? War es schon immer so? warum?) 
" Welche Sprache glauben Sie bevorzugen ihre Kinder? (jedes Kind; war es immer schon so? 
mögliche Gründe?) 
" Warum glauben Sie bevorzugen ihre Kinder diese Sprache? (jedes Kind) 
" Welche Sprache glauben Sie bevorzugt ihr Mann/ihre Frau? (War es immer schon so? warum?) 
 
6. Sprachverhalten und Sprachmuster 
2.1. Haben Sie in ihrer Familie irgendwelche “Sprachregeln” entwickelt? 
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" Trennen Sie die Sprachen?  
" Wie trennen Sie die Sprachen? 
" Haben sich diese Regeln/Muster über die Jahre verändert? 
" Waren die “Sprachregeln” von Kind zu Kind unterschiedlich? Oder die Konsequenz? (oder die 
gleichen Regeln/Muster bei allen?) 
2.2. Sprachmuster zwischen Ihnen und ihrem Partner/ihrer Partnerin: 
" Welche Sprache sprechen Sie und ihr Mann/ihre Frau untereinander? 
" War es schon immer so oder hat es sich über die Jahre verändert? (bevor Sie Kinder hatten?) 
" Welche Sprache sprechen Sie und ihr Mann/ihre Frau untereinander, wenn ihre Kinder 
anwesend sind? 
" Welche Sprache sprechen Sie ihr Mann/ihre Frau untereinander, wenn Sie nicht zu Hause sind?  
" Welche Sprachen sprechen Sie und ihr Mann/ihre Frau untereinander wenn Sie Gäste zu 
Besuch haben? 
" Kommt es vor, dass Sie und ihr Mann/ihre Frau die Sprachen mischen? (kommt das oft vor? Hat 
es sich mit der Zeit geändert?)  
2.3. Sprachmuster zwischen Ihnen und ihren Kindern: 
" Welche Sprache sprechen Sie und ihre Tochter/ihr Sohn untereinander? (zu Hause? nicht zu 
Hause? wenn Gäste zu Besuch? War es immer schon so?) 
" Wenn Sie ihre Tochter/ihren Sohn auf Englisch/Deutsch ansprechen, kann es sein, dass sie auf 
Deutsch/Englisch antwortet? Kommt das häufig vor? Wann? Unter welchen Umständen? (jedes 
Kind) 
2.4. Falls es eine Kinderbetreuung gibt (z.B. Nanny)? 
Welche Sprache spricht er/sie und die Kinder untereinander? mit Ihnen? War es schon immer so 
oder hat es sich mit der Zeit geändert? 
2.5. Ihre Kinder untereinander: 
" Welche Sprache spricht x und x untereinander? (alle Kinder, War es schon immer so?) 
" Erinnern Sie sich an das erste Wort ihrer Kinder? Welches Alter? Welche Sprache? 
" Mischen ihre Kinder die Sprachen? (Unterschiede von Kind zu Kind? wenn ja, mögliche 
Gründe?) Wenn ja, sind sie besorgt darüber? * 
2.6. * Beurteilung und Beeinflussung von Sprachverhalten  
" Was halten Sie von der Art und Weise in der ihre Kinder miteinander sprechen? 
" Was glauben Sie halten ihre Kinder davon, dass sie mehr al seine Sprache sprechen können? 
(jedes Kind?)  
" Wie helfen Sie ihren Kindern sprachlich? (Bücher, Lieder, …) 
" Was hat Sie zu der Entscheidung bewegt, ihre Kinder zweisprachig zu erziehen? 
" Welchen Rat würden/können Sie anderen (Deutsch/English) zweisprachigen Familien in 
Österreich geben welche sich dazu entscheiden ihre Kinder in beiden Sprachen zu erziehen? 
 
7. Reaktion von anderen auf das Sprachverhalten der Familie: 
" Wie reagieren (einsprachige) Verwandte auf die Sprachenvielfalt ihrer Familie? War es immer 
schon so? 
" Wie reagieren (einsprachige) Freunde auf die Mehrsprachigkeit ihrer Familie? (Unterschiedliche 
Reaktionen? War es immer schon so?) 
 
8. Allgemeine Gedanken und Ideen über Zwei- bzw. Mehrsprachigkeit 
" Was halten Sie von individueller Zwei- bzw. Mehrsprachigkeit? (alle Sprachen? alle 
Sprachkonstellationen? mehr als zwei Sprachen?) 
" Sehen Sie irgendwelche Vor- bzw. Nachteile der Mehrsprachigkeit?  
um noch einmal zu ihrem Fall zurückzukehren: 
" Wie würden Sie ihre Zwei- bzw. Mehrsprachigkeit (be)werten; positiv und negativ? (Die 
Mehrsprachigkeit ihrer Familie? Hat sich ihrer Meinung mit der Zeit geändert? / Um es präziser 
auszudrücken: Sehen Sie irgendwelche vor oder Nachteile in ihrer speziellen Situation?) 
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9.3. Language Background Scales (adapted from Baker 2011) 
In which language do YOU speak to the following people? 
 
 Always in 
German 
In German 
more often 
than 
English 
In English 
and German 
equally 
In English 
more often 
than 
German 
Always in 
English 
Father      
Mother      
Brother      
Sister      
      
Husband      
Son      
Daughter      
Your 
children’s 
teachers 
     
Friends in 
Austria      
Friends 
outside 
Austria 
     
Workmates      
Neighbours      
God / other 
religious or 
spiritual 
figure 
     
Your in-laws      
Other 
relatives      
Pets      
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What language do YOU speak when: 
 
 Always in 
German 
In German 
more often 
than 
English 
In English 
and German 
equally 
In English 
more often 
than 
German 
Always in 
English 
happy      
angry      
sad      
excited      
nervous      
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Which language do YOU use with the following? 
 
 Always in 
German 
In German 
more often 
than 
English 
In German 
and English 
equally 
In English 
more often 
than 
German 
Always in 
English 
Watching TV      
Newspapers 
/ Magazines      
Reading 
books      
Video/DVDs      
Listening to 
Radio      
Listening to 
Music / CDs      
Telephone      
Text 
Messaging      
At Work      
Playing 
Sport      
Shopping      
Religion      
Computer/ 
Internet / 
www/social 
networking 
     
Other 
Leisure 
Activities 
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In which language do the following people speak TO YOU? 
 
 Always in 
German 
In German 
more often 
than 
English 
In German 
and English 
equally 
In English 
more often 
than 
German 
Always in 
English 
Father      
Mother      
Brother      
Sister      
      
Husband      
Son      
Daughter      
Your 
children’s 
teachers 
     
Friends in 
Austria 
     
Friends 
outside 
Austria 
     
Workmates      
Neighbours      
Your in-laws      
Other 
relatives 
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In which language does your SON/DAUGTHER speak to? 
 
 Always in 
German 
In German 
more often 
than 
English 
In German 
and English 
equally 
In English 
more often 
than 
German 
Always in 
English 
Father      
Mother      
Brother      
Sister      
      
Grandparents 
mother’s side 
     
Grandparents 
father’s side 
     
Other relatives 
on Mother’s 
side 
     
Other relatives 
on Father’s 
side 
     
Friends in 
School 
     
Friends 
outside 
School 
     
Friends on the 
playground 
     
Teachers      
Neighbors      
The Nanny      
Pets      
      
      
 
138 
In which language does your Son/Daughter speak to? 
 
 Always in 
German 
In German 
more often 
than 
English 
In German 
and English 
equally 
In English 
more often 
than 
German 
Always in 
English 
Father      
Mother      
Brother      
Sister      
      
Grandparents 
mother’s side 
     
Grandparents 
father’s side 
     
Other relatives 
on Mother’s 
side 
     
Other relatives 
on Father’s 
side 
     
Friends in 
kindergarten 
     
Friends 
outside 
kindergarten 
     
Friends on the 
playground 
     
Teachers      
Neighbors      
The Nanny      
Pets      
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10. Appendix C 
10.1. Language portrait girl (Krumm 2001) 
These are my languages 
Das sind meine Sprachen 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Datum:  
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10.2. Language portrait boy (Krumm 2001) 
 
These are my languages 
Das sind meine Sprachen 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Datum:  
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11. Appendix D 
11.1. Form 1: Guidelines for Transcription of Language Portrait task 
        (adapted from Powers 2005: 103-107) 
Verbatim transcription: transcribe every word using this guideline 
 
Goal of transcript: The transcript aims to facilitate later qualitative content analysis. It is designed to ease 
readability for the researcher and reader. The transcript is not intended for discourse analysis, phonological or 
phonetic analysis.  
 
Special Instruction: The language for instruction will be chosen according to the dominant language of the family 
or the dominant language of the interview, either English or German.  
 
Conventional typographic symbols to be used in this transcript are listed on a separate page. Leave grammar 
exactly as spoken. 
 
Spelling: 
!  Use conventional spelling. 
!  Use contractions: can’t, don’t, aren’t, isn’t, won’t, ain’t, or in German ich hab, ich les, er war’s and so on as 
heard. 
!  Use yeah, yup, and so on exactly as heard 
 
Language and dialect 
!  Transcribe all words according to Standard American English spelling; spell unusual words (those not in 
dictionary) as they sound. 
!  Transcribe dialect expressions verbatim when viewed as significant  
!  Use conventional spellings of all common words 
 
Punctuation of text 
!  Use basic punctuation: periods, commas, question marks, em dashes 
!  Do not use colons or semicolons 
 
False starts, broken sentences, repetition of words: 
!  Do not include false starts, broken sentences, repetitions except viewed as significant for the message 
conveyed 
!  Use em dashes between phrases, repetitions, (do NOT use ellipses) 
!  Omit repetitions of words unless used as intensifier 
 
Filler words (example: “You know,” “Like,” “Obviously,” or any phrase or word used frequently): 
!  Include all fillers 
 
Nonverbal sounds showing assent and dissent: 
!  Assent and dissent sounds: mhm [assent]; uhuh [dissent] 
!  Include all; spell as above 
!  Omit assent/dissent sounds of researcher 
 
Do not indicate the following nonverbal sounds––um, er, ooh, mmm––as follows: 
!  Do not include nonverbal sounds except oh 
 
Indicate other sounds such as laughter, coughs, sighs, and so on as follows 
!  [laughs] if it is one person, [laughter] if it is more than one person 
!  Omit other sounds such as coughs or sighs 
 
Pauses: 
!  Use comma for pauses; otherwise do not include 
 
Overlapping speech:  
!  Do not indicate overlapping speech 
 
Unclear or hard to hear words or sections 
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!  If uncertain of words/phrases, indicate as follows: 
!  place the word(s) in square brackets preceded by a question mark; [?justice reigns] 
!  Inaudible or Incomprehensible words mark as [inaudible] 
 
Foreign language 
Foreign words: The tapes include some words in other languages. 
!  Transcribe using italic font 
!  As foreign language is to be seen every language that is not the main interview language 
 
Researcher’s speech 
!  Omit researcher’s introductory instructions 
!  Omit researcher’s comments and conversation when viewed as non-relevant by ellipses […] 
 
Other sounds: 
!  Note interruptions (phones, people entering the room, other sound that override speech) by brief description 
[phone rings] in square brackets. 
 
Note expressive aspects as follows: 
!  Include emphasis if words are emphasized strongly: use bold font 
 
Numbers 
!  Spell numbers until twenty in letter words  
!  Use numbers for words over twenty 
 
Typographic symbols: 
Curly braces { } 
!  Use when two or more people are speaking at the same time; use curly braces at beginning and end of 
speech 
Square brackets [ ]: 
!  Use when you insert any comment 
!  Use when you cannot hear words, noting if you can how many words are missing 
!  Use if you are uncertain about specific word(s) and precede with a question mark [?precede] 
Question mark: 
!  Use for questions 
Em dash: 
!  Use after false starts, broken sentences, repetitions 
!  Use single inverted commas ‘ ‘ for direct speech or quotes of thoughts 
!  Use double inverted commas “ “ for interrupted speech by other family members 
" indicate interrupted speech by other family members as follows {Name: “interrupted speech”} 
11.2. Form 2: Documentation of Transcript 
        (adapted from Powers 2005: 108 f.) 
 
Transcript description/title: 
Date of recording:  
Date of transcript:  
Participants:  
Family Members:  
Researcher:  
Location of recording:  
Citation for transcript:  
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Family 1 – The Mitchells 
 
Transcript description/title: Transcript Language Portraits Family 1 
Date of recording: 1 May 2012  
Date of transcript: 1 May 2012, 4 May 2012 
Participants: Joana, Henry, Pia, Luca, Anna, Researcher 
Family members: Joana (mother), Henry (father), Pia (daughter, 10), Luca (son, 8), Anna (daughter, 5) 
Researcher: Sonja Hartmann 
Location of recording: Mitchell’s home, dining table 
Citation for transcript: Appendix F1 TLP, E25-30 
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Daughter Pia (10) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I have French, German, Spanish, Tschechisch, English that should be .. but [?error] England, Italian–
and Italian [Why did you put those languages in?] Well I put French in ‘cause I can count ‘til how–who 
knows ‘til, I don’t know how far I can count but I just can count a bit in French and so I thought that 
there is a few words so I thought I wrote–write French, that could be a future language, German 
anyway is [laughs] German is–‘cause I can speak actually–so that some people don’t even–don’t even 
see that I’m an English Shpea–that I’m–actually English sometimes […] sometimes yes, sometimes I 
speak in a kind of England actiont–accent, and Spanish I can count as well, Tschechisch I learned for 
three years but now I’ve stopped because it’d be too much and English is easy to explain why I wrote 
that–isn’t easy to–is easy to explain because of course I’ve always spoke English, and then Italian as 
we went to Italy once and I actually–actually looked at the words and I’ve remembered some of the 
words but I’ve–but I’ve almost forgotten–I’ve forgotten most of the words though, but I can almost 
remember some of them, and I want to speak Italian as well [Is there any reasons for the colors you 
chose?] No–I just–random [Is there any reason why you put languages into certain body parts, for 
example why did you put French into the head?] ‘cause I need to–I need to learn French prop–I need 
to learn French and that’s what you do here [points to her head] Italian I can wait a bit [points to the 
arm of the portrait] and that [points to Spanish] well I shouldn’t have put Spanish there [points to the 
central body] I could have put Spanish in there [points to the other arm] and these [points to German, 
England and tschechisch] I already know, so I can–they’re just [?stuck] [in your body, in your center?] 
yeah, well Spanish I can write in the arm–now wait, I’m gonna write Spanish in the arm 
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Son Luca (8) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I wrote Bulgarian, Belgian, English, German, Portuguese, Spanish, Italian, French, Dutch. […] Well, a 
few of them I just want to speak […] Bulgarian, then Belgian, Portuguese, Dutch. [So, those languages 
you don’t speak but you would like to speak them in the future at some point?] yeah, yeah [Okay, what 
about the others?] Well, English is just as Pia said I–we–I was born in England so I can speak it, too, 
German–I can speak German ‘cause I learned it here for about what? seven and a half years? {Pia: 
“no, we learned it for si–oh seven years I think, God we’re a long time in Austria”} and Spanish, you 
taught me a bit I think you taught me, [?out] on a program that my sister watched […] {Pia: “Dora the 
explorer”} Italian I learned a few words in my reading book at school in the first–in the first grade, and 
we went to Italy and I learned a few, French, you taught me that [looking at his mother] {Pia: “Can you 
remember some of the French words, that’s what I [inaudible words]“} un, deux, trios, quatre, cinq, six, 
sept, huit, neuf, dix, onze, douze, treize, that’s what I can remember {Pia: “wait, wait, un, deux, trios, 
cinq, six”} [Is there any reasons for the colors you chose or did you choose randomly?] random [Is 
there any reason why you put languages into certain body parts?] no not really 
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Daughter Anna (5) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Anna didn’t want to say anything to her portraits. She hugged her mother really tightly 
instead.  
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Father: Henry 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
{Luca: “now. see dad’s”} {Pia: “let’s dad do his own”} I put down some of the languages where I know 
some words [?I guess] English came to my head first so it went into my head and then I just found 
other bits of the body to write words in, so I wrote English, German, Swedish, French and Spanish. 
and I forgot the arm {Luca: “and dad!”} yes {Luca: “Japanese!”} {Pia: “Japanese!”} yeah there is others, 
Japanese, Italian, Dutch, but I only chose languages where I thought I know how–how to say the 
language in that language {Luca: “oh I can actually speak a bit of Swedish”} {Pia: “you spelled German 
dad, daddy! [laughs] German! [laughs] you wrote German, you’re German”} {Luca: “well, I actually can 
speak a bit Swedish”} I started there and I probably picked blue because it’s one of my favorite colors 
and then I just picked other colors {Luca: “I put Dutch on there”} [Luca writes Dutch on his Dad’s 
portrait] 
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Mother: Joana 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Okay, so mine, I started off with English ‘cause that was the first one I thought of and purple 
is my favorite color, so I started from there, I guess the heart if you like–over my heart, then I 
wrote German, don’t know why I wrote it in green–don’t know […] I don’t know why I chose 
green, but I put German there I think also on the body because I feel that that’s those two 
languages–well this I know completely best and it’s the language of my heart– and this one is 
the one that I know second best now, so again on the body {Pia: “and then French you still 
need to learn”} and French is in my head but I can’t speak it [laughs] so it’s there but it won’t 
come out anymore [laughs] I still understand it {Pia: You can still speak French, come on!} 
yeah, not very well, I find it very hard to speak French […] {Pia: “Say what’s your name?”} 
Comment tu t’appelle or comment [inaudible] but yes ‘cause that’s just like a sentence […] 
but if I try and construct a sentence or have a conversation then–{Pia: “Thai, Thai, Thai”} and 
Thai is in my toe, because I just know one sentence, the smallest [?part of me] 
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Family 2 – The Wagners 
 
Transcript description/title: Transcript Language Portraits Family 2 
Date of recording: 11 May 2012 
Date of transcript: 23 July 2012 
Participants: Emily, Zoey, Noah, Samuel, Researcher 
Family members: Emily (mother), Peter (father), Zoey (daugther, 13), Noah (son, 9), 
Samuel (son, 5) 
Researcher: Sonja Hartmann 
Location of recording: Wagner’s home, living room  
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Mother: Emily 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
English and German I put, but I put Ojibewa, because I’d love to know my family’s roots and also 
French I would love to know it more than I do [is there any reasons for the colors you’ve chosen?] they 
are cool colors […] I didn’t really think about it, but yeah, I don’t know [is there a reason why you drew 
the languages in those body parts?] yeah I did English because I have more control over, it’s my 
mother language, and German as I have, my left hand, I don’t know it perfect but I can utilize it, 
Ojibewa by my heart, because in my heart I’d love to learn it, and French by my head because it’s in 
my blood and I should know it, but I don’t 
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Daughter Zoey (13) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I chose German, English, Spanish and French [why did you choose those languages?] German I took 
because I speak it every day, English I took because I speak it every day too, Spanish I have in 
school, I’m taking at this moment, and French I took two years in school [is there any reason for the 
colors you have chosen?] not really [and is there any reason why you drew the languages in those 
body parts?] not really 
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Son Noah (9) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I choose English and German [is there any reasons for the colors you have chosen?] 
no [why did you chose those two languages?] because English I speak every day and German I do 
every day too [is there a reason why you put them in the center of your body?] no 
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Son Samuel (5) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Samuel did not want to say anything to his portrait 
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Father: Peter 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Peter was not present for the group task as he had to leave for work. His wife explained him the task 
and she sent it back to me with this note from her: Peter said the color has no meaning. (Because he 
is color blind.) He views both Deutsch and English as a big part of who he is. 
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Family 3 – The Sharps 
 
Transcript description/title: Transcript Language Portraits Family 3  
Date of recording: 19 May 2012 
Date of transcript: 23 July 2012 
Participants: Lilly, Adam, Sarah, Oliver, Researcher 
Family members: Lilly (mother), Adam (father), Sarah (daughter 10), Oliver (son, 10) 
Researcher: Sonja Hartmann 
Location of recording: Sharp’s home, living room 
Citation for transcript: Appendix F3 TLP, E63-67 
 
 
Appendix E portraits only!!
Appendix E: Transcripts Language Portraits !
 
Mother: Lilly 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
[Welche Sprachen hast du eingezeichnet?] Okay, this is English, the red and blue stripes, this is 
German, brown, I don’t know why exactly, maybe it’s got to do something with the soldier’s uniform, I 
don’t know [laughs] [Adam: “die sind nicht braun”] not now but maybe at World War II or something 
[Adam: “waren sie auch nicht”] [warum hast du Englisch und Deutsch gewählt?] okay, well I guess 
that’s the languages that I know, but that’s a good point, other languages, haven’t really thought of 
that, there are other languages I wanna learn, I just know a little Spanish but I wanna learn more, 
anyways, yeah [is there a reason for the colors you have chosen?] yeah I’m trying to think why I chose 
brown for German, it seems like a sort of soft brown color [so you think of German as a soft 
language?] no [laughs] [Oliver: “or brown is like dirt”] I think the word Deutsch seems kind of brown 
and soft, gute Frage, ich weiß nicht [Adam: “die Parteifarbe der Nazis war braun”] maybe that’s why 
[Adam: “Ich mein ich will ja nix sagen aber”] [laughing] alles unbewusst [und blau-rot?] it’s the flag, 
American flag [gibt es einen Grund warum du die Sprachen in bestimmten Körperteilen eingezeichnet 
hast?] ja, I guess in my mind I’m mostly English, my brain is the English world kind of, and then I put 
brown eyes ‘cause like right now I am looking out at Austria, and brown ears because I’m hearing 
German most of the time, and then I put two colors in my mouth ‘cause I have two languages coming 
out and also coming out of here, this way, I don’t think Sarah can see, and then my heart I guess it’s 
English, when it comes down to it, I have to admit, and then I think this is brown, like clothing, ‘cause I 
like to try to fit in and maybe I’ve gotten used to wearing clothes, to fit in here, that are a little different 
than me, I would have worn in the States, I don’t know [and what about the hands?] I’m left handed, so 
I guess I feel comfortable like drawing, and that’s my personality and it’s usually English, writing, I 
don’t know [Sarah: “looks like a tornado”] [laughing] and this is a neutral colored hand, and then the 
feet are brown because I walk a lot and that’s a good Austrian thing, getting around with my foot 
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[Welche Sprachen hast du eingezeichnet?] Englisch und Deutsch [welche Farbe ist welche Sprache?] 
weiß ist ziemlich Deutsch und rot auch, und rot ist auch Amerika, blau ist auch Amerika [Gibt es einen 
Grund warum du die Farben gewählt hast?] weil die Flagge so eine Farbe hat [möchtest du noch mehr 
erklären?] naja die Sterne habe ich, weil Sterne sind schön und lustig und Amerika ist auch schön und 
lustig [warum hast du die Sprachen Deutsch und Englisch gewählt?] weil ich sie kann [gibt es einen 
Grund warum du sie in bestimmte Körperteile gemalt hast?] nein, nicht wirklich [Lilly: “I like those 
jeans they’re cool […] tell me again which is the German? the red?”] also, ja das Rote ja, also das ist 
Deutsch und Englisch gemischt und das ist dann da dass ich beide gut kann 
Appendix E portraits only!!
Appendix E: Transcripts Language Portraits !
 
Daughter Sarah 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
English und Deutsch, also because that and English is the language that I can talk [welche Farbe ist 
welche Sprache?] red and white [inaudible] ist Österreich, and ja the stars and the blue is ja America, 
from the flag [Oliver whispers: “hat sie mir nachgemacht”] [und gibt es einen Grund warum du die 
Farben in bestimmte Körperteile gezeichnet hast?] nein [es ist alles so richtig durchgemischt im 
ganzen Köper?] mhm 
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Okay, also das ist vielleicht das Unvollendenste von allen, na ich hab nicht wirklich gewusst, ich hab 
damit nichts anfangen können [kids are giggeling] sag ich ganz ehrlich [welche Sprache hast du 
eingezeichnet, fangen wir mal so an?] okay ich hab Gelb und Orange verwendet, also Dunkelgelb und 
Orange für Deutsch und Englisch [welche Farbe steht für welche Sprache?] tja was steht für was, ja 
nicht einmal das hab ich überlegt ehrlich gesagt [kids are giggeling] weil Sprachen sind für mich was, 
nichts Visuelles, nichts was man zeichen kann oder was [aber trotzdem hast du etwas gemalt?] genau 
ich hab das halt, wie soll ich sagen, das es halt gemischt vorkommt, also auf einer Person vorkommt, 
aber es ist trotzdem getrennt [also rechts, links?] ja genau das ist die Assoziation dabei, aber viel 
mehr nicht [und warum ist der Kopf orange?] na das Orange ist eher Englisch, oder nein ist eher 
Deutsch, ja mit dem hab ich angefangen, also das hat keine–das ist nicht sehr ergiebig [das heißt du 
hast nicht weiter drüber nachgedacht?] nein [und auch die Farben haben für dich keine Bedeutung?] 
naja eines von mir aus, eine Farbe ist eine Sprache, sie kommen zwar gemeinsam vor aber sind 
trotzdem getrennt 
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Transcript description/title: Transcript Language Portraits Family 4  
Date of recording: 20 May 2012 
Date of transcript: 23 July 2012 
Participants: Tracy, Bernhard, Lea, Melanie, Researcher 
Family Members: Tracy (mother), Bernhard (father), Lea (daughter, 11), Melanie (daughter, 
4) 
Researcher: Sonja Hartmann 
Location of recording: Clark’s home, living room 
Citation for transcript: Appendix F4 TLP, E84-88 !!
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[Welche Farbe ist welche Sprache?] Also, das ist Englisch und das ist Deutsch [warum hast du 
Englisch und Deutsch gewählt?] weil ich Englisch und Deutsch spreche und ich habe Gelb genommen 
weil es in Florida, wo meine Omi lebt, sehr heiß ist und die Sonne und ich habe Blau gewählt weil es 
hier nicht so sonnig ist [gibt es einen Grund warum du die Sprachen in bestimmte Körperteile 
gezeichnet hast?] nein [nach Melanie’s kurzer Rede fügte sie hinzu] ich wollte noch was sagen, weil 
ich hab alles gleich in meinem Körper weil, ich eigentlich alles gleich kann, weil ich’s halt in meinem 
Kopf hab Englisch und alles, aber ich sprich halt nicht so viel, aber ich hab’s halt in meinem Kopf, und 
ich weiß wie man’s spricht, und Deutsch kann ich auch, deswegen hab ich das aufgeteilt !
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Ja ich hab Englisch und Deutsch, mir fehlt aber noch eine, ist mir gerade aufgefallen irgendwie, die 
kommt irgendwie ein bissl leider zu kurz, ich weiß nicht, die muss ich noch irgendwo platzieren, muss 
ich noch überlegen, aber ja im Grunde genommen, Englisch ist grün und Deutsch ist blau, ja ich 
sprech zu 70 %  wahrscheinlich meines Lebens Englisch, darum ist es mal mehr, aber ich sehe das 
irgendwie sehr stark verbunden überall in alle Richtungen, deswegen ist auch Deutsch überall 
irgendwie nicht nur in einer Seite oder so, und das gleiche gilt auch für den Kopf, weil ich glaub intuitiv 
red ich lieber vielleicht sogar Englisch, deswegen hab ich das Grün gemacht aber im Kopf ist glaub ich 
Deutsch schon noch bissl stärker, deswegen kann ich mich im Endeffekt auch noch ein bissl besser 
artikulieren auf Deutsch, sieht man vielleicht jetzt nicht in der Gestalt aber das Blaue noch ein bissl 
größer ist da oben im Kopf, und von hören her höre ich beides sehr gerne also das ist nicht irgendwie 
Thema, und Französisch werd ich noch, Französisch ist irgendwo nochmal, keine Ahnung, irgendwo 
da [deutet in Herzensnähe] zumindest hat es schon eine Stellenwert für mich, weil es wahrscheinlich 
eine schöne Zeit in meinem Leben war, und weil es auch irgendwie dafür steht, dass ich noch mehr 
Sprachen sprechen möchte, vielleicht da irgendwo platzieren, keine Ahnung [zeichnet es in den 
Herzbereich] ja genau [gibt es einen Grund warum du diese zwei Farben gewählt hast?] ja weil es 
meine Lieblingsfarben sind, also Grün und Blau eindeutig und ja, keine Ahnung das ist irgendwie auch 
die–Grün ist die Hoffnungsfarbe, also ich sehe die Dinge positiv und deswegen ist es grün 
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Tracy: Well, green is English, blue is German, for me green is a favorite color of mine and I mean it 
represents earth and I love the outdoors a lot, so that’s why I chose green, and most of me is green 
because English is much more, is dominant with me, and then blue is also a part of me, blue 
represents German and probably Austria a bit for me because blue, probably because of Bernhard, I 
identify blue in Bernhard, it’s his favorite color, it’s the color of his eyes, so for me that’s an identity 
with Austria, Bernhard [Bernhard: “blue is not my favorite color anymore, I changed it to green, 
recently, seriously”] [laughter] yes but, you are still very dominated by blue, all your clothes are blue, 
your eyes are blue, everything is blue, and when I think of blue I think of you, so [is there a reason why 
you chose the languages for specific body parts or is it just because it’s a bigger amount again, the 
body and the legs?] part of it but also I think because, I mean this is like the main, when you look at 
somebody, it’s like the main part of the body there, and again English is very dominant in me, so I took 
the dominant part of the body  !
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Mama du sagst [Tracy: “why did you choose pink for German?”] Weiß ich nicht [Tracy: “and why did 
you choose orange?”] weiß ich nicht [Tracy: “so pink is for English and German?”] Ich hab rot und 
orange und rosa und noch blau und gelb [was ist deine Lieblingsfarbe?] rosa […] rosa ist Englisch und 
orange ist Deutsch 
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Transcript description/title: Transcript Language Portraits Family 5 
Date of recording: 5 June 2012  
Date of transcript: 23 July 2012 
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would be 14), Lindsey (daugther, 7), Rose (daugther, 5) 
Researcher: Sonja Hartmann 
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Rose didn’t want to explain much to her portrait, one of the few times she did not want to talk actually. 
She obviously enjoyed drawing very much though.  
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Alright, my colors are all very mixed [so what languages do you have here?] I have English, German 
and other [what is other?] other, oh that’s a good question [Nina: “zwei Wörter auf Albanisch, drei 
Wörter auf Armenisch”] genau verschiedene Sprachen, because I was born English so therefore most 
of it is blue, it’s got a blue heart and some green for Austria, I’m talking again culturally not just 
language, so there is green in there, but the stomach is quite Austrian by now, [why?] well, because I 
like the food here, [inaudible] that’s why I kept the blue outside because there is still this desirer for 
English cooking, so this is important, hands are very much English ‘cause most of my training came 
from England, so that’s with my hands, although since I am here I find that I speak with my hands 
more, must be a southern European thing [Nina: “we are not southern?”] yeah I know but getting 
close, so the feet are still very English ‘cause Austrian [inaudible] the brain is very much English but 
it’s influenced in a confused way with some Austrian […] no it’s blue and green […] now the eyes are 
the other important thing ‘because they are blue but they are green and they are red, they are looking 
at things through not only my English experience, but through Seychelles, through Austrian eyes, 
through other cultures, other places that I’ve been, I see things differently, so that’s why the eyes are 
very multicultural [Leonie: “I find it hard to separate the culture and the language, because like Dad 
said basically mine is also on overall culture and not just language”] [inaudible] [why did you choose 
those colors?] it often rains in England so it’s blue, and the green, the green, the Austrian green, fresh 
[…] [Nina: “England should be green”] blue is a British color, it’s my favorite color, that’s why I chose 
blue, see  
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Rot ist Kärntnerisch, ich hab Sie gefragt ob ich das schreiben darf, Blau ist Englisch, Deutsch ist grün, 
Kreole ist bisschen, gelb, und dann hab ich Französisch vergessen, das ist mir hinterher noch 
eingefallen, eigentlich hätte das noch alles weiß bleiben soll, weil noch sehr viel fehlt, sehr viel 
Potential da ist, aber nicht genützt ist, und dann hab ich das so ein bisschen eingestrichelt weil 
künstlerisch, naja rudimentär [Leonie: “doch ich find’s gut“ Chris: “it’s nice, it’s nice“] nicht so gut wie 
ich’s gerne hätte, aber bitte, so ist es, rot hab ich ausgewählt–ist als erstes–weil das eigentlich die 
erste Sprache ist, Kärntnerisch, Herzenssprache, das Erste was ich gelernt hab zu Sprechen, beim 
Englisch ist mir dann irgendwie eingefallen das Feminine durch die Heirat mit einem Engländer, also 
die Augen und die Halskette [Leonie: “die Taille, die dich einengt“] [Chris: “not the heart though“] what 
my heart language is Kärtnerisch [Chris: “it’s pure, hundred percent“] [laughter] [Leonie: “come on, oh 
you’re doing fine Daddy“] Oh, I’m getting a headache [Chris: “I thought that was a joke“] dear, stop, ja 
meine aller ersten Frostbeulen hatte ich in England, aber sie sind rot, okay entschuldige [wieso Zehen 
rot?] nein, ich weiß nicht genau [Leonie: “die Wurzeln, die Wurzeln“] [Chris: “Kärnten“] nein intuitiv, 
das Erste was mir eingefallen ist, sind einfach die Hände, also die Zechen und die Finger sind sehr 
wichtig, ein Hand ohne Finger, ein Fuß ohne Zehen, also du stehst nicht ohne Zehen, und eine Hand 
ohne Finger ist naja, nicht lustig, aber, ja, also sehr essentiell [Leonie: “Basis ist aus Kärnten“] ja, und 
das Deutsche, naja, das Denken, das Hirn [Chris is looking at Nina in a questionable way] [laugther] 
somebody else talked about the brain before, that there was something in there [Chris: “yeah that’s 
true, and the dress?“] and the yellow bit is just a little bit on the trim because my Creole is not so good 
[Leonie: “you switched languages“] sorry, Entschuldigung, und warum meine Beine grün sind das 
weiß ich jetzt gar nicht [gibt es einen Grund für die Farben?] ja das Rote ist halt die Herzenssprache, 
das Erste irgendwie, abgesehen davon nein, es gibt keine Gründe, einfach so, die gefallen mir alle, 
ich hab alle Farben gern, und ja 
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Okay, also ich hab’s nach der Fahne gemacht, das heißt für mich einfach dass die Struktur, dass man 
sofort erkennt was für was steht, also blau eher England, rot Österreich, grün eher zu den Seychellen, 
weil’s ne schöne Farbe ist und gelb zu anderen, okay, das heißt, ich hab jetzt, ich find, also für mich 
ist die Basis, also das vom Hinterkopf oder vom unterem Teil vom Kopf ist halt immer noch Seychellen 
eher, einfach dort auch die Kultur und wie sie dort gesprochen haben, auch Englisch, aber ich 
unterscheide hier zwischen England Englisch und Seychellen Englisch, das Herz ist also noch dort 
aber es hat halt noch Österreich und England dabei aber nicht so stark und die Basis bei den Füßen 
ist Seychellen, dann das Hauptdenken ist also, ist eher Österreichisch jetzt, auch wenn ich jetzt 
rechne oder so fange ich an jetzt auf Deutsch zu zählen, ich hab das heute wieder gemerkt, wir haben 
ein Spiel gespielt da hab ich immer auf Deutsch gezählt als ich die Schritte der Würfelzahl gegangen 
bin und nicht auf Englisch [Nina: aber früher war’s auf Englisch oder was?] früher war’s auf Englisch 
jetzt ist es nicht mehr, ich hab einen Freund in England, und deswegen ist alles über den Kopf hinaus 
ist alles britisches Englisch, also das über den Kopf raus ist eher das Denken und hier unten ist die 
Basis sozusagen, und dann kommt noch ein bisschen was vom Kärntnerischen dazu und ein bisschen 
was vom Wienerischen, Slang und die Umgangssprache die wir hier haben wo ich mich auch sehr 
wohl fühle wenn ich was ausdrücke oder so, und sonst eigentlich alles bunt gemischt, ja ich hab auch 
bei den Füßen nach der Basis gearbeitet wie beim Kopf, und blau für die Hände hab ich gewählt weil 
ich sehr viel schreibe mit meinem Freund, also die ganze Zeit ziemlich auf Englisch und deshalb sind 
für mich die Hände blau 
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[Nina: “ich soll das sagen? also die Füße sind Deutsch, und das ist, das Grüne ist Englisch“] 
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Vorarlbergisch, Deutsch und Englisch [Vorarlbergisch ist grün, Deutsch ist blau und lila ist Englisch?] 
ja [warum hast du diese Farben gewählt?] [zuckt mit den Schultern] sind das deine Lieblingsfarben? 
nein, nur das da [nur blau ist deine Lieblingsfarbe?] und das [und lila?] und grün [also doch alle] 
[laughter] [und warum hast du Englisch in die Füße gemalt?] weiß nicht [und warum hast du Deutsch 
in den Kopf gemalt?] weiß nicht [und warum hast du?] weiß nicht 
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[Welche Sprachen hast du gewählt?] Englisch in den Körper und im Kopf [also Englisch ist orange?] ja 
und in die Füße und blau die Arme und in die Beine [warum hast orange und blau gewählt?] weil sie 
mir gefallen [und warum hast du Englisch in den Kopf, in den Körper und in die Füße und Deutsch in 
die Beine gezeichenet?] weil ich Englisch besser kann [also Englisch kannst du besser und deshalb 
hast du’s im Kopf?] ja [und warum in den Füßen?] weiß ich nicht [und warum hast du Deutsch in die 
Arme und Beine gezeichnet?] weil ich deutsche Bewegungen mache 
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Ich habe Deutsch, weil ich finde, dass–Deutsch ist blau, because it’s mainly in my head, part of my 
head, but most of my head is in the purple, which I thought was pink but it actually turned out to be 
more purple, just because I feel that this is pretty much who I am, although I did do my lips partially 
blue and partially purple, because the blue, I do speak a lot German [why did you chose these colors?] 
I mean I liked, I feel good with the colors, pink feels warm, and I don’t know, blue I just like, I like the 
color blue [and why did you draw German into the left side?] I don’t know, I mean it just felt like one 
part of my brain should be that and I thought I shouldn’t think too hard about which side it was, just 
feel it   
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Ich hab meinen Kopf aufgeteilt in drei Farben, also grün ist Deutsch, blau ist Vorarlbergerisch und 
orange ist Englisch, Kopf ist sehr viel Deutsch aber Sprachorgan auch ein bissl Vorarlbergerisch, nur 
eine Gehirnhälfte ist teilweise Englisch, Hände und Füße sind aber Deutsch und Körper ist geteilt […] 
[warum hast du diese Farben gewählt?] nein, also orange, blau sind schon eher Komplimentärfarben, 
aber ich hab mich jetzt eher vom Farbgefühl leiten lassen [und warum hast du die Füße und die 
Hände grün gemalt?] ja weil das schon ausführende Sachen sind, und das passiert eben in Deutsch 
[und warum hast du nur den linken Arm Vorarlbergerisch und den rechten Arm Englisch gemalt hast?] 
ja weil es halt zwei Stützen sind, Sprachstützen  !
